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Overview

Introduction

The vision of the District of Columbia Public Schools (DCPS) Office of Special Education (OSE} is to be the
district of choice for students with disabilities. This vision is aligned to our bellef that all students,
regardiess of background or circumstance, can achieve at the highest levels,

The intent of this document is to provide DCPS staff with the philosophy behind programming for
students with disabilities, describe each special education program offered in the 2012-2014 school
year, and detail the specia! educatlon resources available to DCPS students znd schools, Each program
description includes Information regarding the students served, the instructional mode) utilized by staff,
and the schools In which classrooms are lecated, The special education resources section of this
document includes information about the processes and staff available to support instruction for
students with disabilities.

Inclusion

DCPS is committed to serving students with disabilities in the l=ast restrictive environment (LRE) In
accordance with the Individuals with Disabllities in Educatian Act {IDEA). The [etter and spirit of the law
mandates that students spend as much time as possible with their non-disabled peers with the supports
and services they require to participate and achieve.

Schools can and should serve students with 2 fuli range of needs, utilizing a combination of co-taught,
self-contained classes, and resource classes, based ¢n the individual needs of students. Schools are
Inclusive when students are in the least restrictive environment possible and Inclusion is measured on a
building level because all students have a range of neads.

Inclusive Practices

DCPS Lelieves that by including students with disabilities, all students will be better prepared for

postsecondary success. Inclusion affords students access to a rigorous, common care curriculum; fosters
relationships among students with and without disabilitles, and provides access to resources for all
students, Even when students require instruction outside of the general education setting, DCPS is
committed to creating opportunites for students to learn together regardless of disability. This
commitment to inclusion drives our work.

Co-teaching is one inclusive practice that research has shown increases achievernent for all studants.
Effective co-teaching requires a school-based commitment to team building, strategic scheduling, co-
planning, analysing student work, and sharing instructional delivery. OSE supports schools with a range
of co-teaching training, which includes a needs-anzlysis, professional development, observatlahs and
analysis, and gradual release of responsibility.
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Other Inclusive practices are also integral to student achlevement. Thay include but are not limited to:
research-based reading interventions, research-based currlculum based on student heeds, IEP goals
aligred to Common Core State Standards, and specific strategles,

For more Information about professional development and technical support for these inclusive
practices, please contact the Specializad Instruction Team (SIT). Contact information for the SIT and
other OSE teams can be found starting on page 41 of this gulde.

The Continuum of Services in DCPS

DCPS Is committed to offering a continuum of services in each neighborhood school, This practice Is
consistent with the reauthorized Individuals with Disabilitles Education Act {IDEA) 2004, which
emphasizes that students with disabilitles be provided access to the same curriculum as, and be
educated with, their nondisabled peers to the maximum extent appropriate,

The continuum In DCPS neighborhood schools is composed of the following three levels and is based
upon the needs of the students in the school:

e The general education classroom, with supplementary aids and services such as special
education teacher support {Inslde of general educatlon setting).

¢ A self-contained special education classrcom for part of the day, within the neighborhood
school with the student spending the remainder of the day in the general education classroom
or in activities with students who do not have disabilities (combination inside and outside of
general education setting).

* A seff-contafned special education classroom full time, within the ngighborhood schogl, If a
neighborhood school does not have a full-time self-contained class, DCPS wil| provide support to
the school or family to identify an appropriate location of service {outside of general educatlon
setting).

Additionally, two levels of the continuum require placement beyond nelghborhood schoals:
¢ Aself-contained special class full time, in a separate school or program.
+ Home and hospital Insteuction {HIP),

DCPS schools are required to serve students based on the level of service determined in their
Individualized Education Program (IEP) and sre responsible for scheduling students accordingly. This
requirement means that each school is responsible for providing programs aleng the continuum of
services based on the needs of Its student populatlon. When a schoo! belleves It requires additional
resources to provide an appropriate setting, It should contact the OSE Programming Team, which will
complete a thorough analysis of the staffing and determine if more resources are required or if a change
of location is necessary.
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Autism Support Program

Students Served: Students with autism spectrum and related disorders
Grades: Preschool through grade 12

Contact: ose.autism@de.gov

Program Leadl: Megan Gregory-Morley, Program Manager, Autism

The Autlsm Support Program serves students in preschool through 12% grade. These dassrooms provide
services to students with autism spectrum disorders {ASD) and related disorders based on the principles

of Applied Behavior Analysis (ABA).

Auttsm Support Program Referral Process

DCPS students who have been Identified as having ASD are eligible for these classes. IEP teams make
decisions about level of student need. Autism classrooms typically serve students in full-time, self-
contained settings. After recelving ABA support and demonstrating academic and social progress,
students are included In the general education setting as appropriate. High-functioning autism (HFA)
classes typically serve students whose IEPs also require time spent in an inclusive setting.

Autlsm Support Program Classroom Locations and Ratios
students: teachers: classroom instructional paraprofessionols

Grades: PS/PK Grades: K-2 Grades: 3-5 Grades; 6-8 Grades: 9-12
8:1:2 8:1:2 8:1:2 8:1:2 8:1.2
+ Barnard * Barnard ¢ Barnard ¢ Burroughs + (Cardozo
*  Beers s Beers s [Beers s Cardozo *  Coolidge
¢ Browne * Browne «  Burroughs s Eliot-Hine ¢ Eastern
*  Burroughs ¢ PBurroughs & Garrlson e Hardy *  Roosevelt
s  Garrison *  Drew +  Ludow- s Hart
« Hearst *  Garrison Tavylor s Kelly Miller
s  Ludlow- e Hearst »  Murch ¢  Takoma
Taylor s langley e Pattersen
= Patterson * ludlow- & Plummer
¢  Plummer Taylor s Takoma
s Seaton s Patterson o Tyler
s Tyler *  Plummer +  ‘Walker-
+  Walker- ® Seaton Jones
Jenes o Tyler
s Walker-
Jones
HFA Classrooms and Ratios
students: tecchers: classroom instructional paraprofessionals
Elementary Schoel Middle School High School
8:1:2 8:1:2 8:1:2
¢ Parhard ¢ Hardy *  McKinley EC
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Instructional Model

Students In the early grades have access to the Direct Instructlon curriculum as well as interventions
avallable to thelr general education peers. Students also have access to targeted lteracy and
mathematics interventions including STAR Autism, Connecting Math Concepts, Reading Mastery, and
Visualizing Verbalizing. Autlsm Support Program teachers implement ABA technigques, such as discrete
trial instruction, natural envitonment training, prompting and fading, reinforcement, and task analysls.

Classroom Support

Autism Coaches

All Autism Suppert Program classrooms are supported by autism coaches, many of whom are either
hoard-certified behavior analysts (BCBAs) or candidates for BCBA. Coaches are assigned to several
schools and visit each school weekly. They develop, train, and monitor teachers’ application of ABA
principles, while always focusing on student learning and outcomes. Eifectiveness and growth are
measured through student learning and teachers’ scores on the ABA rubrlc, Th roughout each learning
cycle, coaches work with teachers to set student and teachar learning goals. Coaches prioritize support
to teachers based on thelr level of experience. Classroom instructicnal paraprofessionals receive the
same support and treining as teachers. Staff goals are monitored and tracked throughout the learning
cycle,

Coaches support teachers and staff in utllizing ABA strategies, including global environmental
interventions, antecedent Interventions, and functionally equivalent repiacement behaviers, Coaches
prepare teachers and staff to use data collection techniques such as probe data, trial-by-trial data,
frequency data, and/or permanent product data.

Trainings

Professional development for teachers and staff in the program will be provided by the Autism Support
Team and OSE Programming Team. They will include Baslcs of ABA, Basics of Autism, Classroom
Management, Behavior Interventions, and others necessitated at a school/clessroom level,

Staff Responsibilities

Teachers

Job responsibilities include individualizing and implementing an appropriate aducational program for alf
students that is based on ABA principles and aligned with DCPS standards; writing assessment-driven
IEPs and attending meetings; training and managing classroom staff; collecting daily data on student
performance and behavior; assessing challenging behavior and implementing behavior plans;
collaborating weekly with support staff {BCBAs, master educators, school staff, etc.); coordinating
inclusion efforts with general education teachers; and corresponding regularly with parents, Teachers
are evaluated on the Teaching and Learning Framework for Autlsm.

