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LETTER FROM THE CHANCELLOR

Dear Educators,

We have made an enormous amount of progress over the last few years. As you know, according to the National Assessment of
Educational Progress (NAEP), DCPS is the fastest improving urban school system in the country. Our graduation rates are up, and
our enrollment is rising for the fifth year in a row. All of this success is because of the extraordinary work you have done each and
every day in partnership with our students, families, and communities.

| say all the time that DCPS has the best teaching force in the nation, and it's true. Our collective success is the direct result of the
great work you do in your classroom every day.

That said, our PARCC results indicate there is still much work to be done. If we are going to close the achievement gap and prepare
all of our young people for college and career, we must continue to evolve as a district. This is why we are making three major
changes to IMPACT this year.

First, we are transitioning from the Teaching and Learning Framework (TLF) to the DCPS Essential Practices (EP) rubric. This
tool was developed collaboratively by DCPS teachers, school leaders, central office staff, and others and is designed to mirror the
rigor and shifts of the Common Core State Standards and other content-specific standards. The Essential Practices also describe
the type of student-centered classroom we want for the young people we love—a place where students are valued as individuals
and grapple with big ideas.

The second major change is the addition of student surveys. We piloted student surveys and conducted feedback sessions in
a quarter of our schools this past year. Teachers and school leaders in these buildings consistently shared that student surveys
provide actionable feedback about instructional practice and elevate the voices of our most important stakeholders—students.

The third change is the reintroduction of an Individual Value-Added (IVA) measure. After a two year period of acclimation to the
PARCC assessments, it is time for teachers to once again be recognized for their contribution to student achievement.

| am so proud of the work we have done together, and | am excited to see our district continue to move forward with innovation,
urgency, and optimism. Thank you for all that you do for our students and families every day. We are DCPS, and we are doing this!

With great appreciation,

Sy

Kaya Henderson
Chancellor, District of Columbia Public Schools
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PUTTING GROWTH FIRST

How does IMPACT support my growth?

The primary purpose of IMPACT is to help you become more effective in your work. Our commitment to continuous learning
applies not only to our students, but to you as well. IMPACT supports your growth by:

m Clarifying Expectations — IMPACT outlines clear performance expectations for all school-based employees. We have worked
to ensure that the performance metrics and supporting rubrics are clear and aligned to your specific responsibilities.

m Providing Feedback — Quality feedback is a key element of the improvement process. This is why you will receive feedback
on your strengths as well as your growth areas. You can also view written comments about your performance by logging into
your IMPACT account at http://impactdcps.dc.gov.

m Facilitating Collaboration — By providing a common language to discuss performance, IMPACT helps support the
collaborative process. This is essential, as we know that communication and teamwork create the foundation for student
SUCCesS.

m Driving Professional Development — The information provided by IMPACT helps DCPS make strategic decisions about how
to use our resources to best support you. We can also use this information to differentiate our support programs by cluster,
school, grade, job type, or any other category.

m Retaining Great People — Having highly effective teachers and staff members in our schools helps everyone improve. By
mentoring and by serving as informal role models, these individuals provide a concrete picture of excellence that motivates
and inspires us all. IMPACT helps retain these individuals by providing significant recognition for outstanding performance.

IMPACT reflects our belief that everyone in our system plays a critical role in improving student outcomes. With an outstanding
teacher in every classroom and excellent staff members throughout our schools, our students will graduate prepared for success
in college, the workforce, and life.

For further information about job-specific resources and professional development designed to help you grow, see the Supporting
Your Success section at the end of this guidebook.
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GROUP 3h: OVERVIEW

Who is in Group 3b?

Group 3b consists of all PK3, PK4, and kindergarten special education teachers. PK3, PK4, and kindergarten full-time
Communication and Education Supports (CES) program special education teachers are in Group 3c.

What are the IMPACT components for members of Group 3b?

There are six IMPACT components for members of Group 3b. Each is explained in greater detail in the following sections of this
guidebook.

m Essential Practices — Early Childhood Education (EP-ECE) — These are a measure of your instructional expertise. This
component makes up 65% of your IMPACT score.

m Teacher-Assessed Student Achievement Data (TAS) — This is a measure of your students’ learning over the course of the
year, as evidenced by rigorous assessments other than the PARCC. This component makes up 15% of your IMPACT score.

m Individualized Education Program Timeliness (IEPT) — This is a measure of the extent to which you complete your assigned
Individualized Education Programs within the timeframe and in accordance with the rules established by the DCPS Central
Office. This component makes up 5% of your IMPACT score.

m Eligibility Timeliness (ELT) — This is a measure of the extent to which you complete the special education eligibility process
for your assigned students within the timeframe and in accordance with the rules established by the DCPS Central Office. This
component makes up 5% of your IMPACT score.

m Commitment to the School Community (CSC) — This is a measure of the extent to which you support and collaborate with
your school community. This component makes up 10% of your IMPACT score.

m Core Professionalism (CP) — This is a measure of four basic professional requirements for all school-based personnel. This
component is scored differently from the others, which is why it is not represented in the pie chart. For more information,
please see the Core Professionalism section of this guidebook.

