RESOURCES OVERVIEW AND FAQs

DCPS Teaching and Learning Framework Resources Overview

DCPS is committed to providing all students with an excellent education. To that end, the Effective Schoo
Framework was designed to ensure that every child, in every classroom, has accesstqualitig educational
program in a safe and engaging learning environment. The components ob@RS Effective Schools
FrameworkNB Ff SO0 GKS F2dzyRF A2yl f SftSYSyl GKS RAA
reform efforts.  Throughout the 20089 school year,
principals engagedni professional development workshops
addressing these elements during their monthly Principals

Academy ‘;(

At the heart of the Effective Schools Framework sits Teachjng - ey &
and Learning, with a focus on highality classroom Commarity
instruction. In order to ensure otinuous academic growth

and high levels of student achievement, all teachers must Teaching

engage their students in rigorous and relevant classroo S
instruction that improves their academic and soaaiotional protossoral - Loaming
skills and abilities. < |

DdzA RSR o0& 0 KS elilgf4, dhe N@achingQ and O 2
Learning Frameworkvas developed for three purposes:

1 To Provide Clear Expectations for Teachers
The Framework defines the actions that effective teachers use to deliverglity instruction within
a safe, engaging, and produwe classroom.

1 To Align Professional Development and Support
The Framework aligns all professional development opportunities, providing teachers the support,
resources, and assistance they need to deliver on the expectations.

1 To Support a Fair and Transgent Evaluation System
IMPACT, the new DCPS effectiveness assessment system fortsmdemblpersonnel, is aligned to the
expectations outlined in the Framework.

The Teaching and Learning Framework addresses two main areas of the teaching profession:

9 Delivering Effective Classroom Instruction
Using a variety of teaching strategies, effective teachers plan and delivegddity, standardsbased
instruction in order to engagell students in active learning and to monitor their progress toward
masteryof the academic content standards.

1 Creating an Engaging and Productive Learning Environment
Through informed and meaningful classroom management and by using procedures and routines ftc
maximize instructional time, effective teachers create and maintaineagaging and productive
Of FaaNRB2Y fSIFENYAy3a SYy@ANRBYYSy( -a@nitiorial govtia G SNE & 0

Theat tFyZ ¢Sl OKX Ly ordcBsk &e§uired actiod Dt /algoSalidva fok development and
continuous growth across each of #& three areas. In summary, the Teaching and Learning Framework
provides a process that helps teachers ensure ongoing academic growth and high levels of achievement for all
their students.

! The complete Effective School Framework can be downloaded from the DCPS \m DISTRIGT OF COLUMBIA
~§ PUBLIC SCHOOLS
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RESOURCES OVERVIEW AND FAQs

Frequently Asked Questions

Why does DCPS need a Teaching aearning Framework?
The Teaching and Learning Framework provides a common language to discuss instructional practices a
teacher actions. The Framework also provides clear expectations for teachers and will drive coherent, robu:
professional developent, systems of support, and evaluation.

Who developed the DCPS Teaching and Learning Framework?
Teachers, principals, schdwhsed professional developers, instructional superintendents,stafi from the
Office of the Chief Academic Officer contriéd to the development of the Framework.

What research and evidence support the DCPS Teaching and Learning Framework?
While drafting the Teaching and Learning Framework, the development team reviewed instructional
guidelines and frameworks from numerousational and state organizations. The work reviewed includes:

1 National Board for Professional Teaching Standards §/ I t AF2NY Al Q& {4 yRIFINR& ¥F2NJ
TbSs ¢S OKSNJ/SyiSNna 5So%/f20xelyR2 0a / 2 FNRFNMryy OS |

1/ KI NI 2 GG S Framewokk$ot Teachets & T¢SEFaQ ¢E. Saa CNIFYSg2N]

1 New York State Teacher Certification Framework 1/ 2y y SO A Odzi Qa /2YY2y [ 2NB 27F
fMasg OKdzASGGaQ t NARYOALX Sa FaRINNIDAFYF SIOSEy IREMhsrySO O K A y 3

The Framework and relatacaining material also have been informed by:

TwSaSk NOK F2 NJ Skifful Te§cNdr ¢ ST OKANAMAY & 9 UndetstaridBgbS DeSign
fw2 6 SNI OasstoghiiAssessment Scoring Systenf a A 1 S { O Rasalts ISoWI &
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Achievement The Art and Scienad Teaching

How is the Teaching and Learning Framework different from other instructional initiatives and reforms that
were previously introduced in DCPS?
The Teaching and Learning Framework provides a comprehensive approach to the teaching profession.
not a program or a curriculum, but rather, a way of thinking. Many programs and curricula fit into the
CNI YSG2N] @ C2NJ SEFYLX ST 6KSy lyltelAy3a adlyRINRA
Unwrapping the Standardsr Insight EdzO | ( A 2 y StrBtégR @esS@réfor Student Achievememhen
choosing strategies to support learning for all students, teachers might use a variety of proven approaches,

such as cooperative learning, the use of graphic organizers, discussion sessiom¥sikaop model, or
independent study.

What type of training will be available on the elements of the Teaching and Learning Framework?
Working within graddevel or content teams, all teachers will be trained on the Framework before the
beginning of tle 20092010 school year. Teachers will also engage in trainings on specific aspects of the
Framework during five professional development days throughout the school year. Furthermore,
instructional coachesprincipals, instructional support staff, and masteducators will provide continual
support to teachers during morning collaboration time and in the classroom.

Please contact the Office of the Chief Academic Officeframework@dc.govor (202) 4425611
with questions, comments, or suggestions about the DCPS Teaching and Learning Framework.
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Increase Effectiveness 1. Assess Student Progress
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Do you have resources to share?

We want to hear from you! Weeé provided a number of resources in this binder, but we kr
you have many more great resources that promote effective instruction. As you engage in yoL
work aligned to theDCPS Teaching and Learning Framewsekd in your lessons, great strategjifor
engaging students, or useful graphic organizers. We have already begun building a bank of resot
DCPS teachers and would love your input. Over the next school year, we hope to be able to po
resources on the newly launched DCPS weldsir all teachers to access and use in their classroc

Please send your best work iramework@dc.gov

r& DISTRICT OF COLUMBIA
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PLAN 1: Develop Annual Student Achievement Goals

Plan 1: Annual Stueht Achievement Goals TemplatExemplar

Typesof Goals
1 A teacher settingrowth goalswill measure the academic growth made by students over the course of
the school year.
1 Ateacher settingnasterygoalss Af f YSI &dz2NS aiddzRSydaQ YlFraidSNe 27
1 A teacher settingocialemotional goalswill measure improvements in positive and psocial behaviors.

The a&tion steps below provide teachers with a process for developing annual student achievemen
The example outlines the action steps a sixth grade language arts teacher might take to set hef
student achievement goals. A blank template is pteslion the following page.

1) Identify what outcomes,
aligned to content standards|
are most important for your
grade level and/or course.

{ After reviewing the 6
Grade Reading / English
Language Arts standards,
the teacher recognizes tha
several of he priority
aidl yRIFNRa 0l
comprehension and
analysisf various types of
text.

2) Use historical and current
data to set a measurable goa
that is likely to be ambitious
for the average student.

I The teacher administers th
Diagnostic Reading
Assessment (DRA) or the
Text Reading
Comprehension (TRC)
assessment as a diagnosti
2F KSNJ aidzRS
levels.

T She finds that, on average
her students read at a
fourth grade level.

I Evaluating the needs of he
class relative to the priority]
standards, the teacher
considers how to set an
ambitious but feasible goal

9 The teacher sets the
classroom goal as:

Each student will grow at
least 1.5 grade levels in
reading, as measured by h
or her beginningpf-year
and endof-year DRA or TR|
assessmets.

3) Ensure that all students
understand the goal and
have a means of tracking
their progress toward the
goal.

9 The teacher presents the
classroom goal by
facilitating a discussion
about the importance of
being a strong reader.

9 The teacher continually
reinforces the importance
of the goal by linking it to
daily lessons and by
discussing the actions
students must take to
reach their individual
goals.

