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On the cover of the IMPACT guidebook are the six core beliefs of DCPS. They are:

n	� All children, regardless of background or circumstance, can achieve at the
highest levels.

n	 Achievement is a function of effort, not innate ability.
n	 We have the power and responsibility to close the achievement gap.
n	 Our schools must be caring and supportive environments.
n	 It is critical to engage our students’ families and communities as valued partners.
n	 Our decisions at all levels must be guided by robust data.

These core beliefs are the foundation of our work as a school system. They speak to the 
incredibly powerful idea that, despite the challenges that many of our students face, 
we have the ability to make a dramatic, positive impact on their lives. Our hope is that 
this effectiveness assessment system will help us increase that impact and, in doing 
so, broaden the life opportunities of the children of the District of Columbia.

Michael DeAngelis Simona Monnatti

© 2011. All rights reserved.
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Throughout my thirteen years working with DCPS, I have been continually humbled and inspired by our students’ talents, resilience, 
and potential. And I know that you, the educators in our schools, are the key to unleashing their brilliance and opening a world of 
possibilities for them.

Because so much depends on our ability to serve our students with excellence, we introduced the Teaching and Learning Framework 
and IMPACT in 2009 to focus us all on what it would take to make DCPS the highest performing district in the nation.

This year, we are working towards the same high expectations — but we are also committed to providing educators with better 
support. We are excited about the new curricular materials that we will put in teachers’ hands as we begin to implement the 
rigorous Common Core State Standards. Teachers will also receive more intensive classroom guidance from instructional coaches, 
and we will launch an extensive library of professionally-produced lesson videos — filmed in DCPS classrooms — that will 
show great teachers in action. We have worked hard to provide other school-based staff members with high-quality professional 
development, and we will continue our efforts to make this support even better.

To learn more about these and other ways we will support you, please see the Supporting Your Success section of this guidebook.

As educators, we have the responsibility to put our students on a path to success now and later in life. Let this year be a chance to 
embrace it with renewed energy, focus, and optimism.

Sincerely,

Kaya Henderson 
Chancellor, District of Columbia Public Schools

Dear DCPS Community,
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How does IMPACT support my growth?
The primary purpose of IMPACT is to help you become more effective in your work. Our commitment 
to continuous learning applies not only to our students, but to you as well. IMPACT supports your 
growth by:

n	 �Clarifying Expectations — IMPACT outlines clear performance expectations for all school-based 
employees. We have worked to ensure that the performance metrics and supporting rubrics are 
clear and aligned to your specific responsibilities.

n	 �Providing Feedback — Quality feedback is a key element of the improvement process. This is 
why, during each assessment cycle, you will have a conference to discuss your strengths as well 
as your growth areas. You can also view written comments about your performance by logging 
into your IMPACT account at http://impactdcps.dc.gov.

n	 �Facilitating Collaboration — By providing a common language to discuss performance, IMPACT 
helps support the collaborative process. This is essential, as we know that communication and 
teamwork create the foundation for student success.

n	 �Driving Professional Development — The information provided by IMPACT helps DCPS make 
strategic decisions about how to use our resources to best support you. We can also use this 
information to differentiate our support programs by cluster, school, grade, job type, or any other 
category. 

n	 �Retaining Great People — Having highly effective teachers and staff members in our schools 
helps everyone improve. By mentoring and by serving as informal role models, these individuals 
provide a concrete picture of excellence that motivates and inspires us all. IMPACT helps retain 
these individuals by providing significant recognition for outstanding performance. 

IMPACT reflects our belief that everyone in our system plays a critical role in improving student 
outcomes. With an outstanding teacher in every classroom and excellent staff members throughout 
our schools, our students will graduate prepared for success in college, the workforce, and life. 

For further information about job-specific resources and professional development designed to help 
you grow, see the Supporting Your Success section at the end of this guidebook.

Putting Growth First



Michael DeAngelis
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Who is in Group 19?
Group 19 consists of all custodians.

What are the IMPACT components for members of Group 19?
There are four IMPACT components for members of Group 19. Each is explained in greater detail in 
the following sections of this guidebook. 

n	 �Custodian Standards (CUST) — These standards define excellence for custodians in DCPS. They 
make up 85% of your IMPACT score.

n	 �Commitment to the School Community (CSC) — This is a measure of the extent to which you 
support and collaborate with your school community. This component makes up 10% of your 
IMPACT score.

n	 �School Value-Added Student Achievement Data (SVA) — This is a measure of the impact your 
school has on student learning over the course of the school year, as evidenced by the DC CAS. 
This component makes up 5% of your IMPACT score.

n	 �Core Professionalism (CP) — This is a measure of four basic professional requirements for all 
school-based personnel. This component is scored differently from the others, which is why it 
is not represented in the pie chart. For more information, please see the Core Professionalism 
section of this guidebook.

GROUP 19: overview
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 CSC
10%

SVA
5%

Custodian Standards (CUST)

Commitment to the School Community (CSC)

School Value-Added Student Achievement Data (SVA)*
CUST
85%

*In the event that School Value-Added Student Achievement Data (SVA) cannot be generated for your school, the 
Commitment to the School Community (CSC) component will expand to replace the SVA portion of the pie.

IMPACT Components for Group 19
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Custodian Standards (CUST)
What are the Custodian Standards?
These standards define excellence for custodians�
in DCPS. They include:

n	 Standard 1: Building Maintenance
n	 Standard 2: Classrooms and Office Spaces
n	 Standard 3: Common Areas and School Grounds
n	 Standard 4: Restrooms
n	 Standard 5: Moving and Arranging
n	 Standard 6: Safety
n	 Standard 7: Records and Work Orders (For Head Custodians 

Only) 
n	 Standard 8: Management and Leadership (For Head 

Custodians Only)

Who developed the Custodian 
Standards?
The standards were developed in collaboration with DCPS 
custodians, administrators, and central office staff.

How will my proficiency in the 
Custodian Standards be assessed? 
Your administrator will assess your proficiency in the Custodian 
Standards according to the rubric at the conclusion of this 
section. S/he will assess you formally two times during the 
year. The first assessment will occur by December 1 and�
the second by June 14. 

As part of each assessment cycle, you will have a conference 
with your administrator. At this conference you will receive 
feedback based on the Custodian Standards rubric and 
discuss next steps for professional growth.

How will my proficiency in the 
Custodian Standards be scored?
For each assessment cycle, you will receive a 4 (highest) to 1 
(lowest) rating for each standard of the rubric. Your standard 
scores will then be averaged together to form an overall score 
of 4.0 (highest) to 1.0 (lowest) for the assessment cycle. 

At the end of the year, your two assessment cycle scores will 
be averaged together to calculate an overall score of 4.0 
(highest) to 1.0 (lowest) for this component of your IMPACT 
assessment. See the sample score chart to the right.

Please note that, if you are shared between two schools, you 
will receive scores at each of them. These scores will then 
be averaged together to determine your final score for this 
component.