IMPACT: THE DCPS EFFECTIVENESS ASSESSMENT SYSTEM FOR SCHOOL-BASED PERSONNEL



IMPACT COMPONENTS FOR GROUP 3b

M Essential Practices — Early Childhood Education (EP-ECE)*

B Teacher-Assessed Student Achievement Data (TAS)
M Individualized Education Program Timeliness (IEPT)
[ Eligibility Timeliness (ELT)

L1 Commitment to the School Community (CSC)

*The Essential Practices — Early Childhood Education (EP-ECE) component will expand to replace components of the
pie that cannot be scored.
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EP-ECE

What are the DCPS Essential Practices?

The Essential Practices are DCPS’ definition of effective
instruction and outline the key actions we believe lead to
increased student achievement. There are five Essential
Practices (which include nine elements):
EP1: Cultivate a responsive learning community

m Element 1.A — Supportive Community

m Element 1.B — Student Engagement

EP2: Challenge students with rigorous content
m Element 2.A — Rigorous Content
EP3: Lead a well-planned, purposeful learning experience
m Element 3.A — Skillful Design
m Element 3.B — Skillful Facilitation
EP4: Maximize student ownership of learning
m Element 4.A — Cognitive Work
m Element 4.B — Higher-level Understanding
EP5: Respond to evidence of student learning
m Element 5.A — Evidence of Learning

m Element 5.B — Supports and Extensions

Why do we need the Essential
Practices?

The Essential Practices are vital to the work of increasing
student achievement in two fundamental ways. First, they
provide a common language for effective instruction, which
enables us to align IMPACT and professional support. Second,
they provide clear expectations for teachers and illustrate what
success looks like in DCPS classrooms.

ESSENTIAL PRACTICES —

EARLY CHILDHOOD EDUCATION

Who developed the DCPS Essential
Practices?

Teachers, administrators, instructional staff from the DCPS
Central Office, and many others participated in the development
of the Essential Practices during the 2015-2016 school year.
As part of that process, numerous sources were consulted,
including:

m Achieve the Core’s Instructional Practice Guides

m Carol Dweck’s Mindset

m Charlotte Danielson’s Framework for Teaching

= Common Core State Standards

m College Career and Civic Life C3 Framework for Social
Studies State Standards

m Common Career Technical Core Standards

m DCPS’s Teaching and Learning Framework

m Doug Lemov's Teach Like a Champion

m Elizabeth Green’s Building a Better Teacher

m Grant Wiggins & Jay McTighe’s Understanding by Design
m [nsight Education Group’s Core Framework

m Next Generation Science Standards

m Research for Better Teaching’s Skillful Teacher

m Robert Marzano’s Classroom Instruction that Works

m Sharroky Hollie’s Culturally and Linguistically Responsive
Teaching and Learning

m Teach For America’s Teaching as Leadership Framework
m Teaching Tolerance’s Anti-Bias Framework

m TNTP’s Fixing Classroom Observations

m TNTP's Core Teaching Rubric

m WIDA English Development Standards

m World-Readiness Standards for Learning Languages
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How will | be scored on the Essential

Practices rubric? SAMPLE SCORE CHART
ESSENTIAL PRACTICES (EP
For each IMPACT observation, evaluators will assess which level (EP)
. L . . ESSENTIAL
(4,3, 2, 1) provides the best description of the instructional ESSENTIAL ELEMENT | PRACTICE
practice observed for each element of the rubric. Element scores PRACTICE ELEMENT SCORE SCORE
i i 1.A Supporti
will then be averaged}ogethep as app”cable,tofornlan gveraH 1.Cutiatea Cﬂﬂﬁﬁxg 3.0
score for each Essential Practice. The five Essential Practice responsive learning 3.5
. community 1.B Student 40
scores are averaged to create the overall observation score. See Engagement
a sample score chart to the right. 2. Challenge students | 2.A Rigorous 3.0 30
with rigorous content Content
. 3. Lead a well-planned, 3.A Skillful Design 2.0
Who conducts IMPACT observations? productive learning | 3.8 Skillful 30
, _ o experience Facilitation 4.0
IMPACT observations will be conducted by administrators. — A Comt
. . ) . 4. Maximize student -A Cognitive Work 3.0
During these observations, your practice will be assessed ownership of 1.8 Higher-Level 0 3.0
according to the Essential Practices rubric. learning Understanding '
5.A Evidepce of 20
. . 5. Respond to evidence Learning ]
How many IMPACT observations will | of student learning | 5.5 Supports and 23
receive? Extensions 30
. o OVERALL SCORE 3.0
The number of IMPACT observations you receive will depend on
your stage in the Leadership Initiative for Teachers (LIFT)* career
ladder. This differentiation reflects our belief that teachers at
different performance and experience levels deserve different
types of feedback, support, and recognition. The following pages
provide a more detailed description of how teachers at each LIFT
stage will be observed. Please note that informal observations
are no longer part of IMPACT.
LIFT STAGES