Classroom Instructional Paraprefessionals

lob responsibilities include implementing the programming created by teachers, as well as followlng the
behavior program written for each student; collecting dally data on student perfermance and behavior:
implementing behavior plans; collaborating weekly with staff {teachers, BCBAs, school staff, etc);
shadowing students in general and speclal education settings; and helping students bulld independence.

Related Services
Related services are available as identifled and outlined in students’ IEPs,
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Behavioral and Educational Support Program

Students Served: Students with emotional disabilities and/or exhibiting challenging behaviors
Grades: Kindergarten through grade 12

Contact: pse.behavior@de.gov

Program Lead: Nicole Garcia, Specialist, Behavior

Behavioral and Educational Support {BES) Program classrooms are self-contatned classrooms designed
for students who are identified as having emotional/behavioral disabilities or who exhibit challenging
behaviors that interfere with learning, Teachers and classroom instructional paraprofessionals have
access to regular support from BES coaches who are trained in Safety-Care and positive behavioral
supparts. Each classroom provides a safe and structured learning environment that prioritizes effective
communication among the home, school, and community.

BES Program classrooms provide comprehensive and speclalized Instructional programs for students In
small, structured, and supportive classroom settings, Students in BES Program classrooms receive their
education primarily outside of the general education setting; however, students can returs to a general
education setting if they demonstrate success and if the IEP team determines the general education
setting is appropriate. Many BES students are active participants in the school community and join after
schoal activities, athletic teams, and social clubs.

BES Referral Process

DCPS students with full-time IEPs and challenging behaviors are ellgible for the BES Program classrooms.
Students should be referred after a farmal Least Restrictive Environment (LRE) Review, after which an
IEP tearn determines if a full-time BES placement Is appropriate. This process should be followed even if
the IEP team Is considering a more restrictive environment within the student's current school (Le.
movement from an inclusion setting to a self-contained setting), Students are transitioned to the LRE
when classroom data and the IEP team indicate readiness.

BES Program Classroom Locations and Ratios
students: teachers: classroom instructional paraprofessionals: behavior technicluns

Grades: ¥-2 Grades: 3.5 Grades: 6-8 Grades: 9-12
1:1:1:1 10:1:1:1 10:1:1:1 10:1:1:1
+ CW, Harris e CW. Harris + Cardozo ¢ Anacostia
¢ [angley e langley * Columbia s Ballou
* Payne e |aSalle- Heights * Cardozo
s Whittier Backus s Hart ¢ Coolitge
«  Malcolm % » Johnson « Dunbar

¢+ Payhe +  [Kelly Millar ¢ FEastarn

¢ Kramer «  Phelps ACE

¢ McKiniey ¢  Roosevelt

e Whittier *  Woodson
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Academic Program

Special education teachers provide whole-group, small-group, and individua! instruction, as well as
accommodations and modiflcaticns included in students’ 1EPs, All Instruction is allgned to both DCPS
and Common Core State Standards, Coaches prepare general education teachars for the successful
inclusion of BES students when data indicate that stydents are ready.

Secondary BES Program classrooms utilize a combination of Instructional models and techniques to
ensure students receive specialized instruction and have the opportunity to earn Carnegie Units towards
high school graduation, This includes ensuring that students have the required elective credits to earn a
high schoo! diploma, “Blended instruction” is utilized in all high school BES Program classrooms, It
consists of both online and in-class instruction. At a minimum, students receive online instruction
through DCPS's current blended instruction vendor, PLATO Learning, 25 percent of the time. Other
models utllized by BES Program classrooms to suppett students earning Carnegie Units can include the
following: a) dual certifled teachers, b) HQ general education teachers in consultation with special
education teachers and classroom instructional paraprofessionals, ¢} HQ special education teachers and
classroony instructional paraprofessionals in consultation with HQ general education teachers.

Research-Based Intervention

Students in BES Program classrooms have access to System 44, Read 180, and SpellRead (grades 3-5)
reading interventions as well as other academic interventions available to students at thelr schoal, BES
teachers monitor student performance through pre- and post-assessments in zll subject areas, and all
BES students receive a standardized reading assessment to track individual student progress. Secondary
classrooms also utilize interventions available through PLATO Learning’s online instruction. PLATO
Learning utllizes seif-paced, personalized instruction to accommodate the three-tier Response to
tntervention (Rtl) model. Students earning a diploma will also take their schools’ paced interim
assessments.

Staff Responsibilities

Tewchers.

BES Program teachers include certified, non-categorical special education teachers and dually certified
teachers. HQ general education teachers can also provide instruction to BES Program students as well as
consultation to classroom staff, Teachers are trained and evaluated on the DCPS Teaching and Learning
Framework. This includes three evaluations from bullding administrators and two evaluations from
master educators. Because of the Innovative “hlended instruction” model, teachers also receive support
from a PLATO coach and professional development in center-based Instruction and transitions. BES
teachers write data-driven IEPs, sitend student-specific meetings, collect and analyze student
performance data, implement Behavior Intervention Plans, collaborate with other professionals
regularly, coordinate inclusion experiences for students, and document communication with all
stakehelders,

Behavior Technicians

Behavior technicians are the first responders to BES Program students in crisls, assisting students
through verbal de-escalation, redirection, and Implementation of Behavior Intervention Plans. They
manage the tracking of student behavioral data, which include daily point sheets, frequency data, and
incident reports. Behavior technicians also provide individual and small-group learning activities that
reinforce the classroom teacher’s Initlal instruction. They are trained in Safety-Care and the reading
interventions that are utllized in BES Program classrooms.
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Classroom Instructional Paraprofessionals

Classtoom Instructional paraprofessionals are consistent, active members of the classroom team and
support the special education teacher's delivery of specialized instruction. They support and monitor the
implementation of Behavior Intervention Plans as well as classroom academic Interventions. To support
their work classroom instructional paraprofessionals receive training in Safety-Care as well as the
reading interventions utilized in BES Program classrooms. Classroom Instructional paraprefessionals also
assist with tracking data related to student academic progress and attendance.

Behavicr Intervention Model

BES classrooms utllize Safety-Care and Positive Behavior Supports (PBS). These research-based systems
allow Instructors to gather data and anzlyze student behaviers that facllitate and interrupt learning.
Positive and productive social-emotional and behaviora! skilis are explicitly taught and monitored

through research-based curricula.

Support and Training

Behavior Coaches

All BES classrooms receive regular support from OSE behavior coaches, Behavior coaches visit schools
with BES classrooms weekly. They develop, train, and monitor teachers and other classroom staff in de-
escalatlon, positive behavior interventions and supports, and evidence-based best practices for students
with chalienging behaviors, while always focusing on student learning and outcomes. Staff effectiveness
and growth are measured through student learning and student cutcomes. Throughout each learning
cycle, coaches set student and staff learning goals. Staff goals are monitored and tracked throughout the
learning cycle. Coaching is prioritized to support teachers based on their level of experlence. All
classroom staff receive the same support and tralning,

While on site each week, behavlor coaches gather and assess student data to observe and support
instruction and model strategies. Behavior coaches have a range of expertise that includes classroom
management, verbal de-escalation, mental health diagnaoses, and school administration and aperations,

as well as school culture. Coaches alse hold weekly site team meetings and offer optional monthly

support meetings across alf sites to work through problems of practice while providing ongoing training
and suppert in best practlces,

Related Services
Related services are available as Identified and gutlined in students’ IEPs,

Distriaf of Columbia Public Schools | SY 13- 14
Page 10



{0GRAMS & RESOURCES GUIDE |

a

Competitive Employment Opportunities Program

Students Served: Students with disabilities pursuing a high school diploma
Grades: 16~22 years of age

Contact: gse transition®@dc.goyv

Program POC: Raymond Hutchison, Specialist, Transition
Program Lead: Dr. Pamela Downing-Hosten, Director, Postsacondary Transition

The DCPS Competitive Employment Opportunitles {CEO) Program provides high school-age students
with disabilities the opportunity to connect with professional mentors who work In a range of
competitive occupations, CEO mentors expose students to the world of competitive employment and
help guide students through the career exploration process. Program coursework includes paid weakly
professional development classes, guided correspondence with mentors, and career-focused ca pstone
projects, Upan completion of the program, mentors assist participants in applying for paid summer
internships at their place of employment. To maximize savings, eligible students are strongly
encouraged to enroll in Individualized Development Accounts to recelve 1:1 matched savings for use
toward continued education after high school.