How will staff members who have 
earned Highly Effective ratings two 
years in a row be assessed this year?
Staff members who have earned Highly Effective ratings 
during both of the last two school years will receive an 
assessment by December 1. If the score from this assessment 
is 3.5 or higher, the staff member will have the opportunity to 
waive her/his second assessment. If the score is below 3.5, 
the staff member will continue on the normal assessment 
schedule.

Please note that staff members who are shared between 
two schools will receive an assessment by each of their 
administrators by December 1. These scores will then be 
averaged together to determine whether shared staff are 
eligible for a reduced number of assessments this year.

If I have additional questions about 
the Custodian Standards, whom 
should I contact?
Please contact the IMPACT team at 202-719-6553 or 
impactdcps@dc.gov.

CUST
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Sample score chart
CUSTODIAN STANDARDS (CUST)

CUSTODIAN STANDARDS (CUST)
CYCLE 

ENDS 12/1
CYCLE 

ENDS 6/14
OVERALL  

(Average of Cycles)

cust score (Average of CUST 1 to CUST 8) 3.5 3.6 3.6

CUST 1: Building Maintenance 3.0 4.0

CUST 2: Classrooms and Office Spaces 4.0 3.0

CUST 3: Common Areas and School Grounds 3.0 4.0

CUST 4: Restrooms 4.0 3.0

CUST 5: Moving and Arranging 4.0 4.0

CUST 6: Safety 3.0 4.0

CUST 7: Records and Work Orders (For Head Custodians Only) 4.0 3.0

CUST 8: Management and Leadership (For Head Custodians Only) 3.0 4.0

Michael DeAngelis
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CUSTODIAN Standards (CUST) Rubric

Level 4 (Highest) Level 3 Level 2 Level 1 (Lowest)

CUST 1: Building Maintenance

CUST

1

Custodian meets Level 3 expectations AND extends 
impact by proactively working to prevent maintenance 
issues in an effort to ensure no disruptions to student 
learning.

Custodian consistently inspects all building 
systems, reports problems, completes all 
minor repairs, and collaborates with external 
maintenance personnel in a timely and efficient 
manner.

Custodian sometimes inspects all building systems, 
reports problems, completes all minor repairs, and 
collaborates with external maintenance personnel in a 
timely and efficient manner.

Custodian rarely or never inspects all building systems, 
reports problems, completes all minor repairs, and collaborates 
with external maintenance personnel in a timely and efficient 
manner.

CUST 2: Classrooms and Office Spaces

CUST

2
Custodian meets Level 3 expectations AND extends impact 
by quickly resolving unanticipated maintenance issues 
related to classrooms and office spaces.

Custodian consistently cleans and maintains 
classrooms and office spaces in a timely and 
efficient manner.

Custodian sometimes cleans and maintains 
classrooms and office spaces in a timely and efficient 
manner.

Custodian rarely or never cleans and maintains classrooms 
and office spaces in a timely and efficient manner.

CUST 3: Common Areas and School Grounds

CUST

3

Custodian meets Level 3 expectations AND extends 
impact by quickly resolving unanticipated maintenance 
issues related to the school’s common areas.

Custodian consistently cleans and maintains 
common areas, including school grounds, 
hallways, all-purpose rooms, cafeterias, 
gymnasiums, and stairwells, in a timely and 
efficient manner.

Custodian sometimes cleans and maintains common 
areas, including school grounds, hallways, all-purpose 
rooms, cafeterias, gymnasiums, and stairwells, in a 
timely and efficient manner.

Custodian rarely or never cleans and maintains common 
areas, including school grounds, hallways, all-purpose rooms, 
cafeterias, gymnasiums, and stairwells, in a timely and 
efficient manner.

CUST 4: Restrooms

CUST

4
Custodian meets Level 3 expectations AND extends 
impact by quickly resolving unanticipated maintenance 
issues related to restrooms.

Custodian consistently cleans and maintains 
restrooms in a timely and efficient manner.

Custodian sometimes cleans and maintains restrooms 
in a timely and efficient manner.

Custodian rarely or never cleans and maintains restrooms in a 
timely and efficient manner.

CUST 5: Moving and Arranging

CUST

5

Custodian meets Level 3 expectations AND extends 
impact by proactively ensuring that furniture, equipment, 
and supplies are always clean, in good working order, in 
place for scheduled activities, and readily available for 
unscheduled activities.

Custodian consistently, in a timely and efficient 
manner, moves furniture, equipment, and 
supplies, as directed; arranges all-purpose 
rooms, as directed; and completes school-
opening and post-vacation action items.

Custodian sometimes, in a timely and efficient 
manner, moves furniture, equipment, and supplies, as 
directed; arranges all-purpose rooms, as directed; and 
completes school-opening and post-vacation action 
items.

Custodian rarely or never, in a timely and efficient manner, 
moves furniture, equipment, and supplies, as directed; 
arranges all-purpose rooms, as directed; and completes school-
opening and post-vacation action items.
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CUSTODIAN Standards (CUST) Rubric

Level 4 (Highest) Level 3 Level 2 Level 1 (Lowest)

CUST 1: Building Maintenance

CUST

1

Custodian meets Level 3 expectations AND extends 
impact by proactively working to prevent maintenance 
issues in an effort to ensure no disruptions to student 
learning.

Custodian consistently inspects all building 
systems, reports problems, completes all 
minor repairs, and collaborates with external 
maintenance personnel in a timely and efficient 
manner.

Custodian sometimes inspects all building systems, 
reports problems, completes all minor repairs, and 
collaborates with external maintenance personnel in a 
timely and efficient manner.

Custodian rarely or never inspects all building systems, 
reports problems, completes all minor repairs, and collaborates 
with external maintenance personnel in a timely and efficient 
manner.

CUST 2: Classrooms and Office Spaces

CUST

2
Custodian meets Level 3 expectations AND extends impact 
by quickly resolving unanticipated maintenance issues 
related to classrooms and office spaces.

Custodian consistently cleans and maintains 
classrooms and office spaces in a timely and 
efficient manner.

Custodian sometimes cleans and maintains 
classrooms and office spaces in a timely and efficient 
manner.

Custodian rarely or never cleans and maintains classrooms 
and office spaces in a timely and efficient manner.

CUST 3: Common Areas and School Grounds

CUST

3

Custodian meets Level 3 expectations AND extends 
impact by quickly resolving unanticipated maintenance 
issues related to the school’s common areas.

Custodian consistently cleans and maintains 
common areas, including school grounds, 
hallways, all-purpose rooms, cafeterias, 
gymnasiums, and stairwells, in a timely and 
efficient manner.

Custodian sometimes cleans and maintains common 
areas, including school grounds, hallways, all-purpose 
rooms, cafeterias, gymnasiums, and stairwells, in a 
timely and efficient manner.

Custodian rarely or never cleans and maintains common 
areas, including school grounds, hallways, all-purpose rooms, 
cafeterias, gymnasiums, and stairwells, in a timely and 
efficient manner.

CUST 4: Restrooms

CUST

4
Custodian meets Level 3 expectations AND extends 
impact by quickly resolving unanticipated maintenance 
issues related to restrooms.