Teacher

Advanced

Teacher

Distinguished

Teacher

NUMBER OF IMPACT OBSERVATIONS

Expert

Teacher

Established Advanced Distinguished Expert
LIFT STAGE Teacher Teacher Teacher Teacher Teacher
# OF IMPACT
OBSERVATIONS 3 3 3 2 At Least 1

*The Leadership Initiative For Teachers (LIFT) is explained in full in a separate guidebook that is posted on the DCPS website.
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EP-ECE

When will my IMPACT observations occur?

Observation schedules are differentiated based on each teacher’s LIFT stage. Please see the charts below to learn more about the
observation schedule aligned with your LIFT stage.

TEACHER STAGE
How many IMPACT observations will teachers at the Teacher stage receive?

Teachers at the Teacher stage will receive three IMPACT ohservations, which will be conducted by an administrator.

TEACHER OBSERVATION CYCLES

0CcT3 DEC15 MAR 16 JUNE 8
ADMIN FORMAL ADMIN FORMAL ADMIN FORMAL

ESTABLISHED TEACHER STAGE
How many IMPACT observations will teachers at the Established Teacher stage receive?

Teachers at the Established Teacher stage will receive three IMPACT observations, which will be conducted by an administrator.

ESTABLISHED TEACHER OBSERVATION CYCLES

0CcT3 DEC15 MAR 16 JUNE 8
ADMIN FORMAL ADMIN FORMAL ADMIN FORMAL

ADVANCED TEACHER STAGE
How many IMPACT observations will teachers at the Advanced Teacher stage receive?

Teachers at the Advanced Teacher stage will receive three IMPACT observations, which will be conducted by an administrator.
ADVANCED TEACHER OBSERVATION CYCLES

0CT3 DEC15 MAR16 JUNE 8
ADMIN FORMAL ADMIN FORMAL ADMIN FORMAL
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DISTINGUISHED TEACHER STAGE
How many IMPACT observations will teachers at the Distinguished Teacher stage receive?

Teachers at the Distinguished Teacher stage will receive two IMPACT observations, which will be conducted by an administrator.

DISTINGUISHED TEACHER OBSERVATION CYCLES

0cT3 DEC 15 JUNE 8
ADMIN FORMAL ADMIN FORMAL

EXPERT TEACHER STAGE
How many IMPACT observations will teachers at the Expert Teacher stage receive?

Teachers at the Expert Teacher stage will receive at least one* IMPACT observation. This observation will take place by December
15 and be conducted by an administrator. If the score from this observation is 3.0 or lower (on the 1.0 to 4.0 scale), the teacher will
automatically receive a second IMPACT observation. If the score from this observation is 3.0 or higher (on the 1.0 to 4.0 scale), the
teacher will not receive her or his second observation, unless requested by the teacher.

EXPERT TEACHER OBSERVATION CYCLES

0CT3 DEC 15 JUNE 8
ADMIN FORMAL

*Per the requirements of the U.S. Department of Education, and to promote the growth and development of all teachers, Expert Teachers will be observed more than
once over the course of the school year. For Expert Teachers who opt out of subsequent observations, administrators will only submit one formal IMPACT report.

ADVANCING UP THE LIFT CAREER LADDER

5 = S
1 Highly < 1 Highly k= S 5
Effective rating [ Effective rating =] > =
f o (-5 < — [x)
2 = = 2 Highly = 2 Highly 3
= [
S OR 2 OR @ Effective ratings 5 Effective ratings =
= = £ 'S @
2 Effective 2 2 Effective S "E"’ =
ratings o ratings = = =

- a
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EP-ECE

Do | qualify for reduced IMPACT
observations?

As noted in the charts on the previous pages, all teachers at
the Teacher, Established, and Advanced LIFT stages will receive
three IMPACT observations; all Distinguished Teachers will
receive two IMPACT observations. Expert Teachers who receive
a Cycle 1 observation score above 3.0 may choose to have a
second IMPACT observation. Expert teachers who receive a
Cycle 1 observation score below 3.0 will automatically receive a
second observation.