Eligibility Guidelines
Students must:
» Beage 16 and older, have a cisability, and be actively enrolled in DCPS.
¢ Ataminimum, have close to a 2,0 GPA and be on track to graduate with 2 diploma,
* Be willing anc able to consistently perform professional dutles as assigned.
¢ Receive a recommendation from a faculty member at their school.,

CEO Location
+ National Youth Transitions Center, 2013 H Street, NW, Washington, DC 20006

Student Selection
School-hased teachers and staff are responsible for recommending students as potential candidates

during the first semester of school. Recommendatlons are made via e-mail to the program POC at
gse.transition@dc.gov. Recommended students are then directed to formally apply online at
depscen.com. Selected students are interviewed at their school near the end of the first semester,
Selectlons are made roughly three weeks after the interview process.
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Early Childhood Tools of the Mind Inclusion Classrooms

Students Served: Students with disabilities served in the general education setting
Grades: Preschool through prekindergarten
Contact: Office of Early Childhood, {202) 698-1036

At the early childhood level, DCPS serves a number of students with special needs within general
education classrooms, These classrooms have additional resources and supports to meet students’
needs; all children in the class benefit from this Innovative model,

Curriculum and Instruction

The Tools of the Mind currlculum allows teachers to work at each student’s individual developmental
level and help the student reach his or her academic goals to ensure that the student Is prepared for
kindergarten, Chlldren in the inclusive classroom also have the advantage of increased opportunities to
develop thelr social-emotianal skills such as empathy, tolerance, and understanding of differences as
they interact and leam with children who have different abilitles. At the preschool/prekindergarten
level, children with speclal needs benefit greatly from peer modeling. The typically developing peers alse
benefit as they provide support and coaching to their classmates. Children in this setting are likely to be
better problem solvers and more accepting of differances. More information about the Teols of the
Mind curriculum is avaliable on the DCPS webslte, www.dcps.de.gov,

Instructors and Staff

Students receive the service hours designated on their IEPs while in a classroom with their peers.
Related service providers support students within the classroom, as outlined on their IEPs. The inclusion
classroom is staffed with a teacher who Is certified in both early childhood education and special
education and two trained classroom Instructional paraprofessionals.

Early Childhood Tools of the Mind Classrooms and Ratios
students (general education/special education): teachers: classroom instructional paraprofessionals

Grades: Preschoo!/Prekindergarten
16 {10/6):2:2
s Amidon-Bowen v Cleveland
* Garrison » )0, Wilson
« Payne s School Without Walls @ Francis-Stevens
{primarily serves studants w/ hearing {(primarily serves students w/vision
impairments) impalrments)

Related Services
Related services are available as identified and outlined In students’ IEPs.
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Early Learning Support Program

Students Served: Students with developmental delays
Grades: Preschool through grade 2
Contact: ose.sit@dc.goy

Program Lead: Amanda Parks-Bianco, Specialist, Primary Instructional Deslgn

The Early Learning Support {ELS) Program Is designed to meet the individual needs of students with
identified delays. ELS classrooms were formerly known as non-categorical classes in DCPS. Students in
the ELS Program have full-time IEPs and frequently require a range of related services, such as speach
and language, occupatlonal therapy, and physical therapy.

ELS Program Referral Process

DCPS students in preschool through 2nd grade with full-time 15Ps are eligible for the ELS Program.
Typically, these students have been classified as developmentally delayed. Students who are medically
fragile or on the autism spectrum are not typically served by these classes; howaver, they are not
precluded from these classes If found academically appropriate. IEP teams determine individual student
needs. IEP teams considering a mare restrictive placement, such as the ELS Programm, should follow the
Least Restrictive Environment {LRE) Review process even if an ELS Program classreom is located at the
student’s current school,

ELS Program Locations and Ratios
students: teachers: classroom instructional paraprofessionals

Grades: PS/PK Grades: K-2
10:1:1 10:1:1
« Bancraft ¢ Beeors
» Beers * CW. Harrls
o CW, Harris e .0, Wilson
¢ Garrisen + Langley
e Houston * Miner
s Mingr + Noyes
s Noyes e Plummer
® Oyster-Adams s Smothers
« Patterson * Tubman
* Plummer
» School-Within-Schooi
{Intensive Medical Supports)
¢ Smothers
o Thomas
* Tubman

Individualized Academic Instruction and Core Curricuium

Students in the ELS Program work to achleve IEP goals and objectives. Teachers utilize @ modified
literacy and math block allgned to the general education curriculum. These blocks Incorporate rigcrous
instruction and allow the pacing needed for students with speclal needs to acquire and retain skills.
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Students have access to research-based interventions that support growth in Iiteracy and math, which is
delivered through a center-based model. This approach allows for effactive differentiation Intended to
maximize acacemlc growth. For the 2013-2014 school year QSE Is partnering with Lindamocod-Bell
Learning Processes to provide targeted literacy Intervention to students in ELS Program classrooms, This
partnership includes small group and one-ta-one literacy intervention for students and regular coaching
for teachers in select ELS Program classrooms,

Instructors and Staff

Teachers of students In the ELS Program are certified In special education. Our teachers are highly
qualified; they are trained and evaluated on the DCPS Teaching and Learning Framework. OSE offers
professional development for teachers of students with disabikities; this includes District-level and
classroom-level support. Classtoom instructional paraprofessionals alsc recelve training and suppart in
the area of data collection and individual student support.

Related Services
Related services are available as {dentified and autlined In students’ [EPs.
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Extended School Year

Students Served: All students with disabilities who have ESY prescribed in their IEP
Grades: Preschool through grade 12

Contact: ose,esy@dc.gov
Program POC: Sarah Scherar, Analyst, Extended School Year

Extended School Year {ESY) refers to special education and/or related services provided beyond the
normal school year to a student with a disabllity in accordance with his or her IEP, The purpose of ESY Is
to ensure that students with disabilities have access to a free, appropriate public education {FAPE).
Individuat student eligibllity Is considered and discussed at least annually, as part of the IEP meeting, In
addition to supporting individual student needs throughout the year, DCPS offers a four-week summer
program designed to support critlcal skill retention for eligible students. ESY summer sites are located at
various schoo! sltes each year.

Efigibility Guidellnes
In accordance with the guidance set forth by the Office of the State Superintendent of Education {OSSE),
indlvidual student eligibility must be considered annually. T be considered eligible for ESY, a student
must qualify under the following three criteria:
1. The IEP team must Identify a critical skill or skills that will be at risk if a break in the student’'s
services ocours.
2. Once the criticai skill{s) has been identified, the team must determine if the student will
experience unusual levels of regression ifa break in services occurs.
3. Ifthe IEP team is concerned about the level of regression of a critica! skill, they must then
determine if the student will take an unusual ameunt of time to relearn that skill tc his or her
previous level of mastery.

If an IEP team determings that a student mests all three criteria and documents-this in the IEP, the
student Is eligible for ESY,

Instructors and Staff

ESY is staffed with certified special education teachers and classroom instructional paraprofessionals on
an as-needed basis, Staff provide instruction specific to the critical skills outlined in each student’s IEP.
Additionally, trained special education leaclership staff work in support of the summer program to help
provide an educational environment focused on student achlevement.

Related Services
Related services are provided as identifled and cutlined In the ESY section of the student’s |EP.
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Intellectual Disability Support Program

Students Served; Students with intellectual disabilities and adaptive functioning deficits
Grades: Preschool through grade 12

Contact! pseJowincidence@dc.goy

Program Lead: Manager, Low Incidence Disablilities

The Intellectual Disability (D} Support Frogram serves students In preschooi to grade 12 who have
intellectual disabllities coupled with adaptive functioning deficits, Students in the ID Support Program
are Instructad using a functional academics cutriculum and participate in the alternate state assessment
lnown as the DC CAS ALT. These students also recelve instruction in functional life skills and activities of
dally living. Students in the ID Support Program frequently require a range of related services such as
speech and language, occupational therapy, physical therapy, assistive technology, transportation,
and/or adaptive physical education in addition to speclalized instruction. The ID Support Program also
setves students with chronic health issues, These students recelve targeted support for thelr academic
and meadical neads in school,

ID Support Program Referral Process

DCPS students identified as having an intellectual disability are eligible for the ID Support Program.
Students who are medically fragile or on the autism spectrum are typically not served by these classes,
but they are not precluded from thern if the IEP team determines it is educationally appropriate, IEP
teams considering a more restrictive placement, such as the ID Support Program, should follow the
Least Restrictive Environment (LRE) Review process even if an ID Support Program classroom is located
at the student’s current school.