9 The teacher also regularly
meets with individual
students to discuss their
progress toward their
goals

DCPS Teaching and Learning Framework il



PLAN 1: Develop Annual Student Achievement Goals

Plan 1: Annual Student Achievement Goals Template

1) ldentify what outcomes,
aligned to content standards,
are most important for your
grade level and/or course.

2) Use historical and current
data to set a measurable goa
that is likely to be ambitious
for the average student.

3) Ensure that all stdents
understand the goal and have
a means of tracking their
progress toward the goal.

DCPS Teaching and Learning Framework 2



PLAN 1: Develop Annual Student Achievement Goals

Plan 1. Sample Annual Student Achievement Goals

Grade Level Growth Goals Mastery Goals

1 Using the DIBELS assessmengry
student scoring at benchmark at

the beginning of the year will
maintain benchmark by the end o  § Every student will demonstrate mastery of

Kindergarten the year (green will stay green); the social studies content standards with a
C 2" 5rade and every student scoring below least 80% accuracy, as measured by-efid
benchmark at the beginning of the unit assessments.

year will increas at least one level
by the end of the year (yellow to
green; red to yellow or green).

9 Every student will: (1) demonstrate master

1 Evey student will grow 1.5 grade of math content standards by correctly
3rd C 5th levels in oral reading fluency, fron answering stadardsaligned questions with
their baseline score to their eralf- at least 80% accuracy; (2) correctly answer
Grade year assessment, as measured k least 80% of the questions on the DC CAS;
the DIBELS assessment. (3) know multiplication facts to 12 with at
least 95% accuracy.
1 Everystudent will grow at least 2.
6th C 8th grade levelsn reading, from their 9 Everystudent will reach or exceed an 80%
baseline score to their endf-year average for the first 9 standards of Algebrg
Grade assessment, as measured by thq by the end of the I semester.
Diagnostic Reading Assessment
1 Everystudent will master the World History
content standards. Students will
th h - . demonstrate mastery by answering questio
9°¢ 12 T Every stude_nt will increase his of aligned to each standard with at least 809
Grade her Lexile Score by 250L.

accuracy.
1 Every student Wi score at or above a level ]
on the Physics AP Exam.

DCPS Teaching and Learning Framework 3



PLAN 2: Create Standards-Based Unit Plans and Assessment

tfly HY .£22YQ&a ¢l E2y2Y8
I. KNOWLEDGE
Exhibit memory of previouslgarned material by recalling facts, terms, basic concepts and answers.
KEY WORDS QUESTIONS ACTIVITIES
T 2KIG Aaxk 1 Make a list of the main events.
who what why T 2KSNBE Aaxk f Make a timeline of events.
when omit where | ¢ Howdid ___ happen? f  Make a facts chart.
which  choose find 1 126 ¢2dzZ R &2dz|T Write alist of any pieces of
how define  label 9 2K2 ¢gSNB GKS VY information you can remember.
show spell list T 2 KAOK 2y3SXK T [Aad Fff GKSXAY
match name relate 1 126 A&aXK T al 18 F OKINI &k
tell recall  select | q  when did happen? 1 Recite a poem.
T 12¢ ¢2dzZ R &2dz
17 /7FYy 2dz tAalG @
II. COMPREHENSION
Demonstrate understandgnof facts and ideas by organizing, comparing, translating,
interpreting, giving descriptions and stating main ideas.
KEY WORDS QUESTIONS ACTIVITIES
1 How would you classify the typ| § Cut out or draw pictures to
compare contrast 2T XK illustrate a particular event.
demonstrate  interpret 1 How would you 1 Explain the main idea.
explain extend O02YLI NBXO2y (NI T Makea cartoon strip showing the
illustrate infer | State or interpret in your own sequence of events.
outline relate g2 NRaXK f Write and perform a play based o
rephrase translate 1 How would you rephrase the the sbry.
summarize  show YSIyAy3ax K 1 Retell the story in your own words
classify T 2KFG FFOGa 2NJ|Y Write asummary report of an
T 2KIG Aa GKS YI event.
T 2KAOK ai I as Yé y| 1 Outline the important facts of a
f Which isii K S o0Said chapter.
1 2KI G OFy @&2dz a1 Speechabouthow todo
T 12¢ 2dz R & 2dz something.

DCPS Teaching and Learning Framework 4



PLAN 2: Create Standards-Based Unit Plans and Assessment

Solve problems in new situations by applying acquired knowledge, facts, teehaiod rules in a different

Examine and break information into parts by identifying motives or causes.
Make inferences and find evidence to support generalizations.

KEY WORDS
apply build
choose construct
develop interview
organize plan
select solve
utilize model
identify experiment
with
make use of

KEY WORDS
analyze categorize
classify compare
contrast discover
dissect divide
examine inspect
simplify survey
distinguish  list
theme relationships
function motive
inference  assumption
conclusion take partin
test for

= =4

= =4

T

=A =4 =8 -8 -9

=a =

lll. APPLICATION

way.
QUESTIONS

| 2¢ @g2dzf R &2dz

What examples can you find

02 XK

How would you solve __using

gKI G @2dzQ@S S

How would you organize ____ t(

aK2g XK

What approach would you use

02 XK

2 KFG ¢2dAf R NBa

Can you make use of the facts

02 XK

V. ANALYSIS

QUESTIONS
What are the parts pfeatures
2T XK

126 Aa QYyey NBf
2 K@ R2 @2dz GKA
2 KFG A& uKS uK
[y e2dz tAa i
What inferences can you
YI 1 SXK

What conclusions can you
RNJ ¢ XK

| 26 ¢2dz R &2dz
2 KFG SOARSYOS

o

= =4

T

T

= =

ACTIVITIES
Construct a model.
Make a diorama to illustrate an
important event.
Make a scrapbookbout a specific
area of study.
Make a relief map to demonstrate
understanding of geological
features.

ACTIVITIES
Design a questionnia to gather
information.
Write a commercial to sell a new
product.
Conduct an investigation to
produce information to support a
view.
Construct a graph to illustrate
selected information.
Make a jigsaw puzzle.
Make a family tree showing
relationships.
Puton a play about the study areg

DCPS Teaching and Learning Framework S



PLAN 2: Create Standards-Based Unit Plans and Assessment

V. SYNTHESIS

Compile information together in a different way by combining elements
in a new pattern or proposing alternative solutions.

KEY WORDS
build choose combine
compile composeconstruct
create design develop

estimate formulate imagine

invent  make up originate
plan predict  propose
solve suppose discuss
modify change adapt

improve minimize delete
happen elaborate theorize

1

= =4 =

QUESTIONS
What changes would you makg
G2 a2t gSXxK
| 2¢ g2dzf R @2dz
What would happerh ¥ X K
Can you elaborate on the
NBI 42y XK
Can you propose an
FfAOSNYFGABSXK
Iy @2dz Ay@Syli
What would be done to
YAYAYAT SXK

| 26 ¢2dz R &2dz

VI. EVALUATION

1

T

= =4

ACTIVITIES
Invent a machine to do a specific
task.
Create a new product. Give ita
name and plan a marketing
campaign.
Write about your feelings in

Present and defend opinions by making judgments about information,
validity of ideas or quality of work based on a set of criteria.

KEY WORDS
award chooe conclude
criticize decide defend
determine dispute evaluate
judge justify — measure
compare mark  rate
rule out select agree
appraise prioritize opinion
interpret explain criteria
prove assess value
perceive deduct
importance ~ recommend

1
1

= =

= =4 =4 -8 -9

QUESTIONS
What is yalzNJ 2 LIA Y A 2
|l 26 ¢2dzdZ R @ 2dz

5A&8LINRJSXK
22dZ R Al 08
Why did the character
OK22aSXK

KFEG ¢2dzA R @
29 62dzf R &2
2¢ ¢2dA R &2
KFEG ¢2dz R &2
Ke o1& Al 08

A

0§

N N = =— N

1
1

NBfFFGA2Y (2X

Sell an idea.