Custodian consistently cleans and maintains 
restrooms in a timely and efficient manner.

Custodian sometimes cleans and maintains restrooms 
in a timely and efficient manner.

Custodian rarely or never cleans and maintains restrooms in a 
timely and efficient manner.

CUST 5: Moving and Arranging

CUST

5

Custodian meets Level 3 expectations AND extends 
impact by proactively ensuring that furniture, equipment, 
and supplies are always clean, in good working order, in 
place for scheduled activities, and readily available for 
unscheduled activities.

Custodian consistently, in a timely and efficient 
manner, moves furniture, equipment, and 
supplies, as directed; arranges all-purpose 
rooms, as directed; and completes school-
opening and post-vacation action items.

Custodian sometimes, in a timely and efficient 
manner, moves furniture, equipment, and supplies, as 
directed; arranges all-purpose rooms, as directed; and 
completes school-opening and post-vacation action 
items.

Custodian rarely or never, in a timely and efficient manner, 
moves furniture, equipment, and supplies, as directed; 
arranges all-purpose rooms, as directed; and completes school-
opening and post-vacation action items.
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CUSTODIAN Standards (CUST) Rubric

Level 4 (Highest) Level 3 Level 2 Level 1 (Lowest)

CUST 6: Safety

CUST

6

Custodian meets Level 3 expectations AND extends 
impact by improving the safety of the school environment. 

Custodian consistently ensures safety by following 
the appropriate procedures for opening, closing, 
and securing the building; by ensuring the 
effective operation of the security and fire alarm 
systems; by maintaining and carefully storing tools 
and equipment; and by conducting her/his work in 
a safe and appropriate manner.

Custodian sometimes ensures safety by following 
the appropriate procedures for opening, closing, 
and securing the building; by ensuring the effective 
operation of the security and fire alarm systems; 
by maintaining and carefully storing tools and 
equipment; and by conducting her/his work in a safe 
and appropriate manner.

Custodian rarely or never ensures safety by following the 
appropriate procedures for opening, closing, and securing the 
building; by ensuring the effective operation of the security 
and fire alarm systems; by maintaining and carefully storing 
tools and equipment; and by conducting her/his work in a safe 
and appropriate manner; OR displays one or more instances of 
severely dangerous behavior.

CUST 7: Records and Work Orders (For Head Custodians Only) 

CUST

7

Head custodian meets Level 3 expectations AND extends 
impact by improving record-keeping systems and/or by 
dedicating truly exceptional effort towards ensuring that 
work orders are completed in a timely fashion.

Head custodian consistently maintains 
necessary records (for example, Materials Safety 
Data Sheets and Fire Code Inspection Sheets), 
submits necessary work orders in a correct and 
timely fashion, and follows up on work orders to 
ensure their completion.

Head custodian sometimes maintains necessary 
records (for example, Materials Safety Data Sheets and 
Fire Code Inspection Sheets), submits necessary work 
orders in a correct and timely fashion, and follows up 
on work orders to ensure their completion.

Head custodian rarely or never maintains necessary records 
(for example, Materials Safety Data Sheets and Fire Code 
Inspection Sheets), submits necessary work orders in a correct 
and timely fashion, and follows up on work orders to ensure 
their completion.

CUST 8: Management and Leadership (For Head Custodians Only)

CUST

8

Head custodian meets Level 3 expectations AND extends 
impact by developing the leadership skills of her/his team 
members.

Head custodian consistently carries out 
management functions in an effective manner, 
including (as job-appropriate) supervising 
personnel, managing the supply budget, 
maintaining the supply inventory, completing all 
necessary documentation, and coordinating school 
and external resources.

Head custodian sometimes carries out management 
functions in an effective manner, including (as 
job-appropriate) supervising personnel, managing 
the supply budget, maintaining the supply inventory, 
completing all necessary documentation, and 
coordinating school and external resources.

Head custodian rarely or never carries out management 
functions in an effective manner, including (as job-appropriate) 
supervising personnel, managing the supply budget, 
maintaining the supply inventory, completing all necessary 
documentation, and coordinating school and external resources.
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CUSTODIAN Standards (CUST) Rubric

Level 4 (Highest) Level 3 Level 2 Level 1 (Lowest)

CUST 6: Safety

CUST

6

Custodian meets Level 3 expectations AND extends 
impact by improving the safety of the school environment. 

Custodian consistently ensures safety by following 
the appropriate procedures for opening, closing, 
and securing the building; by ensuring the 
effective operation of the security and fire alarm 
systems; by maintaining and carefully storing tools 
and equipment; and by conducting her/his work in 
a safe and appropriate manner.

Custodian sometimes ensures safety by following 
the appropriate procedures for opening, closing, 
and securing the building; by ensuring the effective 
operation of the security and fire alarm systems; 
by maintaining and carefully storing tools and 
equipment; and by conducting her/his work in a safe 
and appropriate manner.

Custodian rarely or never ensures safety by following the 
appropriate procedures for opening, closing, and securing the 
building; by ensuring the effective operation of the security 
and fire alarm systems; by maintaining and carefully storing 
tools and equipment; and by conducting her/his work in a safe 
and appropriate manner; OR displays one or more instances of 
severely dangerous behavior.

CUST 7: Records and Work Orders (For Head Custodians Only) 

CUST

7

Head custodian meets Level 3 expectations AND extends 
impact by improving record-keeping systems and/or by 
dedicating truly exceptional effort towards ensuring that 
work orders are completed in a timely fashion.

Head custodian consistently maintains 
necessary records (for example, Materials Safety 
Data Sheets and Fire Code Inspection Sheets), 
submits necessary work orders in a correct and 
timely fashion, and follows up on work orders to 
ensure their completion.

Head custodian sometimes maintains necessary 
records (for example, Materials Safety Data Sheets and 
Fire Code Inspection Sheets), submits necessary work 
orders in a correct and timely fashion, and follows up 
on work orders to ensure their completion.

Head custodian rarely or never maintains necessary records 
(for example, Materials Safety Data Sheets and Fire Code 
Inspection Sheets), submits necessary work orders in a correct 
and timely fashion, and follows up on work orders to ensure 
their completion.

CUST 8: Management and Leadership (For Head Custodians Only)

CUST

8

Head custodian meets Level 3 expectations AND extends 
impact by developing the leadership skills of her/his team 
members.

Head custodian consistently carries out 
management functions in an effective manner, 
including (as job-appropriate) supervising 
personnel, managing the supply budget, 
maintaining the supply inventory, completing all 
necessary documentation, and coordinating school 
and external resources.

Head custodian sometimes carries out management 
functions in an effective manner, including (as 
job-appropriate) supervising personnel, managing 
the supply budget, maintaining the supply inventory, 
completing all necessary documentation, and 
coordinating school and external resources.