[D Support Program Locations and Ratios
students: teachers: classroom instructional paraprofessionals

Grades: K-2 Gradas: 3-5 Grades: 6-8 Grades: 9-12
10:1:1 10:1:1 10:1:1 10:1:1
* 1.0, Wilson (1-3) + .0, Wilson {4-5) & Cardozo » Anacostia
¢ Ludiow-Taylar s Langley -¢ Columbia Heights « Ballou
* Mamie D, Lee o Ludlow-Taylor » Eliot-Hine » Cardozo
¢ Thomas » Mamie D, Lee * Mart ¢ Columbhia Heighis
¢ Seaton * Mamie D. Lee * Coolidge
* Thomas * McKinley * Dunbar
® Eastern
* Mamle D. |Lee
& Wilson
& Woodson

Individualized Academic Instruction and Core Curriculum

Students in the ID Support Program work to achieve individual [EP goals and objectives and work toward

certificates of {EP completion rather than standard diplomas. DCPS does, however, allgn the functional
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academics curriculum to the Comman Core State Standards when appropriate. Students have access to
targeted llteracy interventions Including EdMark and Failure Eree Reading. These new investments In
rigorous, research-based curricula will increase the structure and support of ID classes to ensure a
dynamilc, consistent learning environment across school sites.

At the secondary level, students enrolled in the iD Support Program pursue a certificate of IEP
completion, rather than a DCPS diploma, and receive transhtion services to include career education and

vocational preparation.

Students have access to schocl-based routines and procedures, such as morning meetings and
Instructlonal centers. Where programs are locate in neighborhood schools, students have a number of
opportunities to be integrated with nondisabled peers throughout the schoo! day, as appropriate to
thelr interests and needs,

Instructors and Staff

Teachers of students in the D Support Program are certifled in special education. Our teachers are
highly qualified; they are trained and evaluated on the DCPS Teaching and Learning Framework, OSE
offers training for teachers of students with disabilities; this Includes district-level and classroom-level
support, Paraprofessionals alse receive tralning and support In the areas of behavior management,
instructional support, data collection, and facilltation of long-term independence.

Related Services
Related services are available as identified and outlined in students’ IEPs.

District of Columbia Public Schools | 8¥ 13 - 14
Page 17



Learning Disability Support Program

Students Served: Students with math- and language-based learning disabilities
Grades: Grades 3 through 12
Contact: gse.sit@dc.gov

Program Lead: Jennifer Parker, Director, Specialized Instruction

The Learning Disabiiity (LI} Support Program serves students in grades 3 to 12 who require intensive
speclal education supports beyond those available in an incluslan or combination special
education/general education setting. Students in LD Support Program classrocms primarily have full-
time [EPs and annual goals that Include speclalized instruction aligned to grade-lavel Common Core
State Standards. JEPs are implemented at each site exactly as they were written for each student,
Although mast students are typically served In an out-of-general-education setting, they may spend part
of their day Included in general education classes with nondisabled peers as appropriata. Students enjoy
access to after-school and extracurricular activities as they are able and/or interested.

LD Support Program Referral Process

DCPS students Identifled as having a learning disability are eligible for the LD Support Program, Some of
these students have previously been identified as developmentally delayed and attended a K-2 Early
Learning Support class; however, others were not identifiad for special education services until later in
their school careers. IEP teams considering a more restrictive placement, such as the LD Support
Program, should follow the Least Restrictive Environment (LRE) Review process, even if an LD Support
Program classroom Is locatad in the student’s current school.

LD Support Program Classroom Locations and Ratios
students: teachers: classroom Instructional paraprofessionals

Grades: 3-5 Grades: 6-8 Grades 8-12
15:1:1 15:1:1 15:1:1

» Garrison ¢ Jefferson * Anacostia

- + Ballou

¢ Coolidge

¢ Dunbar

o Eastern

e Wikon

Individualized Academic Instruction and Core Curriculum

Students in the LD Support Program recebve research-based Interventions and work to achieve |EP poals
and objectives that align to the Common Core State Standards. Students have accass to interventlons
and materlais available at neighborhoad schools, such as FUNdatlons, Just Words, Wilson Reading
System, and Read 180. Additional reading interventions such as SpellRead and System 44 are available
to students In the LD Support Program.

Elementary and Middle School LD Support Program classrcoms provide students access to the Common
Core. Secondary LD Support Program classrooms utilize a combination of Instructional model and
technigques to ensure students receive specialized instruction and have the opportunity to earn Carnegie
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Units towards high school graduation. This includes ensuring that students have the required elective
credits to earn a high school diploma. “Blended instruction” is utilized in all high school LD Support
Program classrooms. It consists of both online instruction through DCPS's current blended instruction
vendor, PLATO Learning, and In-class Instruction. Other models utilized by LD Support Program
classrooms to support students earnfng Carnegie Units can include the following: a) dual certiied
teachers, b) HQ general education teachers in consultation with specdial education teachars and
classroom instructlonal paraprofessionals, ¢) HQ special education teachers and classroom instructionzl
paraprofessionals. In consuitation with HQ general education teachers.

Staff Responsibilities

Teachers

LD Support Program teachers Include certified, non-categorical special education teachers and dually
certiflad teachers. HQ general education teachers can also provide instruction to LD Support Program
students as well as consultation to classroom staff, Teachers are tralned and evaluated on the DCPS
Teaching and Learning Framework. This Includes thrae evaluations from bullding administrators and two
evaluations from master educators. Because of the innovative “blended instruction” model, teachers
also recelve support from a PLATO coach and professional development In center-based instruction and
transitions, LD Support Program teachers write data-driven IEPs, attend student-specific meetings,
collect and analyze student performance data, collaborate wlth other professionals regularly, coordinate
Inclusion experiences for students, and document communication with all stakeholdars,

Classroom Instructional Paraprofessionls

Classroom instructiona! paraprofessionals ere conslstent, active members of the classroom team and
support the specfal education teacher’s delivery of specialized instruction. They support and monitor the
implementation of classroom interventions and recelve intervention speciflc training. This includes
training in the reading interventions utifized in LD Support Program classrooms, Classroom Jnstructional
paraprofessionals also assist with tracking data related to student academic progress and attendance,

I[EP Quality

Schoals with LD Support Programs will benefit from a DCPS partnership with Goalbook. Goalbook Is a
web-based IEP goal bank that aligned to the Common Core State Standards and includes shorl-term
objectives, instructional strategies, assistive technology recommendations, and principles of Universal
Design far Learning planning guides. On-site and job-embedded training on Goalbook is available to
ensure that teachers utllize the technology efficiently. The purpose of this partnership is to Increase the
quality of IEP goals and help operationalize goals into high-quality instruction and academic
achievemant Tor students.

Related Services
Related services are available as identifled and outlined in students’ IEPs,
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Marriott Bridges from School to Work

Students Servad: Students with disabilities who have a desire to work

Grades: 17-22 years of aga

Contact: pse.transition@dc.gov

Program POC: Karen Morgan, Specialist, Transition

Program Leacl: Dr. Pamela Downing-Hosten, Director, Postsecondary Transition

Marriott Bridges from Schoc! to Work is a program operated by the Marriott Foundatlon and designed
ta provide meaningful work opportunities for learning and intellectually disabled students. The goalisto
expand the student’s work experience and Increase his or her ability to obtaln competitive em ployment,

Eligibility Guidelines

»  Student must be age 17-22 to participate.

¢ Student must have a documented disability.

* Student must demonstrate a desire to work and to work successfully in a competitive job,

s Student must demonstrate a record of good attendance and punctuality at school.

* Parent, guardians, or other significant individual(s) must demonstrate a willingness to
support the student throughout the Bridges Program and after, when the student is
independently employed.,

e Student must be able to work a reasonable distanes fram home.

s Student must have the potential to travel to and from work without assistance from Bridgas.

s Student must have the polential to work indapendently after a reasonable period of Job

~ coaching and support.