58pgAaS8 | ¢l e G2
ACTIVITIES

Conduct a deate about an issue
of special interest.

Make a booklet about 5 rules you
see as important. Convince
others.

Form a panel to discuss views, e.
G SENYAY3I G { O
2NAGS F £ SGGSN
OKIy3aSa ySSRSF
Prepare a case to present your
view abalzii X

DCPS Teaching and Learning Framework 6



PLAN 2: Create Standards-Based Unit Plans and Assessment

Plan 2: Standard8ased Unit Plan Worksheet

Priority The most complex or comprehensive standard in a given set of stand| - t22
Standard Level

Noteslideas and information to consider.

Essential Questionshoughtprovoking questions that capture the essence of unit standal
and assessments and hook the students into the content.

QWOdlNQpPalisad

Evidence to be gathered through a range of formal and informal assessments during a unit (
study.Assessment methodisclude sedcted response, constructed response, performaase or

personal communicatian %
ASSESSMENT §
(V)]
3
D
-
m
<
o
g
SCORING 8

A set of DC content standards that connects discrete skills or pieces of knowledge to a larg
concept identified in a prfity standard.

0O
c
w0
—*
D
2
9]
0
fab}
>
o
QO
=
o
n
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PLAN 2: Create Standards-Based Unit Plans and Assessment

Plan 2: Sample Standard®ased Unit Plan

Priority Standardrhe most complex or comprehensive standard in a given set of| - £ 2 2
standards. Level

7.LFF.7. Analyze the ways characters change or interact with others over tim 4
give supporting evidence from the text.

Notesideas and information to consider.
Students will know:

1. Character change 2.Character interaction 3. Supporting evidence  4.Text
Students wilbe able to:

A Analyze (character change and interaction)

A Give (supporting evidence)

O
D
2}
=
)
Q
@)
c
—
(@]
o
=
®

Essential QueStiothought provoking questions that capture the essence of unit standard:
assessments and hook the students into the content.
A Why is it that some characters change over tiamel others do not?
A How do authors use characters to help convey their messages?
A Why is character analysis an essential part of literary review?

Evidence to be gathered through a range of formal and informal assessments during a unit of s
This mg include selected response, constructed response, performance task, or personal
communication types of assessments.

ASSESSMENT:

Constructed Response: Students will write an essay that discusses the ways one character cha
throughout the novel and howhose changes impagetl his orher relationships with others. Student
must support their ideas with evidence from the text.

SCORING:

Essays will be scored using a teaetieveloped rubric with scoring criteria in four areas: thesis,
supporting evidene, organization, and mechanics.

9JU9PINT JUSWISSOSSY

A set of standards that connects discrete skills or pieces of knowledge to a larger concept ident
a priority standard.

7.LTFF.5. Analyze plot development (e.qg., conflict, rising action, gadliriion, resolution, subplots,
flashbacks, parallel episodes) to determine whether and how conflicts are resolved.

7.LTF.6. Describe a character based on the thoughts, words, and actions of the character, the
YNNI G§2ND& RS&ONR Litev2sgyandldy/ R ¢ Kl 0 23 KSNJ OKF

sprepuels palaisnid
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PLAN 2: Create Standards-Based Unit Plans and Assessment

Plan 2: DC CAConstructed Response Rubifiteading / Language Arts

Score Description

3 [The response demonstrates a complete understagdif the passage as it relates ]
[the question. The response includes support that

w Aad OfSIFNIIYR O2YLX SGSo
w LINPPARSE NBtSOIyid YR ALISOATAO
The response demonstrates a partial understanding of the passage asédsrahe

2 lquestion. The response includes support that
w Aad LI NIAFffte OfSFN I YRk2N LI NI
w LINPGPARSE Yzadafe NBtSOFIyd odzi a
details/information from the text.
1 The response demonstrates a minimal understagdifithe passage as it relates to
[the question. The response includes support that
w Ad YAYAYLFffte& O2NNBOG 2N AyoO2 YL
w LINPGARSE Ayl RSldz S Ay 02 NNBOI
the text.
0 The response demonstrates no understandinghef passage as it relates to the

lquestion. Any details/information that is included is incorrect or irrelevant.
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PLAN 2: Create Standards-Based Unit Plans and Assessment

Plan 2: DC CAS Constructed Response Ruldath

Score

Description

3

The response demonstrates a thorough understanding of the mathematioakepts and
Iprocesses needed to complete the task.

w wSaLRyasS Aa O2NNBOG FyR 02YLX SiSo
w wSalLRyasS akKz2ga | LILIXAOLFGAZ2Y 2F I NE
w al GKSYIFGAOFt ARSIFa NB SELINXaaSR O

logical, and fully desloped responses using words, calculations, and/or
symbols as appropriate.

2 The response demonstrates a general and/or partial understanding of the mathematical
[concepts and processes needed to complete the task.
w WSALRYAS A& Y2badnlypartipddh@®.l | YR YL @
w wSalLkRyasS akKkz2ga LWL AOFGAZ2Y 2F I NB
though only partially applied.
w alGKSYFGAOFt ARSF& I NB SELINB&aaSR 3
calculations, and/or symbols as appropéat
1 The response demonstrates a minimal and/or limited understanding of the
Imathematical concepts and processes needed to complete the task.
w wSALRYAS A& 2yfé YAYyAYLffe O2NNBOI
w LI AOFGA2Y 2F | &a0NI GsBaBgdymiya AYRA O
reflect a misunderstanding of mathematical concepts and/or procedures.
w alGKSYFGAOFt ARSF& I NB SELINB&aSR A
Words, calculations, and/or symbols are attempted to be used
appropriately but may be raging.
0 The response demonstrates no understanding of the mathematical concepts and

[processes needed to complete the task.

w wSALRYAaAS Aad AYO2NNBOUOI AyO2YLX SGS:
w wSalLRyasS akKz2ga y2 FLILX AOFGA?Z2 2F |
irrelevant strategy.
w aldKSYlFGAOFt ARSFa Olyy2d 0SS AyidSN|

support even a limited understanding.
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PLAN 3: Create Objective-Driven Daily Lessons

Plan 3: Sample Lesson Ptang Template

Standard:

Objective:

COMPONENTGSF A LESSON

Objective AwarmUpc¢ S OKSNJ K221 a addzRSyda G2
States what students are exped to prior knowledge, and introduces the objective.
know and/or do by the end of the A Teacher Input / Introduction of New Materiat, Teacher engages
lesson. students in the content using appropriate instructional strategies.

Checks for Understanding A Guided Practice Students engage in the application of new learning
Occur throughout the lesson. with support from the teacher.

Assessment A Independent Practice; Students work individually, in pairs, or in grouf
Allows students to demonstrate master|  to reinforce skills and demonstrate mastery.
of the newly acquired skill or A Closureg Teacher guides student reflectionontted a 2 y Qa 2
knowledge. and significance.
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PLAN 3: Create Objective-Driven Daily Lessons

Plan 3: Sample Lesson PlaBlementary

Standard:

3.G.1. Compare and analyze attributes and other features (e.g. nurabdrshapeof sides, faces,
comers, right angles, diagonakmd symmetry) or twalimensional geometric shapesspecially
the attributes of triangles (isosceles, equilateral, right) and quadrilaterals (rectangle, square)

Objective: By the end of the lesson, students will be able ¢construct and classify angles, triangles, and
guadrangles.

Warm-Up: (Partner Activity)

Each student takes 4 of each size straw and 4 twist ties. Give students a few minutes to make a design or
geometric shape. Do not bend the straws. Have the studsindse their designs or geometric shapes with a
partner.

Ask students to discuss as a class how it is possible to represianesional shapes in different ways: with
concrete materials such as straws and twist ties or rubber bands on a geoboardjctutie® or constructions,
and with verbal descriptions.

Tell students that in this lesson they will construct a number of specdim2nsional shapes using straws and
twist ties and discuss how the shapes are similar and different. (Read objectiuelevits.)

Introduction of New Material(Whole Class)

Constructing Angles:
Students take 2 straws and 1 twist tie. Have students insert the-tigisihto one end of each straw to join them.
Lead the class into a discussion of angles. As @algied erms are introduced, write them on the board.