Head custodian rarely or never carries out management 
functions in an effective manner, including (as job-appropriate) 
supervising personnel, managing the supply budget, 
maintaining the supply inventory, completing all necessary 
documentation, and coordinating school and external resources.
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Commitment to the 
School Community (CSC)
What is Commitment to the School 
Community?
This component measures several aspects of your work as 
a member of a school community: 1) your support of your 
school’s local initiatives; 2) your support of the Special 
Education and English Language Learner programs at your 
school; and 3) your efforts to promote high academic and 
behavioral expectations. For teachers, this component also 
measures two other aspects: 4) your partnership with your 
students’ families; and 5) your instructional collaboration with 
your colleagues.

Why is this one of my IMPACT 
components?
This component was included because we believe that 
our students’ success depends on the collective efforts of 
everyone in our schools. 

How will my Commitment to the 
School Community be assessed?
Your administrator will assess you according to the rubric at 
the conclusion of this section. S/he will assess you formally 
two times during the year. The first assessment will occur by 
December 1 and the second by June 14.

As part of each assessment cycle, you will have a conference 
with your administrator. At this conference you will receive 
feedback based on the Commitment to the School Community 
rubric and discuss next steps for professional growth.

How will my Commitment to the 
School Community be scored?
For each assessment cycle, you will receive a 4 (highest) to 1 
(lowest) rating for each standard of the rubric. Your standard 
scores will then be averaged together to form an overall score 
of 4.0 (highest) to 1.0 (lowest) for the assessment cycle. 

At the end of the year, your assessment cycle scores will 
be averaged together to calculate an overall score of 4.0 
(highest) to 1.0 (lowest) for this component of your IMPACT 
assessment. See the sample score chart below.

Please note that, if you are shared between two schools, you 
will receive scores at each of them. These scores will then 
be averaged together to determine your final score for this 
component.

If I have additional questions 
about Commitment to the School 
Community, whom should I contact?
Please contact the IMPACT team at 202-719-6553 or 
impactdcps@dc.gov.

CSC

Sample score chart
COMMITMENT TO THE SCHOOL COMMUNITY (CSC)

COMMITMENT TO THE SCHOOL COMMUNITY (CSC)
CYCLE 

ENDS 12/1
CYCLE 

ENDS 6/14
OVERALL  

(Average of Cycles)

CSC score (Average of CSC 1 to CSC 5) 3.4 3.6 3.5

CSC 1: Support of the Local School Initiatives 3.0 4.0

CSC 2: Support Special Education and ELL Programs 4.0 3.0

CSC 3: High Expectations 4.0 4.0

CSC 4: Partnership with Families (for Teachers Only) 3.0 4.0

CSC 5: Instructional Collaboration (for Teachers Only) 3.0 3.0
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Michael DeAngelis
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*This standard may be scored as “Not Applicable” if a school has no students who receive Special Education or English Language Learner 
services, no students who need assistance from a Student Support Team, and no students with 504 plans. 

COMMITMENT TO THE SCHOOL COMMUNITY (CSC) Rubric

Level 4 (Highest) Level 3 Level 2 Level 1 (Lowest)

CSC 1: Support of the Local School Initiatives

CSC

1

Individual meets Level 3 expectations AND extends 
impact by finding new and innovative ways to help the 
local school initiatives succeed and/or by dedicating a 
truly exceptional amount of time and energy in support of 
the initiatives.

Individual consistently supports the local 
school initiatives in an effective manner.

Individual sometimes supports the local school 
initiatives in an effective manner.

Individual rarely or never supports the local school initiatives 
in an effective manner.

Examples of local school initiatives include: increasing the student attendance rate, reducing the suspension rate, 
and expanding a “reading across the curriculum” program.

CSC 2: Support of the Special Education and English Language Learner Programs*

CSC

2

Individual meets Level 3 expectations AND extends 
impact by finding new and innovative ways to help 
the Special Education and English Language Learner 
programs, the Student Support Team, and all students 
with 504 plans succeed and/or by dedicating a truly 
exceptional amount of time and energy in support of these 
programs and students. 

Individual consistently supports, in an effective 
manner, the school’s Special Education and 
English Language Learner programs, the 
school’s Student Support Team, and all students 
with 504 plans.

Individual sometimes supports, in an effective 
manner, the school’s Special Education and English 
Language Learner programs, the school’s Student 
Support Team, and all students with 504 plans.

Individual rarely or never supports, in an effective manner, 
the school’s Special Education and English Language Learner 
programs, the school’s Student Support Team, and all students 
with 504 plans.

Examples of how one might support these programs and students include: submitting necessary documentation 
for an IEP meeting, proactively offering assistance and support to a special education teacher, and helping 
ensure that facilities are available for the provision of services.

CSC 3: High Expectations

CSC

3

Individual meets Level 3 expectations AND extends 
impact by finding new and innovative ways to help 
promote high expectations and/or by dedicating a truly 
exceptional amount of time and energy towards developing 
a culture of high expectations in the school. 

Individual consistently promotes high academic 
and behavioral expectations, in an effective 
manner, for all students.

Individual sometimes promotes high academic and 
behavioral expectations, in an effective manner, for all 
students.

Individual rarely or never promotes high academic and 
behavioral expectations, in an effective manner, for all 
students.

Examples of how one might promote high expectations include: promoting achievement through rigorous  
academic work and challenging extracurricular opportunities, modeling high personal standards, and emphasizing 
pride in self, school, and community.
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COMMITMENT TO THE SCHOOL COMMUNITY (CSC) Rubric

Level 4 (Highest) Level 3 Level 2 Level 1 (Lowest)

CSC 1: Support of the Local School Initiatives

CSC

1

Individual meets Level 3 expectations AND extends 
impact by finding new and innovative ways to help the 
local school initiatives succeed and/or by dedicating a 
truly exceptional amount of time and energy in support of 
the initiatives.

Individual consistently supports the local 
school initiatives in an effective manner.

Individual sometimes supports the local school 
initiatives in an effective manner.

Individual rarely or never supports the local school initiatives 
in an effective manner.

Examples of local school initiatives include: increasing the student attendance rate, reducing the suspension rate, 
and expanding a “reading across the curriculum” program.

CSC 2: Support of the Special Education and English Language Learner Programs*

CSC

2

Individual meets Level 3 expectations AND extends 
impact by finding new and innovative ways to help 
the Special Education and English Language Learner 
programs, the Student Support Team, and all students 
with 504 plans succeed and/or by dedicating a truly 
exceptional amount of time and energy in support of these 
programs and students. 

Individual consistently supports, in an effective 
manner, the school’s Special Education and 
English Language Learner programs, the 
school’s Student Support Team, and all students 
with 504 plans.

Individual sometimes supports, in an effective 
manner, the school’s Special Education and English 
Language Learner programs, the school’s Student 
Support Team, and all students with 504 plans.

Individual rarely or never supports, in an effective manner, 
the school’s Special Education and English Language Learner 
programs, the school’s Student Support Team, and all students 
with 504 plans.

Examples of how one might support these programs and students include: submitting necessary documentation 
for an IEP meeting, proactively offering assistance and support to a special education teacher, and helping 
ensure that facilities are available for the provision of services.