+  Student must be drug free,

Marriott Bridges Location
The Marriott Bridges pregram office Is located at 8720 Georgla Avenue, Sulte 904, Silver Spring, MD

20210, Student job assignments vary throughout the metropolitan area,

Student Selection

Schoot-based teachers and staff are responsible for recommendmng students as potential candidates for
the program. Staff should contact the program POC via e-mall at osedransition@dc.gov. The program
POC witl then refer staff to the appropriate Bridges staff member. Students are selected based upon
successfully completing an application and an interview with a Bridges representative.
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Medically Fragile Support Program

Students Served: Students with disabilities who are medically fragile
Gradles: 2=21 years of age

Contact: ose.lowincidence@dc.gov

Program Lead: Manager, Low Incidence Disabilities

Students who are medically fragile due to chronic health issues and wha alsa have severs cognitive
disabllitles recelve services and supports to addresses thair Intellectual, physical, social-emotional, and
medical conditions. Llke students In ID Programs, meadically fraglle stucents participate In a functional
academics curricutum,

Medically Fraglle Support Program Locatlons and Ratios
students: teqchers: classroom instructional poraprofessionals

Grades: P5/PK Grades: ¥-2 Grades: 3-5 Grates: 6-8 Grades: 9-12
8:1:2 2:1:2 8:1:2 8:1:2 8:1:2
» School Within | ¢ SharpeHealth | e Sharpe Health | o Sharpe Health | o Sharpe Health
a School

Individualized Academic Instruction and Core Curriculum

Students in the medically fragile programs work to achieve Individual IEP goals and abjectives, and work
toward certificates of IEP completion rather than standard diplomas. Students also recelve Instruction In
functional life skills and activities of daily living, which incorperate Common Core State Standards when
appropriate. At the secondary level, students receive transition sarvices tc include career education and
vocational preparation. DCPS and Rehabilitation Services Administration {RSA) collaborate to connect
students with communlty-based adult services once they exit the school system.

Instructors & Staff

Teachers of students in the Medically Fragile Support Program are certified in special education. The
Office of Speclal Education offers training for teachers of students with disabilities; this includes District
level and classroom level support. Paraprofessionals also receive training and support in the areas of
behavior management, instructional support, data collection and facilltation of long-term
independence,

Related Services
Related services are available as identified and outlined in students’ Individualized Education Programs.
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Project SEARCH

Students Served: Students with intellectual disabilitles pursuing a certificate of IEP completion
Girades; 18-21 years of age

Contact: ose.transition@dc.gov

Program POC: Karen Morgan, Specialist, Transition

Program Lead: Dr. Pamela Downing-Hosten, Director, Postsecondary Transition

Project SEARCH Is a school-to-work transition program offered through a business-led parthership of
DCPS, the Department on Disability Services, and various federal agencles. The one-year program takes
piace entirely in a workplace setting where studerts gain real-life work experience combined with
training in employability skills, which help young adukts with developmental disabilities make the
successful transition frem school to productive adult life. Students with little to o werk experience will
receive an Intense level of support from education, rehabilitation, and federal agency staff <o further
career exploration and increase their level of employment preparedness. The goal for each student Is
competltive employment at the end of the exparience,

Eligibility Guidelines
Students shoulkl:
* Beidentified as having an Intellectual or other developmental disability.
* Be 18-21 vears old and recelving special education services.
* Be entering thelr last year of high school and expect to graduate after completing the program,
s Be on a certificate track (non-diploma) and have a good attendance record.
* Have a desire to work In the community during and at the end of the pragram. Students should
also have g desire to work In an office setting.
» Have appropriate hygiene skills, social skills, and communication skilts.
* Have the ablfity te take direction and follow a code of conduct in a federal agency,
* Be able to utilize public transportation independently, Including MetroAccess {travel tralning is
avallable threugh the program).
* Beableto pass a drug screening and criminal backsround check,

Project SEARCH Locatlons
Project SEARCH Is located at the following faderal agencles:
s U.5 Department of Education and U.S. Department of Labor;

Student Selection

School-based teachers and staff are respansible for recommending students 1o Project SEARCH during
the first semester of school. Recommendations are made via e-mall to the program POC at
ose.transition@dc.goy. Selected students will move on to the application and interview process at the
beglnning of the second semester. Accepted students are expacted to attend worksite visits, complete
all onboarding paperwork, and participate in work experience activities prior to the end of the school
year. Students must also attend a two-week summer orientation program.

Related Services
Related services are available as tdentified and outlined in students’ IEPs,
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Sensory Impairment Support Programs

Students Served: Students with hearing or visual impairment
Grades: Preschool through grade 12
Contact; esaowingidence@de.goy

Program Lead: Manager, Low Incidence Disabillitles

The Sensory Impairment Support Programs offer students who are deaf/hard of hearing or blind/visually
Impaired a full array of services and supports to meet their unique sducational needs. Most students
with these sensory impairments are educated in neighborhood schoals that house the Sensory
Impairment Support Programs. This affords students with sensory Impairments the opportunity to learn
alongside their nondisabled peers and access the Common Core State Standards-based curriculum,

Cluster Program Referral Procass

DCPS students whose educational disakility includes a sensory Impalrment are eligible to recelve
support in Sensory Impairment Support Programs. Participation in a Sensory Impalrment Support
Program does not constitute a mare restrictive educational placement in most cases, as students
typlcally spend the majority of the school day in inclusive settings. Key stakeholders from the Vision
and/or Hearing Teams serve on the IEP team making educational decisicns for students with sensory
impalrments. The programs are most appropriate for students who have average 1o above average
cognitive abilities. In some cases, however, schaols housing the programs also have the capacity to meet
the needs cf students with cognitive impairment or multiple disabilitles. Schools wishing to refer a
student with sensory impairment to a Sensory Impairment Support Program should contact the Low
Incidence Disability Support Team via e-mail at pse.lowincldence@dc.gov and provide a copy of the
student’s current eya medical report or current audiogram.

Sensory Impairment Support Program Locations and Ratios
students: tenchers: classroom instructional paraprofessionals

Vision Hearing
5:1:1 511
»  School Without Walls {SWW) ¢ PayneES
o Grades: PS-PK (Tools of the Mind Inclusion) o Grades: PS—PK (Tocls of the Mind Inclusion)
K=5 K-5
68 Kb Self-Contained ASL
¢  Wilson High School «  Hardy Mlddle School
a Grades: 9-12 o Grades: 6-8
»  Woodrow Wilsan High School
o  Grades: 9-12

Expanded Core Currliculum

In addition to the Common Core curriculum, students with sensory Impairmenis access the expanded
core curriculum, which Includes instruction in daily living skills, functional academic skills, sensory
efficlency skills, communication skills, social skills, community access skills, assistive technology skills,
access to public transportation skills, self-advacacy skills, and career education. Students wha are blind
or visually Impalred receive braille literacy and numeracy instruction, as well as orlentation and mobility
tralning. Students who are deaf/hard of hearing receive instruction in American Slgn Language and
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audiology services. Students recelve the speclfic accommodations, supports, and assistive technology
required to access the general education currlculum as determined by thelr IEP,

Instructors and Staff

Classes are staffed with certified teachers of the deaf/hard of hearing and blind/visually impaired and
classroom instructional paraprofessionals. Specially trained and certified related service providers are
also on staff. Sensoty Impairment Support Program staff, in collaboration with general education
teachers and school support staff, support students with sensery impairments across educational
settings. They also help ensure positive educational outcomaes.

Related Services
Related services are available as identified and outlined in students’ IEPs,
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Special Education Resources
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Assistive Technology

Students Served: All students with disabilities who have assistive technology prescribed In thelr IEP
Grades: Preschool through grade 12
Contact; pse.at@de.goy

Program Lead: Mary Christlne Rlnaldi, Manager, Assistive Technology

What Is Assistive Technology?

Assistive technology (AT) is an umbrella term for all services that directly help a student with a disability
select, acquire, or use an AT device to access the currlculum. AT devices and services are used by
students with IEPs or 504 plans to access the general education curriculum. An AT device may be
sophisticated hardware or software or a simple device with a specific design and/or methed of use.

How s AT Categorized? What Are Examples of AT?

There are three major categaries of AT: AT for Access, AT for Communlcation, and AT for Learning. AT
for Access supports the physical and sensory needs of students with disabilities, Examples of AT for
Access include mobillty and seating devices, adaptive switches, CCTVs, and EM systems., AT for
Commiunication, also known as Augmentative and Alternative Communication, providas supports for the
communication needs of students with disabilities, Examples of AT for Communication include volce
output switches; communication software; and devices that utillze picture symbals, including PECS. AT
for Learning provides supports for the learning needs of students with disabilitles. Examples of AT for
Learning include personal computers, audio books, and speech to text or text to speech software.