U The straws form aangle.They meet at a point calledvertex.

U Aright angleis a square corner. (Have students use their straws to show a right angle, an angle larger thal
a right angle, and an angle smaltean a right angle.)

0 Draw an angle on the board. Relate that the angle is made of two rays that have the same entipmint
vertex of the angle.

U Label the vertex8. Mark and label a point A and point C. Name the adghBC. The middle letter in the
name of an angle always names the vertex. Ask students to give another name for the same angle.

Guided Practice (Whole Class, teacher leads):
Constructing Triangles and Quadrangles:

Have students join three straws of different lengths and lay their constmstflat on their desks. Have them
identify the shape. Continue to write vocabulary on the board.

DCPS Teaching and Learning Framework i



PLAN 3: Create Objective-Driven Daily Lessons

Have students take any four straws to make a construction. Tell the terms given isidedrconstructions.
(quadrangles or quadrilaterals)

Have studentg$ollow the directions below.
U Make a quadrangle with all four sides equal in length and all right angles. What is the shape called?

U Pull two opposite corners of the square in opposite directions. (Model for students.) Are the angles still
right triangles? £e the pairs of sides still the same length? What is the new shape called?

U Use two straws of one length and two straws of another length. Make a quadrangle with pairs of opposite
sides the same length and all right angles. What is the name of the shalp@ppasite corners of the
shape. Are all of the angles still right angles? What is the new shape?

U Continue by having the students make a trapezoid using straws of different lengths. Are any of the angles
right angles? Are any of the sides the same length?

Independent PracticeDuring this time, teacher circulates to do visual checks for understarttimg,
activity sheetsarealso collected as formative assessment

Activity Sheet: Students complete sheet to practice comparing and naming various amEsges, using
images, their drawings and their manipulatives.

Students sort pattern blocks according to rules.

Polygon SearcActivity: Students have a picture of a design composed of multiple polygons. Using clues, they
must locate specific polygoms other shapes from the lesson within the design.

Closure:

Exit Slip

On an exit slip with a Venn diagram, have students compare two angles they created, or two triangles, or two
quadrangles. (Enrichment: students who finish early can compare prep@itimultiple categories.) Ask

them to write or share how they are alike, and how they are different.

Tell students they will continue to learn more about the properties of polygons.

DCPS Teaching and Learning Framework 15



PLAN 3: Create Objective-Driven Daily Lessons

Plan 3: Sample Lesson PlaBecondary

Standard 12.DC.5.2. Desibe how the home rule charters of 1802, 1812, and 1820 gave District residents a
voice in their local government.

Objective:

By the end of one 9inute class, students will writevo paragraphs that identify the pros and cons of Home
Rde for the Distict of Columbiaand a third paragraph that makes an argument for or against the District having
more autonomy.

Warm-Up:

Teacher witesthe definition of autonomy on the board. Ask students to bystorm why a group of people
would want to have autonom Ask them to braistorm and list consequences of not being autonomeus
socially, politically, or economically.

Write list on board after a few students share.

Teacher Input/Introduction of New Material:

Teacher prepares outcomes of lesson by shgird g A G K adGdzZRSydGay a, 2dz 62N Ay
is being debated in Congress, the Municipal Charter of 1820. Your boss wants you to research home rule in
Washington, analyze the pros and cons of home rule, and give him an oral oepahy more autonomy for
Washington, DC would benefit the city. You must research the history of home rule up until this point, evaluate
the pros and cons of home rule, and summarize your findings in a logical presentation which you can deliver in a
mem2 (G2 @2dzNJ 02a&adé

Explairkey concepts of autonomy, and reviews examples of powers granted to states that Congress exercises in
regard to the District. Emphasis should be given to powers which relate to issues that students have reported as
relevant to treir communities.

Guided Practice:

Jigsawg Working in groups of three, each student will select one of the home rule charters, 1802, 1812, and 1820
and research the details of the charter and what rights it specifically gave to Washington, DC. Stredents

create a three column chart as a pneiting exercise. They will fill in the information for the charter they

research, focusing on 1) powers granted/denied, 2) structure, relationship to federal government, and 3) purpose
of government.

Studentssharetheir charter to the other two students, continuing until all three charters have ts&redwithin
the group. Students will fill in the other two columns as information is shared.
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PLAN 3: Create Objective-Driven Daily Lessons

As teacher floats around assisting groups, accountability oSsgidi 4 Q 62 NJ] ¢Aff 06S RSY2Yy
asking, questioning, learning and teaching each other as well as completing the table. Students should be
explaining, engaging and questioning their group members and working together to master the essential
knowledge relating to the home rule charters in Washington, DC.

Independent Practice:

Given resources below, students research the changes that occurred in DC as a result of the home rule charters
1802, 1812, and 1820. Students analyze and examine eflagiges and improvements Washingtonians made

with their autonomy under the home rule charters. Students research whether they changed schools, built
infrastructure, made DC more aesthetically pleasing, and/or developed a local government.

Reference in tetbook pages 439, 101104. Another sourcéhttp://prorev.com/dchomeru

From these resources students add information to their tables on physical and public improvements in DC as a
result of these charters. Fumihmore, students must evaluate and note if the advancements made during the
home rule periods were positive, negative, sufficient, insufficient, etc.

INnanonRSYF YR gNAGAY3AT adGdzRSyda oeNAGS || WYSY2Q rufeas G KS
well as an argument for why (or why not) more autonomy for Washington, DC would benefit the city. Memos will
be collected for assessment.

Closure:
Have a briefeflective discussion once writings are completed.

A) Students examine why Congreswadthers havdbeenopposedto home rule for the past 14lus years.
Students identify the arguments they made for maintaining control in the District. Students analyze
clippings on page 425 @fity of Magnificent Intentiongeading two or more, and oarding the arguments
against Home Rule in DC. For each argument against home rule, students create aaaumemt.

B) Connect back to the Wantdp, and ask students if the reasons/arguments they discovered in class today
were reasons/arguments they idéfied earlier?
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PLAN 3: Create Objective-Driven Daily Lessons

Plan 3: Writing Lesson Obijectives

/ SMART OBJECTIVES \

Specificg Objectives clearly specify what students will know and/or do.

Measurable ¢ Objectives are observable and quantifiable.

Alignedc¢ Obijectives are aligned to a standard.

(s}
D
(0p))

Rigorousch 0 2SO0 A@Sa INB ftA3ySR (2 (GKS f

Time-Bound¢ Objectives indicate by when students will demaagt mastery.

Examples

Standard
7.LFF.7. Analyze the ways characters change or interact with others over tichgiee
supporting evidence from the text.

Objectives
At the end of the lesson, students will be able to:
LRSyGATe G tSI1&aG o o61e&d Ay o6KAOK al f
in Twelfth Night

Considerations

A Objectives and standards are not necessarily in atorene ratio.

A You may create several objectives for one standard.
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PLAN 4: Adopt a Classroom Behavior Management System

Plan 4: Instructional Behavior Management Plan Template

TARGETED CLASSROGMM/IORS

(Identify expected student behaviors. Be specific.)

EXPECTATIONS
(Create classroom rules thate clearly and positively stated. No more than 5 expectations)
1 2 3 4 5

| vommtoman osaoe o) | (hcorer i ok s

1% Time: 1% Offense:
2" Time: 2" Offense:
3" Time: 3" Offense:
4" Time: 4™ Offense:
5" Time: 5" Offense:
ACTION PLAN

(Create steps on how you will communicate your expectations to your students.)
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PLAN 4: Adopt a Classroom Behavior Management System

Plan 4. Sample Instructional Behavior Management Plan

TARGETED CLASSROGMM/IORS

(Idertify expected student behaviors. Be specific.)