If | am an Expert Teacher and qualify
for reduced IMPACT observations,
may | request to receive an additional
observation?

Yes. After Cycle 1 ends, the IMPACT team will notify all

Expert teachers that received a score above 3.0 in Cycle 1

via email that they will not receive a second observation. At
that point, they may log into the IMPACT database
(http://impactdcps.dc.gov) to indicate that they would like to
receive an additional observation. Teachers who receive a score
less than 3.0 in Cycle 1 will automatically receive a second
observation.

How long will each IMPACT
observation last?

Each observation will last at least 30 minutes; your observation
may last longer than 30 minutes.

Will IMPACT observations be
announced or unannounced?

All IMPACT observations are unannounced.

May | provide my administrator with
additional information about my class?

Yes. You may provide your administrators with additional context
about the observed lesson or your class through your IMPACT
dashboard by visiting http://impactdcps.dc.gov.

Will there be a conference after the
IMPACT observation?

Yes. Within 15 calendar days following the IMPACT observation,
your administrator will meet with you to share feedback.

If your administrator makes at least two attempts to schedule

a conference with you within 15 calendar days following the
observation, and you are unable to meet or are unresponsive, the
observation will be valid without the conference occurring within
the 15 days. Valid attempt methods include, but are not limited
to, phone calls, text messages, emails, notes in your school
inbox, and/or in-person conversations.

Will | receive written feedback based on
my IMPACT observation?

Yes. You will receive written comments in an Essential
Practices report, which can be viewed in the IMPACT database.
You can log into your IMPACT dashboard by visiting
http://impactdcps.dc.gov.

If | have additional questions about the DCPS Essential Practices, whom

should | contact?

Please contact the IMPACT team at 202-719-6553 or impactdcps@dc.gov.

IMPACT: THE DCPS EFFECTIVENESS ASSESSMENT SYSTEM FOR SCHOOL-BASED PERSONNEL
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EP-ECE ESSENTIAL PRACTICES —
EARLY CHILDHOOD EDUCATION specialized Instruction

AL CULTIVATE A RESPONSIVE LEARNING COMMUNITY

1.A Supportive Community

All students are valued members of a welcoming and responsive learning community.* The teacher proactively cultivates community
with and among students.

For example, the pre-kindergarten or kindergarten teacher:

e (onsistently encourages students to praise and show appreciation for one another

e Provides time, space, and structures for positive interactions between students such as morning meeting “shout-outs”

e Has meaningful systems in place to encourage acts of kindness and compassion with peers and adults

e Encourages students to welcome peers, help each other, and/or show interest in each other consistent with their developmental levels

See also examples from Level 3

All students are valued members of a welcoming and responsive learning community.*

For example, the pre-kindergarten or kindergarten teacher:

e Models positive social interactions (e.g., encouragement through high-fives and/or clapping)

e Displays positive affect toward students

Is responsive to students’ needs and matches support to their developmental age and abilities

Is attentive to student concerns and responds appropriately

Conveys understanding of and respect for students” unique characteristics

Seeks, welcomes, and values students’ thoughts, ideas, and perspectives

Provides opportunities for students to use their home language

Develops and reinforces students’ self-advocacy skills (e.g., speaking up, finding support when needed, making decisions)
Is responsive to students’ non-verbal expressions (e.g., smiling, clapping, snapping)

Uses appropriate strategies and has systems in place to manage behaviors that are manifestations of a student’s disability
e Provides private explanations for why students are being moved, diapered, or having clothes changed, as needed

For example, the pre-kindergarten or kindergarten learning environment:
e |Includes materials and displays reflective of students’ identities (e.g., racial, cultural, linguistic, ethnic, national, familial)
e Displays students” authentic and current work

The teacher is respectful of students; students generally comply with the teacher’s directions.*

For example, the pre-kindergarten or kindergarten teacher:
e Acknowledges students generally, but does not display specific concern for students’ thoughts, opinions, and/or feelings

For example, some pre-kindergarten and kindergarten students:
e Follow basic classroom expectations

e Display mild negativity toward teacher and/or peers

e Are frequently in conflict with peers

The expectation of Level 2 practice is not met.

For example, the pre-kindergarten or kindergarten teacher:
o Uses inappropriate sarcasm with students
e |sfrequently dismissive of student needs, emotions, or ideas

*0bservers should consider the point in the school year when assessing this standard. For example, the teacher may be in the early stages of building classroom community at the
beginning of the year or when orienting new students to the classroom. Therefore, evaluators might credit teacher prompting or other proactive community building actions as
evidence of a welcoming and responsive learning community.
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ERATICE CULTIVATE A RESPONSIVE LEARNING COMMUNITY

1.B Student Engagement

All students are engaged throughout the learning experience OR almost all students are engaged throughout the learning experience and
the teacher responds to disengagement by inviting students back in to the learning experience. The teacher promotes engagement hy
establishing purpose for what students are learning and doing.