How Do | Obtain AT for a Student?
The |EP teamm or 504 committee determines whether a student requires an AT device or AT services and
then uses one or more of the feur pathways to access AT,

1. Try Qut an AT Device from the AT Loan Library, AT devices are availakle for 30-day loans to [EP
teams and 504 committees. AT device loans must be for a specific student and focus on meeting
the student’s AT needs. The AT Team encourages staff to request ttlals for students prior to
adding a device to a student’s IEP or 504 Plan and In many cases prior to requesting an AT
consultation. Loan requests can be made via the AT Portal in QuickBase. Local education agency
{LEA) reps and 504 coordinators are provided access to the AT Portal at the beginning of each
schoal year. Inquiries regarding access should be sent via e-mall to pse.at@de.gov.

2, Conduct Formal AT Cansultations, The consultations are conducted by AT stalf members and
provide the IEP team or 504 committee with written recommendations regarding possible AT
devices and services. Requests for formal AT consultations are inltiated by the IEP team or 504
committee and are submitted to the AT Team by the school's LEA rep of 504 coordinator via the
AT Portal focated in QuickBase, If the [EP team determines that further assessment regarding a
student’s AT needs is required, the team may obtain parental consent and request a formal AT
assessment via the eligibility process in SEDS {under "Additional Assessments”). If the 504
committee determines that further assessment is required, the commlttes may obtain parental
consent using the Consent ta Evaluate Form and submit the request to ose.at@dc.gov.

3, Add an AT Device to the Student's IEP or 504 Plan, If the IEP team or 504 tommitten
determlnes that a specific AT device or service is required, they may add an AT device 1o the
student’s IEP or 504 Plan, Once a device is added to the student’s IEP or 504 Plan, the LEA rep or
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504 coordinator submits an AT Device Request to the AT Teant via the AT Portal located in
QuickBase, and the AT Team procures the device, Please note that specific brand names and/or
manufacturers should not be listed In a student’s IEP or 504 Plan; rather a student’s IEP or 504
Plan should reflect the type of device a studant requires and Its function. Examples include “AAC
Device” instead of “IPad with apps for communication,” “Speech to Text Software” instead of
“Dragon Dictate,” and “Equipment for Positioning” instead of “Rifton Activity Chalr,”

Request AT Training. IEP teams and 504 committees in need of additional tralning can make a
request for support via the AT Portal in QuickBase. Training and support surrounding the
implementatlon of AT devices Is made available via regular small-group, large-group, and
Individual in-person tralning sesslons; live and recorded webinars; and printed and online
materials. Announcements regarding scheduling trainings can be found In the Educator Portal
under Special Education,

Further Information
Please direct all questions or concerns regarding AT to ose.at@dc.gov.
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Early Stages

Students Served: 3—-5 years of age

Grades: Preschool and prekindergarten

Contact: referral@earlystagesde.org, Phone: 202-698-8037, Fax; 202-654-6079
Interim Executive Director: Sean Compagnucci

Early Stagés Overview
Early Stages fulfills the District’s obilgation under IDEA to execute child find activities for all 3- through 5-
year-old children n DC, This includes not only children who are enrolled in DCPS, but also children who
are enrclled in dependent charters, private or religious schools, and child care centers and children who
are not yet enrolled in school. In addltion, Early Stagas manages Part C Transitlen for children turning 3,
determining special education eligibility for children in the DC Early Intervention program. Early Stages
has two sites:

*+  Walker Jones Education Campus at 1125 New Jersey Avenue, NW; and

» Department of Employment Services building at 4058 Minnescta Avenue, NE.

Main Activities

Early Stages performs developmeantal screenings; manages referrals from parents, schools, child care
providers, pediatriclans, and government agencies; conducts assessments; develops IEPs; and identifies
locations for service provision, All children referred for evaluation are assigned to a team that consists of
a famlly care coordinator, who provides family support through the process, and an evaluation
coordinator, who coordinates the assessments and development of the JEP. Together with a team of
related service providers, they werk to provide careglvers with a comprehensive understanding of thei

child's needs.

Service Delivery
Early Stages is not a direct service provider. All services are delivered by DCPS school-based personnel.

Children who require speclalized Instruction are offered a seat at their school of right (either
heighborhood school or lottery placement) or at the next closest school that can meet thelr needs if the
nelghborhood school Is not available or lacks a needed program. Children who need only relatad
services are not typlcally offered a seat (unless already enrolled) but are offered services at their
neighborhood schoal or the school closest to their child cars center or private schoal. These children are
enrolled with a non-attending |EP or with an Individualized Service Plan {ISP), as appropriate.

Cutreach
Part of the child find cbligation under IDEA s to conduct outreach activities in all wards of the city. Early

Stages has a team of field-based coordinators who develop and maintaln raferral refationships with
diverse crganizations and manage the Initial screening process for families. In addition, they distribute
educational materlals, provide professional development sessians, train organizations to implement
screening programs, and create or attend community events. Early Stages also produces a quarterly
newsletter and mairtains a webslte (www.earlystagesdc.org).
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Referral to Early Stages
Anyone can make a referral to Early Stages. Referrals can be made several ways:

s Phone: 202-698-8037;

»  Fax; 202-654-6079;

«  E-mall: referral@earlystagesdc. org: and
s Online form: www.earlystagesde.org.
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Least Restrictive Environment Review Process

Contact: lre.review@dc.gov

Program Lead: Vanessa Harvey-Lykes, Special Education Supervisor

DEA mandates that students with disabillties be educated with their nondisabled peers to the maximum
extent appropriate; therefore, DCP$ completes a Least Restrictive Environment {LRE) Review when a
school Is consldering a mere restrictive environment for a student, This Includes when an EP team is
considering a more restrictive placement in the student’s current school {l.e. movement from an
inclusion setting te a self-contained setting}, (Note: Students do not go through the LRE Review process
prior to being placed by Early Stages.)

The LRE process ensures that all supports have been attempted before enacting a change In placement.
The LRE Review Is conducted by a member of OSE's Programming Team with extensive knowledge of
IDEA practices, policies, and speclal education programs in local schools. Prior to submitting a request
for LRE Review, schools should develop and implement interventions to provide opportunities for the
student to remain In his or her current location. Additionally, an IEP team should follow the LRE Review
process before developing an IEP that would require a change in placement [CIP). While an LRE Revlew
and CIP process is under way, the school must continue to provide appropriate services.

The process for consldering placement in a more restrictive environment consists of the following
steps: '
Step 1 — Document Interventions: The school must develop, implement, and document
Interventions {(FBA/BIP's for students with behavioral concerns) prior to an LRE Review request.
Step 2 — LRE Referral: The school local education agency (LEA) representative sends an e-mail
to lre.review@dc.gov with the name of the student keing referred. A return e~mail will direct
the LEA rep to a referral form, which must be completed before the referral Is officially
accepted.
Step 3 ~ Case Assignment: The case is assigned to the reviewer from OSE within two business
days.
Step 4 — Case Review: The reviewar conducts observations and staff Interviews within 15 days
of the referral.
Step 5 — LRE Recommendation: Upon revlew of tha records, observations, and staff inteyviews,
an LRE report is uploaded inte SEDS and submitted to the school within 3D days of the refarral.

If the IEP team determines no CIP Js required:

Step 6A — No CIP: The IEP team reviews the LRE recommendation and determines that no CIP is
required.
Step 7A ~ LRE Support Plan: The reviewer from OSE develops a support strategy with the

school-based team,
Step 8A — LRE Follow-Up: The reviewer from OSE conducts a follow-up to ensure that the

support plan is in place and to determine next steps 60 days from the referral.

If the JEP team determines a CIP Is warranted:
Step 6B — CIP Recommended: The |EP team reviews the LRE recommendation and determines

that a CiP is required.
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Step 78 ~ IEP Developed: The school develops an IEP draft, and an IEP team placement
meeting ls scheduled and held. An appropriate IEP Is developed and provided to OSE for review.
Step 8B — CIP in DCPS: The reviewer presents the IEP to the District Location Team, which
meets weekly, to determine the appropriate location of services for students within DCPS, The
student is placed in a more restrictive environment (MRE) in the LEA.