Use assigned seat Attentive listening  Finishing activities Proper use of materials
EXPECTATIONS
(Create classroom rules that are clearly and positively stated. No more thqre&ations.)
1 2 3 4 5

BE ORDERLEnter| BE RESPECTFU| BE RESPONSIBL BE TIDY
the classroom and Listen when Do your class worlf Clean as you go.
take your seat | someone is talkingl and homework.

quietly.
1*' Time: Verbal praise 1°* Offense: Verbal warning
2" Time: Notes to Parents 2" Offense: TeacheBtudent Conference
3" Time: Certificate of Good Character 3" Offense: ParentaContact
4™ Time: Announcement at Assembly 4™ Offense: Contract Signing
5" Time: Pasta Party with the Teacher 5™ Offense: TeacheParent Conference

ACTION STEPS

(Create steps on how you will communicate your expectations to your students.)
1. Cekarly define, teach, and model the rules for behavior in your classroom and explain the
rationale behind them to your students.

1 When appropriate, have students contribute to this process to createibuy

2. Clearly explain the consequences for appropriatd axappropriate behavior.

3. Use a tracking system that is easy to manage and holds students accountable for their be
1 Examples: Card Chart, Logs

4. Be consistent and fair in enforcing the consequences.
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PLAN 5: Develop Classroom Procedures and Routines

Plan 5: Procedures and Routines Checklist

Procedure Check
Entering the Room

Bathroom & Water Fountain
Hallway Passes

Dismissal/ Exiting Classroom
Hallways and Stairs

Moving to Groups/Centers
Managing Books

Distributing Materials / Papers

Students without Pens/Pencils

Managhg Homework

Tests and Quizzes

Pencil Sharpener, Tissue, Trash
Coats, Bags, Lunches

Getting Whole Class Attention
Students Speaking in Class
Managing Cooperative Groups
Managing Centers

Absent or Tardy Students

Fire Drill

Plans for Subgtite Teacher
New Students

Attendance and Lunch Count
Students Who Finish Early
Unplanned Interruptions
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PLAN 5: Develop Classroom Procedures and Routines

Plan 5: Example Procedures

Entry and Exit

1 Entering the Room 9 Transitioning to @all Groups
1 Restroom or Water Fountain 1 Lining Up
9 Dismissal 1 Walking through the Hallway

1 Hallway and Stairs

Inefficient ScenarioStudents enter the class at different times talking loudly about incidents that
took place during breakfast or on the bus. They fumble around asking each other for pencils and

paper.Some of them only begin the assigned task when directed to do so, even though the Warm Up

is written on the board everyday.

Procedured ! FOGSNJ 82dz €t AyS dzLJ ljdzA St e 2dziaARS 2F GKS

inside. You will walk immediglly to your assigned seat, take out your homework, put it on the corner
2F @2dz2NJ RS&1Z FYR 0S3AYy 62Nl Ay3 2y (GKS 2 NY

Material Management

1 Managing Books / Materials 1 Tests/ Quizzes
9 Students without Pens / Pencil 1 Pencil SharpeneTissue;rash
1 Collecting Homework 9 Distributing Work

Inefficient ScenarioDuring a group activity, students individually pick up materials from the materials
shelf in the back of the room. Students begin to argue over colors and spill some of the materials on

the floor. Mearwhile, students who are waiting for the other students to finish getting materials are
sitting in the background talking noisily.

Procedurea L KI @S LINBLI NBR Fftf 2F GKS YIFGSNARIFfa& F2NJ

0FO1® ¢KS YhBEERSNATFTL2EI GFOK 3INRdzL) gAff O2ftf SO0
the activity. They will be in charge of distributing materials from their Materials Bin. The materials
manager from each table will also be responsible for collecting materaats tis/her small group and
NEBOGdzZNYyAYy3d GKSY (G2 GKS aldGSNRAIFfa .Ay 6KSy (KS
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PLAN 5: Develop Classroom Procedures and Routines

Classroom Interaction

1 Getting Whole Class Attention 1 Managing Learning Groups

1 Students Getting Teacher Attention 1 Managing Ceters

I (Moving or Stationary)
9 Students Speaking in Class

1 Playing Games

Inefficient ScenarioYou would like to get the attention of your rambunctious class to make an

important announcement about their work. You have tried getting their attention, only totfieg

are growing louder. You stand quietly and hope that they notice your silence. One student sees this
FYR Y2GA2ya FT2NJ GKS Oftraa G2 1jdzASi R26yX y YAY.

Procedurea L g Aff Of I LJ Y& KIFIYyR&a GKNBS (A wsStasomg/ R NI A :
very important directions. When you hear the clapping, clap three times and raise your hand. | need
@2dzNJ SeSa 2y YS FyR Fff GFf1Ay3 FYyR 62Nl Ay3 G2
GNE AGoE

Task Interruptions

9 Absent or Tardgtudents 1 Early Finishers
1 New Students 1 Unplanned School Interruptions
1 Attendance and Lunch Count 1 Playing Games

Inefficient ScenarioAfter taking a short quiz, some of your students hand in the quiz and find
themselves talking with each other. This distsasome of the other students who now feel rushed in
an attempt to catch up with their speedy counterparts. Furthermore, they have taken to talking to
some of the test takers and you are sure that some of them may be cheating.

Procedurexd 2 K Sy @ gsted witBourfgdiz/you may choose any of the activities on the
W 334A3y |, 2d2NBRSEFQ gLHifd ¢KAA YSIya &2dz Y& 62N

GKS [jdzA Tl o¢
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PLAN 6: Organize Classroom Space and Materials

Plan 6: Sample Seating Chart to Promote Teacher Movement
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|
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|
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|
|
|
|
|
|
|
|
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L] | L] | L] | L] | L] | L] | L] | L] | L] | L] | L] | L] | ‘
—_ Teacher
Movement
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PLAN 6: Organize Classroom Space and Materials

Plan 6: Tools for Materials Management

Materials Supply Box Example

Group Materials Bx #

Before returning this box, ensure it contairgl of the following:
1 1 pair of scissors
1 1 complete package of colored pencils
1 1 glue stick
1 4 complete sets of student response cards
1 4 highlighters
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TEACH 1: Focus Students on the Lesson Objectives

Teach 1: Lesson Openers

KWL Chart

KWL charts allow students to activate prior knowledge and probe their wonderings about a topic. Before

introducing aconcept, 8?tRSy 10&d 62N)] AYRAGARdzrffte 2NJFa | GSIFY (2

portions of the chart. Using information gathered on the charts, a teacher can more effectively plan

AYyaiNUHzOGA2y o ' GKS SyR 27T (i &rcofthe$hind r¢ashers dameReshyeld a F

G SFNYySRe¢ 0O2fdzvyy G2 AyF2NNIffe aasSaa AF GKS fSaaz
TOPIC

Know Want to Know Learned

What do you already What would you like to know? What new informatiorhave you

know? learned?

Making Predictions
A chart for making predictions reinforces the skills of predicting and inferring and allows teachers to gauge
a0dzZRSyGaQ LINA2NJ {y2¢f SRASO

Objective My Prediction Clues What Really
Happened
What are we What do | think What are some clues in the What was the lesson
learning today? this is going to be objective that lead me to really about?
about? predict what will happen?

Five Engaging Lesson Openers
Here are five engaging ways to open lessons:
#1 Jumble thewords af KS £ S NYyAy3d 202S0GAGS YR a1l aadzRSyia

#2 Show students several objects that reflect the content of the lesson and ask them to connect the objects to
one another and/or predict what the lesson will be about.

#3 Change the learniyo 2S OUGA GBS Ayid2 | NBfIFIGSR a2 KIFIG AFKE ljdzSa
#4 Give students 360 seconds to write down what happened in the last lesson.

#5 Show an imagkinked to the lesson objective and ask students to write a prediction in their journal about
the conent of the lesson.
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TEACH 1: Focus Students on the Lesson Objectives

Name Date

KWL Chart
Topic/ Subject:

KNOW WANT LEARNED

What do you already know? What would you like to know? What new information have you
learned?
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TEACH 1: Focus Students on the Lesson Objectives

Name Date

Making Predictions
Topic/ Subject:

Objective My Predction Clues What Really Happened

What are we learning What do | think this | What are some clues in thf What was the lesson really
today? is going to be abouty objective that lead me to about?
predict what will happen?
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TEACH 1: Focus Students on the Lesson Objectives

Teach 1: Lesson Closers

Gallery Walk

A gallery w is a great way for students to move around at the end of a lesson and to ensure they understand
both the content and the purpose of the lesson. A teacher posts different scenarios and questions in various part:
of the classroom and students must use ¥mwledge built during the lesson to answer the questions.