CSC 3: High Expectations

CSC

3

Individual meets Level 3 expectations AND extends 
impact by finding new and innovative ways to help 
promote high expectations and/or by dedicating a truly 
exceptional amount of time and energy towards developing 
a culture of high expectations in the school. 

Individual consistently promotes high academic 
and behavioral expectations, in an effective 
manner, for all students.

Individual sometimes promotes high academic and 
behavioral expectations, in an effective manner, for all 
students.

Individual rarely or never promotes high academic and 
behavioral expectations, in an effective manner, for all 
students.

Examples of how one might promote high expectations include: promoting achievement through rigorous  
academic work and challenging extracurricular opportunities, modeling high personal standards, and emphasizing 
pride in self, school, and community.
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COMMITMENT TO THE SCHOOL COMMUNITY (CSC) Rubric

Level 4 (Highest) Level 3 Level 2 Level 1 (Lowest)

CSC 4: Partnership with Families (for teachers only)

CSC

4

Teacher meets Level 3 expectations AND extends impact 
by finding new and innovative ways to foster engagement 
with students’ families and/or by dedicating a truly 
exceptional amount of time and energy towards partnering 
with them. 

Teacher consistently engages students’ families 
as valued partners in an effective manner.

Teacher sometimes engages students’ families as 
valued partners in an effective manner.

Teacher rarely or never engages students’ families as valued 
partners in an effective manner.

Examples of how one might engage students’ families include: making regular phone calls or home visits to 
communicate with parents/guardians, including families in class projects, and creating a welcoming classroom 
environment for families.

CSC 5: Instructional Collaboration (For Teachers Only)

CSC

5

Teacher meets Level 3 expectations AND extends impact 
by proactively seeking out collaborative opportunities with 
other teachers and/or by dedicating a truly exceptional 
amount of time and energy towards promoting effective 
instructional collaboration.

Teacher consistently collaborates with 
colleagues to improve student achievement in 
an effective manner. 

Teacher sometimes collaborates with colleagues to 
improve student achievement in an effective manner.

Teacher rarely or never collaborates with colleagues to 
improve student achievement in an effective manner.

Examples of how one might collaborate to improve student achievement include: active participation in the Thirty-
Minute Morning Block, active participation in grade-level and departmental meetings, and active participation in  
mentoring relationships (formal or informal).

Simona Monnatti Meaghan Gay
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COMMITMENT TO THE SCHOOL COMMUNITY (CSC) Rubric

Level 4 (Highest) Level 3 Level 2 Level 1 (Lowest)

CSC 4: Partnership with Families (for teachers only)

CSC

4

Teacher meets Level 3 expectations AND extends impact 
by finding new and innovative ways to foster engagement 
with students’ families and/or by dedicating a truly 
exceptional amount of time and energy towards partnering 
with them. 

Teacher consistently engages students’ families 
as valued partners in an effective manner.

Teacher sometimes engages students’ families as 
valued partners in an effective manner.

Teacher rarely or never engages students’ families as valued 
partners in an effective manner.

Examples of how one might engage students’ families include: making regular phone calls or home visits to 
communicate with parents/guardians, including families in class projects, and creating a welcoming classroom 
environment for families.

CSC 5: Instructional Collaboration (For Teachers Only)

CSC

5

Teacher meets Level 3 expectations AND extends impact 
by proactively seeking out collaborative opportunities with 
other teachers and/or by dedicating a truly exceptional 
amount of time and energy towards promoting effective 
instructional collaboration.

Teacher consistently collaborates with 
colleagues to improve student achievement in 
an effective manner. 

Teacher sometimes collaborates with colleagues to 
improve student achievement in an effective manner.

Teacher rarely or never collaborates with colleagues to 
improve student achievement in an effective manner.

Examples of how one might collaborate to improve student achievement include: active participation in the Thirty-
Minute Morning Block, active participation in grade-level and departmental meetings, and active participation in  
mentoring relationships (formal or informal).

Bel Perez Gabilondo
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School Value-Added Student 
Achievement Data (SVA) 
What is SVA?
Measuring a school’s impact on student learning can be 
challenging. After all, students start the year at different 
skill levels, and they all face different factors outside the 
classroom that affect how they learn. At its core, SVA is a 
way of dealing with these challenges. It helps us estimate 
the school’s impact on student learning as opposed to the 
impact of other factors, such as students’ prior skill level, the 
resources they have at home, or any learning disabilities they 
may have. In short, SVA helps us understand what the school 
did, apart from everything else. Because education is a team 
effort, almost all school-based staff — not just teachers 
— have SVA as a small portion of their annual IMPACT 
evaluation.

How does it work?
First, we calculate how a school’s students are likely to 
perform, on average, on our standardized assessment (the 
DC CAS) given their previous year’s scores and other relevant 
information. We then compare that likely score with the 
students’ actual average score. Schools with above-average 
SVA scores are those whose students’ actual performance 
exceeds their likely performance. This process is explained in 
further detail on the following pages.

Actual  
dc cas score 
(School Average)

–
likely  

DC cas score 
(School Average)

= School  
value-added

Who calculates the SVA scores?
DCPS has contracted with Mathematica Policy Research, a 
nationally respected research firm, to conduct research on 
value-added methods, provide technical assistance to DCPS, 
and derive value-added scores for teachers and schools 
based on specifications determined by DCPS. Mathematica’s 
clients have included the U.S. Department of Education and 

many other federal, state, and local agencies. In addition, two 
independent value-added experts reviewed the methodology 
used to evaluate DCPS teachers and schools: Eric Hanushek of 
the Hoover Institution at Stanford University and Tim Sass of 
Florida State University. 

Why do we use the DC CAS for SVA?
The DC CAS is the only assessment used in DCPS that is: 
1) aligned to the DC content standards; 2) administered 
securely; and 3) standardized, meaning it is the same for all 
students in a given grade level. Though these tests do not 
capture everything taught in DCPS schools, they are reliable 
and valid measures of students’ mastery of essential reading 
and mathematics skills.

Is SVA the same as Adequate Yearly 
Progress (AYP)?
No. AYP only measures the percentage of students who score 
Proficient or Advanced on the DC CAS at the end of the year. 
It doesn’t take into account where students start the year. It 
also doesn’t take into account external factors that may affect 
student learning. SVA, on the other hand, does. 

Do school systems in other states use 
value-added measures?
Yes. Many school systems — including those in Chicago, 
Dallas, Milwaukee, Minneapolis, New York City, and Pittsburgh 
— either already use value-added measures or are developing 
them. 

How is SVA calculated?
Before proceeding, it might be helpful to say a few words 
about our state assessment, the DC CAS. Scores on the DC 
CAS are reported on a 100-point scale. For example, fifth 
graders receive a score from 500 to 599. Similarly, sixth 

SVA
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graders receive a score from 600 to 699. It is important to note 
that the hundreds digit of these scores is for naming purposes 
only. That is, the “5” in a score of 574 tells us that this is a 
fifth grade score. There is no other meaning to the hundreds 
digit. The remaining two digits (in this example, 74) explain 
the student’s performance. They are what we use to calculate 
SVA.