Step 98 — CIP Outside DCPS: The reviewer from OSE requests from the Office of the State
Supetintendent of Education (OSSE} a placement outside of DCPS. OSSE then assigns a

placement,

LRE Review Process

If further assistance regarding the LRE Review process Is needed, please review the Guidelines for IEP
Team Meetings to Consider ¢ More Restrictive Environment 2010 located on the DCPS Educator Portal.
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Local Education Agency Representative

Requirements for Serving
Under IDEA, eech IEP team is to include an Individual who serves as the local education agency (LEA)
rep. This person is defined as a representative of the LEA who Is qualified to provide or supetvise the
provision of the following:

¢+ Specialized instructlon to meet the unigue needs of children with disabilities;

e The general education curriculum; and

* The availability of resources of the L.EA.

Principals, school administrators, assistant principals, special education teachers, or special education
coordinators are potentlal LEA reps. The principal can always be the LEA rep and Is the defauit LEA rep if
a designee Is not available. OSE strongly discourages the psychologist from serving as the LEA rep.

The LEA Rep and Meeting Attendance

An LEA rep must attend every IEP meeting, OSE recommends that schools designate a primary LEA rep
as well as back-up LEA reps to ensure coverage for ail meetings, recognlzing that LEA reps have other
rales to play in the building. This does not mean that the principal needs to be presant at every IEP

meeting.

A teacher can serve as both the teacher and LEA rep at an IEP meeting as long as the teacher can speak
to the resources available in the District. This madel is not recommendad for complex meetings or
meetings during which attorneys or advocates are involved, This model could be used for annual I1EP
meetings during which service changes are not proposead.

What Are Strategies Principals Can Use To Ensure That an LEA Rep Is at Every IEP Meeting?

One best practice would be for the principal to meet with the special education team and determine
which meetings the principal as LEA rep should attend. When the team is developlng the meeting
calendar for the year, the team should determine who will be the LEA rep at each meeting, If there will
be difficult eligisility meetings or IEP meatings (potentlally contentious meetings, complex cases, or
cases in which the student has significant due process histcry}, then the best practice would be to
ensure that the LEA rep for those meetings Is either the person with the most experience in special
education or the principal,

Another strategy would be to designate an experienced (five years or more) inclusion teacher to serve
as LEA rep and to lighten his or her teaching caseload and the number of students on his or her
caseload,

The key Is planning and preparation. There should be regularly scheduled special education meetings,
during which the Instructional and leadership team meet to review all cases with meetings scheduled for
the next 30 days to ensure that the team has designated an appropriate LEA rep for the meeting and
that all of the providers are prepared for the meeting,
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EENPYS

Suggested Models for LEA Reps

Optlon One: Designate a dean of students to oversee special education and have a lead, experienced
special educatlon teacher serve as the primary point of contact for coordinating IEP meetings. The dean
of students and the lead teacher meet monthly to determine which meetings the lead teacher will
attend and which meetlngs the dean will attend.

Option Two: The special education team meets at the start of the school year to put together the
calendar for all meetings and assesses the maetings coming due for the year. They create a plan for
coverage of meetings by an LEA rep; teachers and administrators share responsibility for coverage.

Optlon Three: Desighate an Inclusion teacher as the primary LEA rep and ensure that the teacher has a
reduced caseload and therefore can attend all meetings. (For example, the school chooses mesting day
as Wednesday, so the Inclusion teacher plans to not be in the classroom on Tuesday afternoon to prep
for meetings and all day Wednesday to attend meetings.)
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Location of Special Education Services

Contact; ose.location@dc.gov
OSE LOCATION TEAM

The role of the OSE Location Team is to meoniter and facilitate changes in location for students with
disabilities who requlre special education services. In their role, the team monitors program capacity,
determines appropriate service locatlons, and helps ensure the implamentation of special education
services, The team meets weekly and Includes representatives from the OSE Programming and
Compliance Teams.

O0SE LOCATION TEAM PROCESS

Referral to the Location Team; Referral sources:
* OSE Least Restrictive Envlronment (LRE) Team;
® OSECompliance Team;
o QSE program leads; and
* Office of Youth Engagement — Student Placement Office

DCPS school-based IEP teams who believe a student requires special education and related services that
cannot be delivered in a more restrictive environment (MRE} should follow the LRE Review process. This
includes students who may require an MRE within their current schoal {i.e. movement from an inclusien
setting to a self-contained setting), Upon completion of an LRE Review, If the IEF team determines that a
studeni requires a new locatlon of special education services, the IEP team revises the student’s IEP to
reflect the required hours of service, and the asslgned LRE Team member refers the student to the OSE
Location Team.

IEP teams engaged In the Dispute Resulution Process should follow the same procedures as school-
based =P teams. If a dispute resolution proceeding requires an immediate location of services, the QSE
Compllance Team member Involved must receive approval from the OSE director of resolution and
maka an expedited referral to the OSE Location Team.

Involuntary and safety transfers are processed through the Student Placement Offlce. Students who
have full-time 1EPs and who approved for either an Involuntary or safety transfer are referred to the
Locatlon Team by the Student Placement Cffice.

Team Review: Upon receipt of a referral, the OSE Location Team reviews the following:
* Educational record (IEP, recent evaluations, transcript, etc.);
* |RE Revlew (If applicable); and
* Due process complaint, seftlement agreement, and hearing officer decision (if applicable).

Criteria used to identify a location of specisl education services:
¢ Educational needs of the student {including special education services);
* Available school and program capacity; and
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» Proximity of location of special education services to the student’s home.

Avallable student capacity and services are identified in consultation with OSE program leads, speclal
educatlon speclalists, and school principals.

Notice of Locatlon: A Notice of New Location of Special Education Services is sent to the principal and
local education agency [LEA) rep at the proposed recelving school within twa school days of a site
identification. The notice Is sent via e-mall from gse.location@dc.gov and includes student Information,
the program type (if applicable), and the new'location of servicas.

Program lead Follow-Up: The OSE program lead will follow up with the principal of the propesed
recelving school within one school day following tssuance of the Notice of Location,

Petition for Alternate Location: The recelving school principal may petition for a new location of
services for the student within two school days of receiving notice for one of the following reasons;

® Receiving school student capacity;

& Services available at the receiving school; or

¢ Appropriateness of the recelving school based on the student’s needs.

Petltions are submitted via e-mail to ose.location@dc.gov and include the following: (1) student
demographic infermatlon (name, grade, current school, STARS ID, US|, and Date of Birth); {(2) the Notice
of Location (PDF attachment — provided via e-maill; {3) reason for petition; and (4) specific
details/information to support the reason for petition. All petitions are reviewed by the manager of
resources and analysls. A written decision regarding each petition is issued from ose Jocation@dc.gov
within two school days following receipt of each petition.

Timelines regarding the following steps may be adjusted due to o petition.

Confirmation of Location: The new location of special education services is confirmed via e-mall from
ase,localion@de zov two school days followlng Issuance of a Notice of Lacation.

Student Transition Meetlng: The LEA rep from the sending school should schedule a transition meeting
to discuss details of the student’s transition with the LEA rep from the recelving school. The transition
meeting should be held within 10 school days following receipt of the confirmation of location.

Enrollment at New Location: The student’s expected date of enrollment at the receiving school Is within
10 school days of the transition meeting.

Timelfines regarding student transition-and enrollment may be subject to modified timelines delineated in
a hearing officer declsion (HOD), settlement agreement {5A), or cther compliance refated directive,

Contact Information
(SE Location Team: ose Jocation@dc.gov
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Professional Development

Centact: ose.pd@dc.pov
Program Lead: Kara Mitchell, Specialist, Professional Developmant

The Professional Development Team plans and organizes professional development opportunities for
staff In the Office of Special Educaticn, Our efforts are to increase the effectiveness of all staff engaged
in the teaching-learning process and to ultimately Improve student performance. Professional
development s our priority and necessary to improve staff knowledge and ultimately Improve
performance. It Is our goal to provide quality workshops, conferences, and training sessions for our staff
to increase professional proficiency. Our professional development opportunities can be found on the
OSE Profassional Development calendar now avallable on the Educator Portal.

Reglstering for Professional Development QOpportunities
Registratlon for Professional Development is done through the Professional Development Plannar,

1} Goto http://dcps.schoolnet.com,

2) Sign-in using your assignad username and password.

3) If you do not know your username, click Trouble Signing In and entar your DCPS emall address.
Your login informatlon will then be emailed to you.

4) After you sign-in, go to the upper left of the page and hover your mouse over Educator
Development.

5} You will see three options, click on PD search.

6} Type in the title of the session you wish to attend (i.e., Common Core II).

7] Click on the title and you will come to the registration page for the session. The reglster option
appears on the right in an orange rectangular box.