Exit Slip

An exit slip (or exit ticket) is a question or series of questions that students must answer before leaving the
classroom. Responses provide a snapshot of whether students mettleyessa 206 2SOGA FS | yR )
plans for future instruction. Teachers can use index cards, journals or scrap sheets of paper for exit slips.

Answer Cards

Each student is given a set of four cards, either color coded or labeled by letter or n(sabtre next page). The

teacher posts or asks a question and lists the answer choices. The students hold up the card that corresponds to
their answer choice. Teachers can advise students not to discuss their answers or look around when raising their
card. ¢ KS (S OKSNJ ljdzA O1f e adzaNBSea GKS NBalLkRyaSa (2 | a:

White Boards

Each student is provided with a white board, a dry erase marker, and an eraser (a sock works great). After a
teacher posts or asks a questi@idents are given time to write their answers. At the end of the work time, the
teacher asks the students to raise their boards to reveal their answers. The teacher quickly surveys the response
G2 FadasSadaa FyR | RRNBaa & diReS i hiteboards: Aatinatey cudistikiishoverA v 3
board from a local home improvement store, paper and marker, or cardstock in plastic sleeves.

Buddy Chechn

Students work together in pairs to coach each other on math problems. One student answprstilen while
the other student coaches him or her through the problem. The students switch roles for each problem.
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TEACH 1: Focus Students on the Lesson Objectives

Answer Cards (Laminate and Cut)

B
D
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TEACH 1: Focus Students on the Lesson Objectives

Buddy Chechn

Names:

Date:

Assignment:

1 1
2 2.
3 3
4 4
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TEACH 2: Deliver Content Clearly

Teach 2: Emphasizing Key Points in a Memorable Way

Games
Here are some engaging games to use during class time to emphasize key points in a lesson.

1. Jeopardy Similar to the popular game stv, the teacher writes topics at the top of the board and assigns
a point value to questions under each topic. Teams or individual students take turns selecting questions.
2. Around the Worldg One student is paired with a neighbor. The teacher asks theapgilestion and the
first to answer the question rotates to the next student.
3. Taboo- The teacher creates cards with important words or concepts associated with the lesson. Two
students come to the front of the class. One student holds a card with the thatdheeds to be guessed
at the top, and 3 or 4 words that theyannotuse to describe the word at the top. This will allow students
to think creatively about conveying what they have learned, as well as show a true understanding of how
a concept may bepplied in various situations.
4. Bingo- Teachers call out the definition or outcome, and students must identify the corresponding word or
guestion on a bingo board. The first with 5 down, 5 across or 5 diagonally, wins.
Modeling
Effective teachers often smohow they process new information.
1. Role PlayingA teacher acts out how to solve a problem or answer a question. For example, dramatize
ideas that involve steps or sequencing.
2. Think AloudsA teacher walks students through his or her thought proce2NF SEI YLIX ST & ¢ 2

median, | just need to find the middle number. Now as | check my answer, | see that it was incorrect. |
G2yRSN)I gKeK [SGQa 221 oFO] G GKS y23S8Sad b2g L
finding the middlenumbdX» L ¢gAff R2 GKIG FANBRG FYR &aSS AT L

Techniques for Emphasizing Key Points
Effective teachers use strategies that emphasize important parts of the lesson.

1. Repetition Ask students to repeat key words or ideas at various pointsgwa lesson.

2. Movement Students can associate concepts with hand gestures or body motions, such as using t

arm to demonstrate the differences between obtuse, acute and right angles.

3. Music/ Rhyming Put ideas to a beat or rhythm. For exampl& 8y N2 dzy RAy 3T &2VYS

more, raise the score. Four or less, give it a rest.

4. Color Coding  Sudentscanuse highlighters during reading to dete various ideas or conceptsor

example, studentsandifferentiate between verbs and nosrby highlighting verbs in blue
and nouns in pink.

5. Relevance ''aS SELISNASYyOSE FTNRY aiGdzRSydaQ tAgsSa 2

lesson.
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TEACH 2: Deliver Content Clearly

Teach 2: Maintaining a Dynamic Presence

Movement

Maintain a dynamic presence by:
- moving abou the room throughout the lesson.
- usingeye contactto both survey the class and engage directly with various students.
- usingmeaningful hand gesturet convey content during a lesson.

Voice
I G0SI OKSNIDa logrehoddh fosiak gudEntR to badandshould sound confident and clear.

Enthusiasm
To convey enthusiasm, consider the following TIP(s):

1. Tone- Use agositive tone of voice.

2. Input - Allow students to contribute to the discussion. Ask for their input and openly dialogue with them
aboutconcepts. Be open to questions and opportunities to connect with students on their own terms.

3. Passion and InterestConnect the lesson to your own life and to the lives of your students. Make each
learning experience personal. Give students the oppdtyuto better understand your personal
investment in the topic and how you use (or have used) the information throughout your life.

Clarity

1. Refrain from 2.Pace yourselso you 3. Create a plan to convey 4. Useage
distractingverbal tics  speak clearly and concise informationand appropriate language.
adzOK | & af . coherenty. emphasize the key pointsf the

adzye & lesson.
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TEACH 2: Deliver Content Clearly

Teach 2: Tools to Organize Content Delivery

Venn Diagrams

A simple Venn diagram inclesl two overlapping circles. Thygphic organizer is used to compare and contrast

two topics. Attributes or characteristics shared by both topics are listed in the overlapping portion of the circles.

PGGNROdzGSEA 2N OKI NI OGSNAR&aGAOa
that do not apply to either subject can be listed outside the circles.

Analogies

Snakes

legless

Teachers can use analogies to make learning connections.

Creating Analogies

dzy A |j. dxBribuie or éhglrdcirists/ S

RelationshipJulius Caesar was the leader of ancient Rome.

DCPS Teaching and Learning Framework

Julius is to Rome
Caesar
AS
Barack is to United
Obama States
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TEACH 2: Deliver Content Clearly

Mind Map

A mind map isinorganizational web that allows students to list key ideas and summarize how they are related.

Write a sentence about each idea fromuy mind map.
1.

Guided Notes

The teacher prepares an outline to be completed by students durin¢gggs®n.

Name Date

Area is

To find the area of a four sided figure, we need to:
1.

To find the area of a triangle:
1.

2.

Identify the base and height in this triangle.
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TEACH 2: Deliver Content Clearly

Right BrainLeft Brain Notes
This note taking strategy combines both written notes and a visual represemtattithose notes. At the bottom
2F GKSaS y20Sasx addzRRSyda adzvYENAT S GKS fSaazyQa 20

Topic:
Written Notes here (vocabulary, key ideas, main | Visual Representations here (wetganizers, pictures,
ideas, characters/ characteristics) numerical representations, timeline)

Summary:

Vocabulary Chart

A vocabulary chart helps students organize information about a topic.

Definition: Characteristics:
The process of nuclear cell division. - nucleus divides into nudle
- each new cell has the same number of
chromosomes
- 4 phases
Word:
Mitosis
Sentence: Non-Linguistic Representation:
Mitosis reminds me of cutting a hardboiled
egg because there is still yolk in each egg
white. .