For example, the pre-kindergarten or kindergarten teacher:

e Shares with students what they are working on and why, as appropriate

e Has clear, student-friendly academic and developmental objectives for centers or workstations

e (Communicates daily developmental objectives in ways such as oral explanations, sight words, pictures, and voice recordings

See also examples from Level 3

All students are engaged throughout the learning experience OR almost all students are engaged throughout the learning experience and the
teacher responds to disengagement by inviting students back in to the learning experience.

For example, engaged pre-kindergarten and kindergarten students:

e Demonstrate interest in learning activities and/or the learning environment

e Are on task, as applicable

e Are verbally and/or non-verbally responsive to the teacher

o Actively seek and use tools to self-soothe and satisfy sensory needs without disrupting the learning experience

For example, the pre-kindergarten or kindergarten teacher:

e Responds to disengagement by inviting students back in a positive way

o Uses reengagement strategies such as proximity, non-verbal cues, breaks, or reflection, as appropriate

e Recognizes when students need space and/or time to successfully re-focus

Differentiates responses to inappropriate behavior based on student need

Offers students social stories reflective of classroom expectations and/or provides sensory manipulatives and visual models to redirect attention to the learning
Provides multiple ways for students to demonstrate engagement, persistence, and self-regulation

Uses available technology, including assistive technology (e.g., GoTalk® boards, buttons, or other), to promote engagement

Uses successive approximation, including rewarding or affirming incremental progress toward goals, to promote engagement

Promotes student investment by using visuals, positive behavior charts, tokens, and/or other appropriate strategies

Almost all students are engaged throughout the learning experience; the teacher does not respond to student disengagement.

For example, engaged pre-kindergarten and kindergarten students:

e Demonstrate interest in learning activities, the learning environment, or both

e Are on task, as applicable

o Are verbally and/or non-verbally responsive to the teacher

e Actively seek and use tools to self-soothe and satisfy sensory needs without disrupting the learning experience

For example, the pre-kindergarten or kindergarten teacher:
e Does not attempt to invite disengaged students back into the learning experience when appropriate to do so

The expectation of Level 2 practice is not met.

For example, the pre-kindergarten or kindergarten teacher:
e Responds negatively to student disengagement

DISTRICT OF COLUMBIA PUBLIC SCHOOLS



EP-ECE ESSENTIAL PRACTICES —
EARLY CHILDHOOD EDUCATION specialized Instruction

ERAcTIE CHALLENGE STUDENTS WITH RIGOROUS CONTENT

2.A Rigorous Content

The learning experience is aligned to academic and/or developmental standards (as defined by the DC Early Learning Standards, CCSS,
GOLD®, or other appropriate standards) and is appropriately challenging for students. The learning experience fosters students’
curiosity about the content.

For example, the pre-kindergarten or kindergarten learning experience:

e Provides opportunities for students to grapple with and/or pose compelling questions and ideas
e Centers around content that is meaningful for students

e Encourages students to make connections to other content areas and/or academic disciplines

e Provides opportunities for students to infer meaning and/or identify patterns

o [ntegrates life and/or social skills content with academic content, as appropriate

See also examples from Level 3

The learning experience is aligned to academic and/or developmental standards (as defined by the DC Early Learning Standards, CCSS,
GOLD®, or other appropriate standards) and is appropriately challenging for students.

For example, the content is aligned to appropriate standards such as:

e (Kindergarten only) Common Core State Standards; Next Generation Science Standards; College, Career, and Civic Life (C3) Framework; WIDA
e DC Early Learning Standards

e GOLD® domains and objectives

AND

For example, the learning experience is challenging such that it:

e Focuses on content and skill(s) students need to successfully meet or exceed grade-level standards
o |[s reflective of high expectations for students’ learning

o Features content worthy of students’ time and effort

The learning experience is aligned to academic and/or developmental standards (as defined by the DC Early Learning Standards, CCSS,
GOLD®, or other appropriate standards) but is not appropriately challenging for students.

For example, the content is aligned to appropriate standards such as:

e (Kindergarten only) Common Core State Standards; Next Generation Science Standards; College, Career, and Civic Life (C3) Framework; WIDA
e DC Early Learning Standards

e GOLD® domains and objectives

BUT

For example, the learning experience is not sufficiently challenging such that it:
e Features content that is unlikely to move students significantly toward grade-level standards
e s not reflective of sufficiently high expectations for students’ learning

The expectation of Level 2 practice is not met.