One more preliminary note might be helpful. Most teachers are 
familiar with the proficiency levels on the DC CAS: Advanced, 
Proficient, Basic, and Below Basic. Proficiency levels are 
created from the scale scores. For example, in 2010, any 
fifth grade student who had a scale score from 56 to 72 was 
considered “Proficient.” Though the proficiency levels are well 
known to teachers, they are not used for the SVA calculation. 
Rather, as noted above, we use the underlying scale scores. 
Doing so allows schools to receive credit for their students’ 
progress whether or not their students move between 
proficiency levels from one year to the next. 

The following four-step description provides an overview of 
how SVA scores are calculated. 

Step 1: Based on specifications 
determined by DCPS, statisticians at 
Mathematica calculate the average 
likely DC CAS score for each school’s 
students.
At the end of the year, after the DC CAS tests have been 
scored, statisticians at Mathematica calculate the average 
score that a school’s students were likely to have achieved 
by analyzing the performance of all students in DCPS. For 
example, if a student received a score of 20 on last year’s 
DC CAS, this student is likely to perform about as well as 
other students in the same grade who received a 20 last year. 
When determining a likely score for each student in a school, 
Mathematica accounts not only for prior test scores, but also 
for students’ free and reduced-price lunch status, whether 

or not students receive special education services or are 
classified as Limited English Proficient, and how frequently 
students were absent during the previous school year. 

Figure 1 shows the average likely score for the students of a 
hypothetical school. 

Step 2: Statisticians calculate the 
average actual DC CAS score for each 
school’s students.
This step is accomplished by averaging the actual scores of 
all of the students in a school at the end of the year, with each 
student weighted according to various factors.

In Figure 2 below, the actual average for our hypothetical 
school is 65.
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Step 3: Statisticians subtract the 
average likely score from the average 
actual score.
The difference between how students actually perform and 
how they were likely to perform is the school’s “value-added.” 
Figure 3 shows this comparison for our hypothetical school. 
The students in this school have an average actual score of 
65, which exceeds the average likely score of 60 by 5 points. 
Thus, this school has an SVA score of +5 (65 – 60 = +5). 
In other words, being a student at this particular school, as 
opposed to the average DCPS school, translates into five more 
DC CAS scale score points for these students.

Step 4: Based on specifications 
determined by DCPS, statisticians 
convert the raw SVA score into an 
IMPACT score.
The raw SVA score (+5 in the example to the left) is then 
converted into an IMPACT score on the 1 to 4 scale we use for 
all the other IMPACT components. Your school’s SVA scores 
for reading and math are averaged together to calculate your 
school’s overall SVA score.

What factors are considered when 
calculating the likely average score? 
Based on specifications determined by DCPS, statisticians at 
Mathematica consider each student’s: 

n	 DC CAS score from the previous year in reading and math;

n	 Eligibility for free lunch;

n	 Eligibility for reduced-price lunch;

n	 Special education status; 

n	 Limited English Proficiency status; and

n	 Attendance from the previous year.

+5
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Figure 3: value-added score — reading
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Can a school receive a high SVA score 
even if it fails to make Adequate Yearly 
Progress (AYP)?
Yes. AYP measures how many students in a school score 
Proficient or Advanced. SVA is a very different measure. It 
helps us estimate the school’s impact on student learning as 
opposed to the impact of other factors, such as the students’ 
prior skill level, the resources they have at home, or any 
learning disabilities they may have.

Can a school receive a high SVA score 
if its students start the year at a very 
low skill level?
Yes. SVA takes into account the starting skill level of the 
students in a school. As Figures 4 and 5 demonstrate, two 
schools can have the same SVA score even if their students 
start the year at different levels. The average likely DC CAS 
score of the students in the school represented by Figure 4 is 
45, while the average likely score of the students in the school 
in Figure 5 is 60. Both schools, however, would receive the 
same SVA score (+5). 

+5
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score

actual  
score
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figure 4: value-added score — reading
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Can a school receive a high SVA score 
if many of its students have IEPs 
or are classified as Limited English 
Proficient?
Yes. Statisticians account for these factors (and the others 
described previously) when calculating the likely DC CAS score 
for a school’s students. What matters is the extent to which 
the students exceed their likely score. 

Does a school need to have a 
minimum number of students to 
receive an SVA score?
Yes. DCPS requires that a school has at least 50 students with 
DC CAS scores from the previous year and the current year in 
order for it to receive an SVA score. We require this minimum 
to help discount the effect of unexpected occurrences during 
the testing period. For example, a student might have a 
disruption at home the night before the test that affects her 
or his test score and thereby distorts her or his school’s SVA 
score. The effect of such an incident on a school’s SVA score 
is likely to be greatest for schools with few students, so no 
school that has fewer than 50 students receives a SVA score. 

If I have additional questions about 
SVA, whom should I contact? 
Please contact the IMPACT team at 202-719-6553 or 
impactdcps@dc.gov.
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Meaghan Gay
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Core Professionalism (CP)
What is Core Professionalism?
This component measures four basic tenets of professionalism: 
1) having no unexcused absences; 2) having no unexcused late 
arrivals; 3) following the policies and procedures of your school 
(or program) and the school system; and 4) interacting with 
colleagues, students, families, and community members in a 
respectful manner. 

How will my Core Professionalism be 
assessed?
Your administrator (or program supervisor) will assess your 
Core Professionalism according to the rubric at the conclusion 
of this section. S/he will assess you formally two times during 
the year. The first assessment will occur by December 1 and 
the second by June 14.

As part of each assessment cycle, you will have a conference 
with your administrator (or program supervisor). At this 
conference you will receive feedback based on the Core 
Professionalism rubric and discuss next steps for �
professional growth.

How will my Core Professionalism be 
scored?
Unlike the other rubrics in IMPACT, there are only three levels 
for Core Professionalism: Meets Standard, Slightly Below 
Standard, and Significantly Below Standard. 

If you consistently receive a Core Professionalism rating of 
Meets Standard (and you receive no ratings of Slightly Below 
Standard or Significantly Below Standard), your overall score 

for this component will be Meets Standard and you will see 
no change in your final IMPACT score. This is the case in the 
sample score chart to the right.

If you receive a rating of Slightly Below Standard on any part 
of the Core Professionalism rubric during a cycle (and you 
receive no ratings of Significantly Below Standard), you will 
receive an overall rating of Slightly Below Standard for that 
cycle, and ten points will be deducted from your final IMPACT 
score. An additional ten points will be deducted if you earn an 
overall rating of Slightly Below Standard again the next cycle.

If you receive a rating of Significantly Below Standard on any 
part of the Core Professionalism rubric during a cycle, you will 
receive an overall rating of Significantly Below Standard for 
that cycle, and twenty points will be deducted from your final 
IMPACT score. An additional twenty points will be deducted 
if you earn an overall rating of Significantly Below Standard 
again the next cycle.