DCPS Teaching and Learning Framework 36



TEACH 2: Deliver Content Clearly

ConceptWeb
This graphic organizer allows students to identify key ideadatualls about a topic
Key ldea
Key ldea
detail ] . ,
detalil detall detalil _ )
detail detail

Key ldea

detail ) .
detail detail
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TEACH 2: Deliver Content Clearly

Name Date

Topic/ Subject:

Venn Diagram
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TEACH 2: Deliver Content Clearly

Concept Map

Definition Context
Examples i NonExamples
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TEACH 3: Engage All Students in Learning

Teach 3: Strategies to Engage Students

Individual White Boards

Each student is provided with a white board, a dry erase marker, and an €éaasack works great). After a

teacher posts or asks a question, students are given time to write their answers. At the end of the work time, the
teacher asks the students to raise their boards to reveal their answers. The teacher quickly surveys tiesespo
G2 aasSaa FyR I RRNBada a0dzRSydiaQ 6YAaU0LdzyRSNEGF YyRAY3
shower board from a local home improvement store, paper and marker, or cardstock in plastic sleeves.

Think¢ Pairc Share

ThinkPair Shareis an effective way to engage all students in answering a question or responding to a prompt.

FIRSX addzRSyida IINB a1SR I ljdzSadAz2y 2N 3AGSy | LINRYL
THEX &addzRSyida GKAyYy]l aArAfSydafe lo2dzZi GKSANI NBalLRyaSo
NEXK &idzZRSyia akKkNB GKSANI (K2dAKGA&A AGK | LI NIySN®
ANALLX addzRSyda akKFrNB GKSANI NBalLkRryasS gAdK (KS gK2ft S

Student Roles for Group Work
¢tKS F2tt26Ay3 FNB SEIFYLXSa 2F adGdzRSyidaQ NefSa (2 K
1. The Coacprovides encouragement to the group.

2. The Great Equalizensures all studeis have an equal opportunity to share information by informing
peers when they are dominating the conversation or have failed to contribute to the conversation.

3. The Questionechecks to see if any students in the group have questions. If all studemis grdup are
confused, the questioner is responsible for communicating questions to the teacher and communicating
answers to group members.

4. The Task Managérelps to ensure students remain @ask.

5. The Scriber Recordetakes notes.

6. The Timekeepansues students adhere to the time guidelines set by the teacher.

7. The Materials Monitoensures students are correctly using any materials. The materials monitor is also

responsible for gathering materials at the end of the activity and returning themetio &ppropriate
place.
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TEACH 3: Engage All Students in Learning

Teach 3: Grouping Strategies

CLOCK BUDDIES

12:00

3:00

6:00
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TEACH 4: Target Multiple Learning Styles

Teach 4: Addressing Varied Learning Styles

Assignments and Assessments

Students can be offered opportunities to showcase their understanding in various ways. Teachers may consider
having a Talent Showcase to allow students to present their work for an audience.

Visual Performance Written Oral Multimedia
Cartoon/ Comic Dance Short Story/ Book Debate PowerPoint Slide Show
Collage Monologue Magazine Discussion Game/ Game Show
Diorana Play/ Musical Essay/ Report Talk Show TV Show/ Movie
Mobile Simulation Song/ Rap/ Poem Interview Website
Sculpture Experiment Newsletter/ Speech Exhibit
Newspaper
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TEACH 5: Check for and Respond to Student Understanding

Teach 5: Informal Checks for Understanding

White Boards
See Resource pages foead 1: Lesson ClosassTeach 3: Activities to Engage Students
Equity Sticks

To checKor understanding G SIF OKSNE Yl & dzasS t2LJAA0fS aidAadla 2N C
randomly ask students questions about the lesson.

Exit Slips
See Rasurce pages fofeach 1: Lesson Closers

Answer Cardg Signal Cards

See Resource pages foeach 1: Lesson Closers

Stand Up/ Sit Down or Thumbs up Thumbs Down

When a teacher asks a question, students can either put their thumbs up for one respaimesrofor the other.
Alternatively, you can use stand up or sit down to insert movement into your lesson.

9EF YL SY a{dFyR dzLJ AT & Zefmeserkshay gnimal kelit dhih Dyoudk it 2y (K S
represents a plant cell. Can | haweeovolunteer from the animal cell group and one volunteer from the plant cell
INRdzL) O2YS dzLJ yR SELX IAY ¢gKeé e2dz OKz2aS @&2dz2NJ yasgs

Rate Your Understanding

The teacher asks students to rate their understanding of a specific topic by putting up a nurfibgers. No
fingers (a fist) represent the lowest ranking of O and five fingers represent the highest ranking of 5. This is
especially helpful with agrefedisagree questions a quick wayto gauge how students feel about material.

9 El Y LI SYruaderstan8ingaHdwizomfortable would you be explaining summaries to fifth graders at a

local elementary school? Zero fingers means not comfortable at all, and 5 means absolutely, positively
comfortable with explainingummariesd €
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TEACH 5: Check for and Respond to Student Understanding

Ball Toss (Hot Potato)

B A

¢c2aa

ol y

0SS dza SR

g2

OK S O |stheibialbzRaSyidedt &nd azifiR & Né&x U | y

a question, then either the student or the teacher threthe ball to another student.

QEI YLJ SY

a2 K2

Ol y VY I YS ca>ywhen®ck caicktBe ballnarieliohestsid and pass It tg S

another student. Make sure everyone has received the ball before throwing the ball to someone who has already
Fyag SNERDE

Open v. Closed Questions

What is it

When to use it

Example

9 A queston that requires an
extended response
9 Requires higher order

When trying to enrich student
understanding and push a
student to a higher levedf

Gl 26 R2 &2dz
characters inrhe Diary of
Anne Frankhanged over

Open thinking thinking such as analysis, the course of their time in
synthesis and evaluation. KARAY3IKE
{ A question that requires a | Closedquestions are goodfor [ b I YS G KNE S
Closed brief response quick and easy answers to The Diary of Anne Frark?

9 Usually objective but not
always

9 Used to explore facts

9 Good for controlling
conversation and directing i

to a particular destination

DCPS Teaching and Learning Framework

questions about a lesson.
Closed questins focus more or
the knowledge and
comprehension levels of
thinking.
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¢SFOK pY wS&aLRYRAY Answie2 |

TEACH 5: Check for and Respond to Student Understanding

Probe Correct Answer

When responding to a
atdzRSy G Qa G N
effective teacheoften will
ask probing questions to
SEGSYR &0 dzR

Sample Question Starters

1.2 K& R2 @2dz (K

OF aSK¢

2.02 KI ( ybuhave tB
chay S Ay 2NRSN

32Kl GQa Fy23iKS$S
YAIKGXKE
4.2 K4 ¢2dzZ R Al

502 KIG R2 @&2dz i
KFLILISY ATXE

S| Teacher: Great Job! What do you

Example
Dataset5 1 6 5 9

Teacher: Jennifer, can you tell us wh
the median of this data set would be

Jennifer: The median is 5.

Teak SNY pK 2 K@ g2
0S cK LayQld GKIG

Jennifer: Yesbutwhen you put the
numbers in order from least to
greatest, 5 is in the middle.

think would happen if | put a 7 into
the data set? Would my adian still
be 5?

Jennifer: No because now there are
two numbers in the middle, 5 and 6.

Teacher: So is my median now 5 an(
6?

Jennifer: No, your median is 5.5
because you need to find the averag
of 5 and 6 to find the median.

Teacher: Excellent Job!

DCPS Teaching and Learning Framework
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TEACH 5: Check for and Respond to Student Understanding

¢SIFHOK pY

wSaLR2yRAY3

0 2

Scaffold Incorrect
Answers

Effective teachers
scaffolding incorrect
answersby breaking a
response into
component parts so
that s/he can figure out
exactlywhere a

& ( dzR Bngidisfaading
of a coceptbroke
down.

Sample Sentence Starters

1.2 K4 R2 @&2dz YS
26/ Iy @2dz IXABS Y
32 KIG Aa GKS RS

does your answer relat® this
RSTAYAGAZ2YKE

4.6/ 1y @&2dz SELX | A

your answer on this rather than
K¢

NS

5a2 K1 e 2 dzNJ

a
0KAAKE

6.6/ Iy @2dz 6S Y2NJ
breaking down your thoughts int¢
what yau did first, second, kt,
St Oon¢

7 Si YS aS8S A¥
you mean K¢

8.4/ Iy @&2dz NBLIKNI

9.2 KI 0
La GKI @

Lou $aBwaplR &

gKI U @&z

104t FdGASS R2 @&2¢
answer Bruce just gave? Why or
2 Ke y2iKé

Example
51 65 9

Teacher: Kevin, can you tell us what tt
median of this data set would be?