For example, the learning experience:
e |snot challenging
e [s misaligned to appropriate standards

IMPACT: THE DCPS EFFECTIVENESS ASSESSMENT SYSTEM FOR SCHOOL-BASED PERSONNEL
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EP-ECE ESSENTIAL PRACTICES —
EARLY CHILDHOOD EDUCATION specialized Instruction

ESSCM- 3 | LEAD A WELL-PLANNED, PURPOSEFUL LEARNING EXPERIENCE

3.A Skillful Design

The learning experience and learning environment are well-planned such that tasks and activities effectively promote students’ development
across multiple domains (i.e., language, cognition, social-emotional, fine/gross motor, literacy, mathematics, arts). The learning experience
is designed to maximize the amount of time students have to grapple with content.

For example, the pre-kindergarten or kindergarten teacher:

e Limits time spent on routines and procedures, as appropriate

o Ensures activities are efficient and purposeful

Maximizes time for student play and/or work with complex problems

Maximizes time for students to explore purposeful materials in centers or workstations

o Utilizes minimally intrusive prompts and supports to promote student independence in completing daily routines and transitions (e.g., visual schedules, “first, then”
boards, checklists, student choice)

See also examples from Level 3

The learning experience and learning environment are well-planned such that tasks and activities effectively promote students’
development across multiple domains (i.e., language, cognition, social-emotional, fine/gross motor, literacy, mathematics, arts).

For example, the pre-kindergarten or kindergarten learning experience:

e Includes opportunities for complex play in which students integrate developmental skills

e Has students apply prior knowledge to similar challenges

e Provides skill-based instruction in a variety of settings (e.g., Natural Environment Teaching) and contexts to promote transferability of skills

For example, the pre-kindergarten or kindergarten learning environment:

e Presents students with real-world scenarios, materials, and problems that require students to integrate skills and concepts

e (ffers students opportunities for different types of academic learning in centers or workstations (e.g., independent or guided exploration, direct instruction, inquiry)
o Takes place in a setting that promotes focus on learning and minimizes distractions

The learning experience or learning environment includes tasks or activities that are not entirely effective at promoting students’
development across multiple domains (i.e., language, cognition, social-emotional, fine/gross motor, literacy, mathematics, arts).

For example, the pre-kindergarten or kindergarten learning experience:

e Includes tasks and activities that do not promote development across domains
o Includes tasks and activities that are too long or too short in duration

e Includes tasks and activities that do not move student learning forward

The expectation of Level 2 practice is not met.

For example, the pre-kindergarten or kindergarten learning experience:
e Does not reflect strategic planning or promote skill acquisition
e Features center or workstation materials that are not interesting, too simple, or inappropriately repetitive for students

IMPACT: THE DCPS EFFECTIVENESS ASSESSMENT SYSTEM FOR SCHOOL-BASED PERSONNEL



SN 3 | LEAD A WELL-PLANNED, PURPOSEFUL LEARNING EXPERIENCE

3.B Skillful Facilitation

The learning experience and learning environment are structured such that all students are able to access the content.

For example, the learning experience is accessible for all students because the teacher:

e Ensures that all parts of the learning experience are developmentally appropriate o Effectively uses special education best practices such as Discrete Trial Instruction, Direct

o Differentiates instructional delivery and/or materials according to student needs (e.g., uses Instruction, Natural Environment Training, Prompting and Fading, Shaping, Reinforcement,
strategies such as flexible grouping, leveled texts, leveled questions) Task Analysis/Chaining, and/or Explicit Instruction of a skill set

e Presents content in multiple ways (e.g., explanations, visual representations, concrete e Breaks down larger tasks and explanations into component parts
examples) o Delivers content at a pace consistent with their cognitive and/or linguistic processing ability

e Designs the visual, tactile, and auditory intensity of the learning environment to match e Uses vocabulary consistent with their capacities for receptive and expressive language
students’ need for stimulation, or lack thereof e Provides appropriate wait time for student responses

e Employs tangible and visual tools to help students make language connections and e Explicitly teaches strategies for answering more challenging questions (e.g., modeling
encourages verbal language development “think-alouds,” word banks, anchor charts)

e Uses visual supports (e.g., Boardmaker®, photos, and other visual aids) to clearly explain e Includes accommodations and/or modifications appropriate to students’ developmental
content levels

o (ffers a variety of options for students to interact with content o Appropriately shifts responsibility to students and offers opportunities for independent work

The learning experience and learning environment are structured such that almost all students are able to access the content.