Please note that, if you are shared between two schools, the 
lower of your two Core Professionalism scores for each cycle 
will be used for your final IMPACT score.

For more information about the scoring process, please see 
the Putting It All Together section of this guidebook.

If I have additional questions about 
Core Professionalism, whom should I 
contact?
Please contact the IMPACT team at 202-719-6553 or 
impactdcps@dc.gov.

CP
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CORE PROFESSIONALISM (CP) CYCLE ENDS 12/1 CYCLE ENDS 6/14 OVERALL 

CP score (Lowest of CP 1 to CP 4) MEETS STANDARD MEETS STANDARD MEETS STANDARD

CP 1: Attendance MEETS STANDARD MEETS STANDARD

CP 2: On-Time Arrival MEETS STANDARD MEETS STANDARD

CP 3: Policies and Procedures MEETS STANDARD MEETS STANDARD

CP 4: Respect MEETS STANDARD MEETS STANDARD

Sample score chart
CORE PROFESSIONALISM (CP)

Michael DeAngelis
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CORE PROFESSIONALISM (CP) Rubric

MEETS STANDARD SLIGHTLY BELOW STANDARD SIGNIFICANTLY BELOW STANDARD

CP 1: ATTENDANCE

CP

1

Individual has no unexcused absences (absences that are 
in violation of procedures set forth by local school policy 
and by the relevant collective bargaining agreement).

Individual has 1 unexcused absence (an absence
that is in violation of procedures set forth by 
local school policy and by the relevant collective 
bargaining agreement).

Individual has 2 or more unexcused absences (absences 
that are in violation of procedures set forth by local 
school policy and by the relevant collective bargaining 
agreement).

CP 2: ON-TIME ARRIVAL

CP

2

Individual has no unexcused late arrivals (late arrivals 
that are in violation of procedures set forth by local 
school policy and by the relevant collective bargaining 
agreement).

Individual has 1 unexcused late arrival (a late 
arrival that is in violation of procedures set �
forth by local school policy and by the relevant 
collective bargaining agreement).

Individual has 2 or more unexcused late arrivals (late 
arrivals that are in violation of procedures set forth�
by local school policy and by the relevant collective 
bargaining agreement).

CP 3: POLICIES AND PROCEDURES

CP

3

Individual always follows DCPS and local school policies 
and procedures (for example, procedures for submitting 
student discipline referrals, policies for appropriate staff 
attire, protocols for the Thirty-Minute Morning Block).

With rare exception, individual follows DCPS and 
local school policies and procedures (for example, 
procedures for submitting student discipline 
referrals, policies for appropriate staff attire, 
protocols for the Thirty-Minute Morning Block).

Individual demonstrates a pattern of failing to follow 
DCPS and local school policies and procedures (for 
example, procedures for submitting student discipline 
referrals, policies for appropriate staff attire, protocols 
for the Thirty-Minute Morning Block).

CP 4: RESPECT

CP

4
Individual always interacts with students, colleagues, 
parents/guardians, and community members in a respectful 
manner.

With rare exception, individual interacts with 
students, colleagues, parents/guardians, and 
community members in a respectful manner.

Individual demonstrates a pattern of failing to interact 
with students, colleagues, parents/guardians, or 
community members in a respectful manner.
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MEETS STANDARD SLIGHTLY BELOW STANDARD SIGNIFICANTLY BELOW STANDARD

CP 1: ATTENDANCE

CP

1

Individual has no unexcused absences (absences that are 
in violation of procedures set forth by local school policy 
and by the relevant collective bargaining agreement).

Individual has 1 unexcused absence (an absence
that is in violation of procedures set forth by 
local school policy and by the relevant collective 
bargaining agreement).

Individual has 2 or more unexcused absences (absences 
that are in violation of procedures set forth by local 
school policy and by the relevant collective bargaining 
agreement).

CP 2: ON-TIME ARRIVAL

CP

2

Individual has no unexcused late arrivals (late arrivals 
that are in violation of procedures set forth by local 
school policy and by the relevant collective bargaining 
agreement).

Individual has 1 unexcused late arrival (a late 
arrival that is in violation of procedures set �
forth by local school policy and by the relevant 
collective bargaining agreement).

Individual has 2 or more unexcused late arrivals (late 
arrivals that are in violation of procedures set forth�
by local school policy and by the relevant collective 
bargaining agreement).

CP 3: POLICIES AND PROCEDURES

CP

3

Individual always follows DCPS and local school policies 
and procedures (for example, procedures for submitting 
student discipline referrals, policies for appropriate staff 
attire, protocols for the Thirty-Minute Morning Block).

With rare exception, individual follows DCPS and 
local school policies and procedures (for example, 
procedures for submitting student discipline 
referrals, policies for appropriate staff attire, 
protocols for the Thirty-Minute Morning Block).

Individual demonstrates a pattern of failing to follow 
DCPS and local school policies and procedures (for 
example, procedures for submitting student discipline 
referrals, policies for appropriate staff attire, protocols 
for the Thirty-Minute Morning Block).

CP 4: RESPECT

CP

4
Individual always interacts with students, colleagues, 
parents/guardians, and community members in a respectful 
manner.

With rare exception, individual interacts with 
students, colleagues, parents/guardians, and 
community members in a respectful manner.

Individual demonstrates a pattern of failing to interact 
with students, colleagues, parents/guardians, or 
community members in a respectful manner.
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What resources are available to help me be successful?
Professional development is critical to our success as a school system. After all, the best schools are those focused on the 
learning of children and adults. This is why providing educators with outstanding support is a top district priority. 

Below you will find more information about job-specific resources and learning opportunities designed to help you improve your 
practice.

For Custodians

Head custodians attend quarterly custodial foreman meetings, which cover topics such as safety, security, food service, major 
cleanings, scheduling, management, and weather preparation. Trainings on the facilities management computer system 
(FACMAN) and other topics are also available. 

In addition, building service supervisors from the Office of Public Education Facilities Management complete regular 
housekeeping inspections with head custodians, and the Office of School Operations supports custodians in creating and 
implementing action plans to address identified areas of need.

“You have to have a good rapport with your employees. As a supervisor, it’s your responsibility to try to bring out 
the best in each employee, to try to find each individual’s strength and build on that. A lot of times we focus 
on what people can’t do. If you get them to focus on what they can do, then you motivate them. Build on their 
strengths and work with their weaknesses.” 

Joseph Hughes, Head Custodian, Eliot-Hine MS 

Supporting Your Success



Bel Perez Gabilondo
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Putting It All Together	  

Component Component 
Score

Pie Chart 
Percentage

Weighted 
Score

Custodian Standards (CUST) 3.6 x 85 = 306

Commitment to the School Community (CSC) 3.5 x 10 = 35

School Value-Added Student Achievement Data (SVA) 3.3 x 5 = 17

TOTAL 	 358

Sample Score

What does this section explain?
This section is designed to help you understand how all of the components of your assessment will come together to 
form an overall IMPACT score and rating. The process involves five steps.