Kevin: The median is 6.

TeacherHow do you know the median
is 67

Kevin: Wellthe medan is the number
in the middleand here the number in
the middle is 6.

Teacher: You are correct in saying the
median is the middle number but there
is one step that comes before choosin
the number h the middle. Do you
remember what it is?

(Wait 3 5 seconds)

Kevin: Oh! | was supposed to put then
in order.

Teacher: Excellent! When you put the
numbers in order, what do you find the
median is?

Kevin: The median is 5.

Teacher: Great job thinking tbugh
that!

DCPS Teaching and Learning Framework
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TEACH 6: Maximize Instructional Time

Teach 6: Suggestions for Efficient Pacing
Set and Reinforce Time Limits

The following are ways to help teachers maintain an efficient pace of instruction.

A Timer

A timer is a good way to keep track of how much time is left in a péatipart of a lesson. Kitchen timers, alarm
clocks or even online timers, such as the ongnatv.onlinestopwatch.com help teachers maintain an efficient
instructional pace.

A Time Keeper

Assign a studenb keep track of the time for various parts of a lesson cycle. The student may be in charge of
giving you a 5 minute warning, and they may be in charge of resetting the timer for various parts of a lesson.

Include Time on Your Daily Agenda

By posting tines, a teacher can check the clock periodically to ensure the lesson is moving along at an efficient
pace.
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TEACH 7: Invest Students in Their Learning

Teach 7: Creating Relevant Lesson Plans
Develop Relevance
Interest Inventory

An Interest Inventory is a survey that students complete to gaugg thterest in various areas such as
extracurricular ativities and hobbiesTeachers can use this information to choose topics or themes for
certain units. For example, if many students enjoy the books of a particular author, a teacher may design a
lessa using a selection from that author.

Design Real World Projects

Effective teachers link real world experiences to academic course work. By doing so, students can identify the
relevance of the work and are more likely to be engaged in the lesson. lihweifg are examples of real
world projects.

Science  { Science FairStudents participate in a local science fair to study areas of interest and
the scientific method.

Mathematics q Grade Level CensuStudents collect data about their classmates and usdrae
tendency to identify grade level trends.

1 Creating a Classroom or School Budg8tudents collect data about school
expenditures and use basic operations to determine appropriate spending.

Language Artt § Pen PalsStudents develop letter writingkills and other important writing skills by
interacting with similarly aged students in other parts of US.

Social Studies § Modernize War StoriesUse contemporary language to relay historic controversies.
Allow students to present this information throughplay or skit in which they are able
to emphasize key moments in the historical conflict using modern language and
settings.

1 Travel GuidesStudents create travel guides at the end of a grading period to
memorialize the places they have learned abowtiothe course of the year. The
guides will contain pictures and commentary as well as their personal opinions and
ratings of each place based on specific criteria provided by the teacher
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TEACH 7: Invest Students in Their Learning

Interest
Inventory

Name:

Age:

Birthday:

Favorite Subject

My favorite sport is:

My favorite food is:

| like to watch:

This year | am excited tc

This year, | am worried aboul
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TEACH 7: Invest Students in Their Learning

Student Interest Inventory

My name is and my birthday is on

. The one thing | like best about my family is

My favorite
class in school is because
. One word to describes me is
because
I love to read stories about because
When | graduate, | want to be a/an because

If I had three wishes, they would be:

1.

One thing | would like to accomplish this year is
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TEACH 7: Invest Students in Their Learning

Teach 7: Demonstrating High Expectations

Maintaining High Expectations

Call on All Students

Calling on all students equally
establishes the expectation that all
students ae responsible for their
learning and should be ready at any
time to interact with the teacher
about lesson material.

Wait Time

Effective teachers provide 3 to 5 secon
of wait time after asking a question. By
providing the wait time, effective
teacherssend the message that they
0SSt ASPGS Ay GKS ai
through an appropriate response.
Furthermore, students know that the
teacher expects the best from them an
is willing to wait for their response.

High
Expectations

Grouping

Effedive teachers create lessons to
address various learning styles. As
such, students can be grouped
heterogeneously or homogenously
so long as the teacher maintains hig
expectations for each group and
provides rigorous work to encourag
higher level thinkig on all levels.

Grading

Gradingmethodscanhelp teachers
communicate high expectations. By
offering multiple opportunities to
master objectivesndby adjusting
aGdzRSyiaQ 3INI RSa
send a message that all students can
succeed and tht achievement is a
function of effort.For example,n some
schools, students are givam
opportunity to retake a tesif they
completean after school tutoring

session.

DCPS Teaching and Learning Framework
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TEACH 7: Invest Students in Their Learning

Teach Malleable Intelligence

Students enter thelassroom with their own biases about learning. It is important that teachers take time to
explicitly teach children that there is always room to learn more informationtafdI NB 6 ¢ G KSANJ 1y 2
The following is one suggestion for teaching malleatiteligence to your students.

Teach Malleable Intelligence
1. Play four corners with a list of ten statements about intelligence
(ie. People are born smart. | believe that only rich people can get snjarter

2. Students must go to either the Strongly Agreerekg Disagreer Strongly Disagree corner.
3. Have one representative from each corner explain why they believe this.
4. Students then read an article about malleable intelligence.

(seehttp://www.wilsonsd.org/770290121515211/1ib/770290121515211/ files/Brain_Article.pdf
for a sample article)

5. Have students ThinlPair Share about the questions you asked in the beginning of the class.
6. Havestudents repeatthe Four Corners activity.

7. Ask students toeflect onwhethertheir answers changed.
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TEACH 8: Interact Positively and Respectfully with Students

Teach 8: Building Rapport

Promoting Positive Language

Negative Positive
Non Example vs. | Example
Language Language
. . . Thank you Amber, Marcus and
Is not / are Jonathan isot listening to me ) . .
Is / are . vs. | Jennifer. | see you are listening
not right now.
carefully.
N What is your problem? Why do Thls 'S th_e sec_ond tme youwere
Problem Situations ou keen hitting people?! vs. | involved in a violent situation. ha
y b Nitling people 32Ay3 (2 KI @S 2
You never listen when | ask you | rarely have to tell Darius to sit dow
Always/ Often/ . )
Never Rarely to stay seated. You are always | vs. | because often times, he is already
out of your seat! Sit down! seated and attentive.
You know you should have beer .
. Ben, you could have been working
working on your class work ) :
Should Have| Could Have | . L . vs. | with your group on the assignment
instead of wasting time talking tq . .
instead of talking to Tasha.
Tasha.
Skipping class was a bad decisi Sklpplng_c!ass yesterday was not a
. wise decision. | hope you can make
Bad Unwise on your part because now you d vs. )
up the work so you can catch up wit
not understand the work
the rest of the class.
. Valuable Screaming at Alfonzo like that | hope you leamed a valua_lble lessor
Mistakes LY vs. | about talking to people. It is
Lessons was abig mistake. )
important to speak respectfully.
. Do not talk while | am talking. While | am speaking, | expect that yg
Do Not You will . vs. | will respect my time to shre
That is very rude. . .
information.
| Messages

| Messages are an important way to show respect for students while still maintaining authority in the classroom.

Non Examples Examples

G 9 @SNE (ydud Barker, yphlgdde thecap | a2 KSy L 3 A @ 8nd pof ldave the Edp b

off. Why are you so irresponsibl&?! | end up with fewer markers for my other classes.
FSSt tA1S &2dz R2 y2i ©

G,2dz GFrt1 éle& G22 YdOK|awA3IKG y2¢6 L Y GNBAYyS3
you talk while I am talkingt interferes withyour
learningandi KS € SFNyAy3a 2F 2
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TEACH 8: Interact Positively and Respectfully with Students

List three things about yorselfthat are true. List one
: thing that is not true. Yougroupwill try to guesswhlch
: one is not true. Make the list challenging .
You want to stump them.
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