For example, the learning experience is accessible for almost all students because the teacher:

e Ensures that all parts of the learning experience are developmentally appropriate o Effectively uses special education best practices such as Discrete Trial Instruction, Direct

o Differentiates instructional delivery and/or materials according to student needs (e.g., uses Instruction, Natural Environment Training, Prompting and Fading, Shaping, Reinforcement,
strategies such as flexible grouping, leveled texts, leveled questions) Task Analysis/Chaining, and/or Explicit Instruction of a skill set

e Presents content in multiple ways (e.g., explanations, visual representations, concrete e Breaks down larger tasks and explanations into component parts
examples) e Delivers content at a pace consistent with their cognitive and/or linguistic processing

e Designs the visual, tactile, and auditory intensity of the learning environment to match e Uses vocabulary consistent with their capacities for receptive and expressive language
students’ need for stimulation, or lack thereof e Provides appropriate wait time for student responses

e Employs tangible and visual tools to help students make language connections and o Explicitly teaches strategies for answering more challenging questions (e.g., modeling
encourages verbal language development “think-alouds,” word banks, anchor charts)

o Uses visual supports (e.g., Boardmaker®, photos, and other visual aids) to clearly explain e Includes accommodations and/or modifications appropriate to students’ developmental
content levels

e (Offers a variety of options for students to interact with content e Appropriately shifts responsibility to students and offers opportunities for independent work

e Includes accommodated and/or modified opportunities for practice

The learning experience and learning environment are structured such that most students are able to access the content.

For example, the learning experience is accessible for most students because the teacher:

e Ensures that all parts of the learning experience are developmentally appropriate o Effectively uses special education best practices such as Discrete Trial Instruction, Direct

o Differentiates instructional delivery and/or materials according to student needs (e.g., uses Instruction, Natural Environment Training, Prompting and Fading, Shaping, Reinforcement,
strategies such as flexible grouping, leveled texts, leveled questions) Task Analysis/Chaining, and/or Explicit Instruction of a skill set

* Presents content in multiple ways (e.g., explanations, visual representations, concrete e Breaks down larger tasks and explanations into component parts
examples) e Delivers content at a pace consistent with their cognitive and/or linguistic processing

e Designs the visual, tactile, and auditory intensity of the learning environment to match e Uses vocabulary consistent with their capacities for receptive and expressive language
students’ need for stimulation, or lack thereof e Provides appropriate wait time for student responses

e Employs tangible and visual tools to help students make language connections and o Explicitly teaches strategies for answering more challenging questions (e.g., modeling
encourages verbal language development “think-alouds,” word banks, anchor charts)

e Uses visual supports (e.g., Boardmaker®, photos, and other visual aids) to clearly explain e Includes accommodations and/or modifications appropriate to students’ developmental
content levels

o (Offers a variety of options for students to interact with content o Appropriately shifts responsibility to students and offers opportunities for independent work

e Includes accommodated and/or modified opportunities for practice

The expectation of Level 2 practice is not met.

For example, the pre-kindergarten or kindergarten learning experience:
e |snot accessible for most students
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EP-ECE ESSENTIAL PRACTICES —
EARLY CHILDHOOD EDUCATION specialized Instruction

B ATICE MAXIMIZE STUDENT OWNERSHIP OF LEARNING

4.A Cognitive Work

Students spend the majority of the learning experience engaging in meaningful work or play including sharing ideas, solving problems,
drawing inferences, forming hypotheses, and/or working through complex tasks.*

For example, pre-kindergarten and kindergarten students spend the majority of the learning experience:

e Productively thinking, speaking, working, and/or playing
e Productively grappling with content

See also examples from Level 3

Students spend a significant portion of the learning experience engaged in meaningful work or play including sharing ideas, solving
problems, drawing inferences, forming hypotheses, and/or working through complex tasks.*

For example, pre-kindergarten and kindergarten students:

o Use existing knowledge and skill to explore new contexts

e Express their individual thoughts, ideas, questions, and perspectives in morning meeting

o Make frequent and meaningful choices about their work, play, or both

e Grapple with authentic, real-world problems in developmentally appropriate ways (e.g., acting out complex social interactions in a dramatic play center)

o Use self-directed learning strategies (e.g., picture-based graphic organizers, visual sequence boards, activity schedules) consistent with their developmental levels

Students spend a significant portion of the learning experience engaged in work that is not entirely meaningful because either there is
more teacher-directed instruction than appropriate or student work consists of rote tasks misaligned to the rigor of the intended learning.*

For example, the pre-kindergarten or kindergarten teacher:
e Does not include opportunities for students to share thoughts and/or opinions in one or more components of the learning experience
e Provides opportunities only for choral or yes/no student responses

The expectation of Level 2 practice is not met.
For example, the pre-kindergarten or kindergarten teacher:
e Does not provide opportunities for students to do meaningful work or play