B} After clicking on the Register eption, you wlll receive an emall confirmation of your registration,
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Related Services

Students Served: All students with disabilities who have related services prescribed in their IEP
Grades: Preschool through grade 12

Contact: DCPS.relatedservices@de.gov

Senior Director; Dr, Arthur Fields

Mental Health and Behavioral Support Services

The Mental Health and Behavioral Support Services program with Related Services consists of DCPS
soclal workers who work with children on Issues they face at school, at home, in the community, and
elsewhere that affect their ability to participate in and benefit from their education, Delivered by soclal
workers, these services can include group or individual counseling; home visits; and soclal, emotional,
and behavioral assessments. School soclal workers work with teachers to analyze student behavior and
functionlng over time to develop strategles that help maximize learning in the classroom. These social
workers also connect students and familles with community resources to maximize the impact of in-
school behavioral support services. Finally, social workers are part of the Crisis Response Team, which
supports students and school staff when a crisls occurs.

Program Managers E-Mail Phone
Tamara Dukes Tamara.Dukes@de.gov (202) 507-8056
Sophia Thomas Sophia.Thomas@dc.gov (202)907-8476

Physical Supports: Occupational Therapy and Physical Therapy
The Physical Supports program with Related Services consists of Cecupational Therapy (OT) and Physical
Therapy pragrams.

Occupatlonal theraplsts work with students and teachers to improve students’ ability to perform day-to-
day tasks, such as reaching and grasping skills, 5o they can better hold books and classroom materials.
These are known as fine motor skills refated to dexterity and coordination. OT services also help address
the needs of children relative te self-help skills, adaptive behavior and play, and sensery and motor
skills.

Physical therapists nelp students with challenges related to movement, such as climbing stairs or
transitioning from class to class. After diagnosing these challenges, physical therapists provide support
and speclal equipment, such as walkers to help students travel around the school.

Program Manager E-Mail Phone

lose Seifas Jose.Selias@dc.gov (202) 907-7443
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Psychology

The Psychology program with Related Services supports students and educators by glving psychologlcal
and developmental tests, analyzing Informatlon about a child’s behavior and cognltive functioning, and
interpreting these results with school staff and parents, DCPS psychologlsts work with parents, teachers,
and other 1EP team members to ensure that test results and other data are used to develop goals and
appropriate services to meet each studentl’s needs. School psychologlsts also help school staff and
parents develop learning and behavior strategies for students engaged in the Student Support Team
process,

Program Managers E-Mail Phone

Dr. Jamila Mitchell

Jamila.Mitchell@dc.gov

(202) 369-8835

Dr. Ramonia Rich

Ramonla. Rich@dc.gov

{202) 369-2886

Dr, Maria Turnar-Wingate

Matla. Turner2@dc.gov

{202) 365-7651

Speech-Language Pathology

The Speech-Language Pathology program with Related Services consists of speech-language pathologists
who identify childran with specific disorders and delays related to language and communication, They
provide therapy to help students overcome the Impact of these challenges on thelr academic success.
This may include the use of technolegy to help students become more independent, such as devices
that asslst nonverbal students with communication. Speech-language pathologists also work closely with
teachers and parents to bulld speech-language skills and help students apply those skills to all learning
opportunities by reinforcing strategies in the classroom and st home,

Program Managers E-Mil Phone
Kenyetta Singleton Kenyetta.Singleton@gdc.gov {202) 573-8363
Tiffany White Tiffany. White @dc.gov (202) 505-0755
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Specialized Instruction

Contact: ose.sit@dc.goy

Team Lead: Jennifer Parker, Director, Specialized Instruction

The Specfalized Instruction Team {S.\.T.) provides professional development and technical support to
schoals throughout DCPS. The team ensures Interventions are accesslible to teachers and implemented
with fldelity to increase student achlevement. The team supports special education teachers in
deliveting rigorous, high-quality Instruction, The work of S.L.T. includes elementary and secondary
fnstructional design, as well as programming support to schools..

Specialized Instruction

Students with disabilities have unique and sometimes complex learning needs. S.1.T. offers professional
development and technical support in research-based reading interventions and effective Iiteracy block
instruction, S.1.T. has created and offered a professional development series to support teachers in
wtiting high-quallty IEP goals that align to the Common Core State Standards. The team also works in
collaboration with outside vendors such as Goalbook to promote quality [EP development and
implementation. Finally, S.1.T. Is consistently creating professional development and conducting training
based on specific school and teacher needs. Some topics currently under development include
differentiation, accommodations and modifications, and specific learning strategies in reading.
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Office of Special Education Contact Information

PROGRANMMING TEAW

E-mail; pse.programming@dc.gov

Phone! (202) 442-4800

Deputy Chief: Tom Flanagan

Director, Academic Programs: Kerrl Larkin

Girector, Academic Supports: Richard Rogers

Dlrector, Postsecondary Transition: Dr, Pamela Downing-Hosten
Director, Specialized Instruction: Jennifer Parker

Assistive Technology Team

E-mall: pse.at@dc.gov

Program Lead: Mary Christine Rinaldl, Manager, Assistive Technelogy

Autism Support Program

E-mail: ose.zutism@dc.gov
Program Lead: Megan Gregory-Morlay, Manager, Autism

Behavioral and Educational Support Prograim
E-mail: pse.behavior@dc.gov
Program Lead: Nicole Garcla, Specialist, Behavlor

Early Learning Support Program

E-mail: pse.sit@de.gov

Program Lead: Amanda Parks-Bfanco, Speclalist, Primary Instructional Design

Extended School Year

E-mall: ose.gsy@de.gov
Prograim Lead; Sarah Scherer, Analyst, Extended School Year

Intellectual Disability Support Program
E-mail: gse.lowincidence@dc.gov
Program Lead: Manager, Low Incidence Disabilitlies

Learning Disahility Support Program
E-mail: ose sit@dc.gov

Program Lead: Jennifet Parker, Director, Specialized Instruction

Location Team
E-mail: pse,location@dc.gov

LRE Team
E-mail; [re.review@cdc.gov
Program Lead: Vanessz Harvey-Lykes, Speclal Education Supetvisor
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Postsecendary Transition Programs
CEO Program, Marriott Bridges, Projact SEARCH, SEED Program
E-mall: cse.transition®dc.gov

Program Lead: Dr. Pamela Downing-Hosten, Director, Postsecondary Transition
CED Program POC: Raymand Hutchisan, Speclalist, Transition

Marriott Bridges Program POC: Karen Morgan, Specialist, Transition

Project SEARCH Program POC: Karen Morgan, Specialist, Transition

Professional Development

E-mall: gsa.pd@dc.gov

Program Lead: Kara Mitchell, Specialist, Professional Development

Rasources & Analysis Team

E-mall: gse.resources@dc.gov

Program Lead: Justin Willis, Manager, Resources 8 Analysis

Sensory Irapairment Suppart Programs
E-mall: oseJowincidence@dc.gov
Program Lead: Manager, Low Incidence Disabllities

Specialized Instruction Team

E-mail: gsg.sit@dc.gov

Frogram Lead: Jennifer Parker, Director Specialized Instruction

Transportation Team
E-mail: gse.transition@de.poy
Program Lead: Michael Zuerblis, Manager, Mobility Services

EARLY STAGES TEAM
E-mail: referral@earlystagesdc.org

Interim Executive Director: Sean Compaghucc

RELATED SERVICES TEAM
E-mail: DCPS.relatedservices@de.gov

Senior Director: Dr, Arthur Fields

Mental Health and Behavioral Support Services

E-mail: tamara.dukes@dc gov or sophia.thomas@dc.gov

Program Managers: Tamara Dukes and Sophia Thomas

Physical Supports: Occupational and Physical Therapy
E-mall: jose.seljas@de,gov
Program Manager: Jose Seljas

Psychology
E-malls: [amila.mitcheli@dc.gov or ramonla.rich@dc.gov or maria.turparl@de.zay
Pregram Managers: lamila Mitchell, Ramenia Rich, and Maria Turner
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Speech-Language Pathology
E-mails: kenvetia.singleton@dc.gov or tfany.whitefide.gov

Program Managers: Kenyatta Singleton and Tiffany White

COMPLIANCE TEAM

interim Deputy Chief: Carla Watson

Resolution Team

Phone: (202} 442-5423

Program Lead: Anitra Allen-King, Directer Resolution

E-mail: anitra.king@®de gov
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