Step 1
We begin by identifying your overall ratings for each component of your assessment. Recall that, for all components 
other than Core Professionalism, the score will always range from 4.0 (highest) to 1.0 (lowest).

Step 2
We then multiply each component score by its percentage from the pie chart at the beginning of this guidebook. This 
creates “weighted scores” for each component. The chart below provides an example.

Step 3
We then add the weighted scores to arrive at a total score. The total score will always be between 100 and 400.

Step 4
We then adjust your total score based on your rating for Core Professionalism. If your rating for this component is 
Meets Standard for both cycles, then your total score remains unchanged. If not, then 10 points are subtracted from 
your total score for each cycle in which your rating is Slightly Below Standard, and 20 points are subtracted for each 
cycle in which your rating is Significantly Below Standard. In the example above, the individual’s rating for all cycles 
is Meets Standard, so no points have been subtracted.
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Putting It All Together	  
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OVERALL IMPACT SCALE

ineffective minimally effective Effective highly�
effective

100�
Points

175�
 Points*

250�
    Points**

350�
      Points***

400�
Points

*A score of exactly 175 would be classified as Minimally Effective.

**A score of exactly 250 would be classified as Effective.

***A score of exactly 350 would be classified as Highly Effective.

Step 5
Finally, we take your adjusted score and use the scale below to arrive at your final IMPACT rating.

Note: If you are not employed by DCPS for the entire year (for example, because you joined the school system partway through 
the year), or if, while employed by DCPS, you have an absence which causes you to miss one or more of your assessments, DCPS 
may at its discretion make adjustments to the IMPACT system to ensure that you receive a final IMPACT score for the year. These 
adjustments may include, among other things, changing deadlines, changing the number of assessments, and changing the 
type of assessment. Also, if unexpected circumstances interfere with the completion of one or more of your assessments, DCPS 
may nevertheless issue a final IMPACT score based on the remaining assessments. Finally, DCPS reserves the right to make any 
additional modifications to the IMPACT system during the school year. DCPS will provide notice of any such modifications prior 
to their implementation. (For the purposes above, “assessments” refers to observations, conferences, holistic reviews, data, and 
other means of measuring performance.)
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What do these ratings mean?
Highly Effective: This rating signifies outstanding performance. Under the Washington Teachers’ 
Union contract, WTU members who earn this rating are eligible for additional compensation. 

Effective: This rating signifies solid performance. Individuals who earn this rating will progress 
normally on their pay scales.

Minimally Effective: This rating signifies performance that is below expectations. Individuals who 
receive this rating have another year to take advantage of the professional development opportunities 
provided by DCPS. Such individuals will be held at their current salary step until they earn a rating of 
Effective or higher. Individuals who receive a rating of Minimally Effective for two consecutive years 
will be subject to separation from the school system.

Ineffective: This rating signifies unacceptable performance. Individuals who receive this rating will 
be subject to separation from the school system.

If I have a concern about my rating, what should I do? 
If you ever have a concern, we encourage you to contact the IMPACT team at 202-719-6553 or 
impactdcps@dc.gov.
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Bel Perez Gabilondo
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This system is called “IMPACT” because you, the adults serving in our schools, have 
the ability to make a dramatic, positive impact on our students’ lives. You are the most 
important lever of change in our school system.

Thanks to your tireless efforts, we have made great progress over the past couple of years 
— but we still have a long way to go. Together, we must remain committed to our vision 
of this district as the highest performing in the nation, challenging ourselves to seek every 
opportunity for reflection, collaboration, and improvement.

While our expectations are incredibly high, they are not unreachable. Our students deserve 
nothing less.

Concluding Message



In accordance with Title VI of the Civil Rights Act of 1964, Title IX of the Education 
Amendments of 1972, Section 504 of the Rehabilitation Act of 1973, the Age Discrimination 
Act of 1975, Title II of the Americans with Disabilities Act of 1990 and the D.C. Human 
Rights Act of 1977, as amended, District of Columbia Official Code Section 2-1401.01 et 
seq. (Act), the District of Columbia Public Schools (DCPS) does not discriminate (including 
employment therein and admission thereto) on the basis of actual or perceived race, color, 
religion, national origin, sex, age, marital status, personal appearance, sexual orientation, 
gender identity or expression, family status, family responsibilities, matriculation, political 
affiliation, genetic information, disability, source of income, status as a victim of an 
interfamily offense, or place of residence or business. Sexual harassment is a form of sex 
discrimination, which is prohibited by the Act. In addition, harassment based on any of the 
above-protected categories is prohibited. Discrimination in violation of the aforementioned 
laws will not be tolerated. Violators will be subject to disciplinary action. 

This project is funded in part by the DC Public Education 
Fund (www.dceducationfund.org), which works to 
dramatically improve student achievement in the District of 
Columbia by serving as a strategic partner to businesses, 
foundations, community leaders, and individual donors in 
supporting and investing in high-impact programs with the 
District of Columbia Public Schools.

Michael DeAngelis Bel Perez GabilondoBel Perez Gabilondo



 

Our schools must be caring and supportive environments. • Our decisions at all levels must be guided by robust data. 

• All children, regardless of background or circumstance, can achieve at the highest levels. • It is critical to engage our 

students’ families and communities as valued partners. • Achievement is a function of effort, not innate ability. • We have 

the power and responsibility to close the achievement gap. • Our schools must be caring and supportive environments. 

• Our decisions at all levels must be guided by robust data. • All children, regardless of background or circumstance, 

can achieve at the highest levels. • It is critical to engage our students’ families and communities as valued partners. • 

Achievement is a function of effort, not innate ability. • We have the power and responsibility to close the achievement gap. 

• Our schools must be caring and supportive environments. • Our decisions at all levels must be guided by robust data. 

• All children, regardless of background or circumstance, can achieve at the highest levels. • It is critical to engage our 

students’ families and communities as valued partners. • Achievement is a function of effort, not innate ability. • We have 

the power and responsibility to close the achievement gap. • Our schools must be caring and supportive environments. 

• Our decisions at all levels must be guided by robust data. • All children, regardless of background or circumstance, 

can achieve at the highest levels. • It is critical to engage our students’ families and communities as valued partners. • 

Achievement is a function of effort, not innate ability. • We have the power and responsibility to close the achievement gap. •

Our schools must be caring and supportive environments. • Our decisions at all levels must be guided by robust data. 

• All children, regardless of background or circumstance, can achieve at the highest levels. • It is critical to engage our 

students’ families and communities as valued partners. • Achievement is a function of effort, not innate ability. • We have 

the power and responsibility to close the achievement gap. • Our schools must be caring and supportive environments. 

• Our decisions at all levels must be guided by robust data. • All children, regardless of background or circumstance, 

can achieve at the highest levels. • It is critical to engage our students’ families and communities as valued partners. • 

Achievement is a function of effort, not innate ability. • We have 

the power and responsibility to close the achievement gap. 

•  Our schools must be caring and supportive environments.

District of Columbia Public Schools
1200 First Street, NE
Washington, DC 20002
www.dcps.dc.gov