For example, most pre-kindergarten and kindergarten students:
o Refuse to participate in the learning experience

*Observers should consider that student demonstrations of cognitive work and higher-level understanding may present differently based on student profiles and severity of disability.
Student responses may be verbal or non-verbal communication consistent with their developmental levels.
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B ATICE MAXIMIZE STUDENT OWNERSHIP OF LEARNING

4.B Higher-Level Understanding

All or almost all students demonstrate movement toward higher-level understanding as a result of their participation in the learning
experience.*

For example, all or almost all pre-kindergarten and kindergarten students:

o Think deeply about materials, consider solutions to problems, and share ideas

e Non-verbally express understanding (e.g., building models)

e Respond to open-ended questions of progressing difficulty

e Develop across multiple domains (i.e., language, cognition, social-emotional, fine/gross motor, literacy, mathematics, arts) in daily activities such as morning meeting,
center time, or direct instruction

e Engage in sustained feedback loops with teacher or peers on a single topic, as appropriate to their developmental level

e FEvaluate hypotheses and draw conclusions about materials or ideas

e Evaluate their own thinking with or without prompting and support from the teacher

o Use total communication tools and strategies (e.g., PECS, signs, sign language, symbols, objects, icons and other visual images, eye gazing, blinking, head nodding, voice
output devices, assistive technology, or other) to demonstrate understanding verbally and/or non-verbally consistent with their developmental levels

e Use appropriate language and vocabulary to express understanding consistent with their developmental levels

Most students demonstrate movement toward higher-level understanding as a result of their participation in the learning experience.*

For example, most pre-kindergarten and kindergarten students:

e Think deeply about materials, consider solutions to problems, and share ideas

e Non-verbally express understanding (e.g., building models)

e Respond to open-ended and/or questions of progressing difficulty

e Develop across multiple domains (i.e., language, cognition, social-emotional, fine/gross motor, literacy, mathematics, arts) in daily activities such as morning meeting,
center time, or direct instruction

e Engage in sustained feedback loops with teacher or peers on a single topic, as appropriate to their developmental level

e FEvaluate hypotheses and draw conclusions about materials or ideas

o Evaluate their own thinking with or without prompting and support from the teacher

e Use total communication tools and strategies (e.g., PECS, signs, sign language, symbols, objects, icons and other visual images, eye gazing, blinking, head nodding, voice
output devices, assistive technology, or other) to demonstrate understanding verbally and/or non-verbally consistent with their developmental levels

e Use appropriate language and vocabulary to express understanding consistent with their developmental levels

Some students demonstrate movement toward higher-level understanding as a result of their participation in the learning experience.*

For example, some pre-kindergarten and kindergarten students:

e Think deeply about materials, consider solutions to problems, and share ideas

e Non-verbally express understanding (e.g., building models)

e Respond to open-ended and/or questions of progressing difficulty

e Develop across multiple domains (i.e., language, cognition, social-emotional, fine/gross motor, literacy, mathematics, arts) in daily activities such as morning meeting,
center time, or direct instruction

Engage in sustained feedback loops with teacher or peers on a single topic, as appropriate to their developmental level

Evaluate hypotheses and draw conclusions about materials or ideas

Evaluate their own thinking with or without prompting and support from the teacher

Use total communication tools and strategies (e.g., PECS, signs, sign language, symbols, objects, icons and other visual images, eye gazing, blinking, head nodding, voice
output devices, assistive technology, or other) to demonstrate understanding verbally and/or non-verbally consistent with their developmental levels

e Use appropriate language and vocabulary to express understanding consistent with their developmental levels

The expectation of Level 2 practice is not met.

For example, most pre-kindergarten and kindergarten students:
e Do not do work that serves a developmental or academic purpose
e Do not demonstrate progress toward higher-level understanding

*When observing a Montessori or Reggio setting, demonstration of higher-level understanding may include appropriate interaction with materials rather than verbal exchanges or
expressions.

DISTRICT OF COLUMBIA PUBLIC SCHOOLS




EP-ECE ESSENTIAL PRACTICES —
EARLY CHILDHOOD EDUCATION specialized Instruction

ERATICE RESPOND TO EVIDENCE OF STUDENT LEARNING

5.A Evidence of Learning

The teacher consistently gathers evidence of students’ progress across multiple domains (i.e., language, cognition, social-emotional,
fine/gross motor, literacy, mathematics, arts).* Students understand how what they are learning and doing connects to larger
schema.**

For example, pre-kindergarten and kindergarten students:

e (Connect concepts to their lives and/or communities

e Explicitly link concepts and activities to one another and previous learning

o |dentify connections between previous days’ learning and the learning of the day in morning meeting

e Connect materials and/or displays in the learning environment to their current unit of study

e Connect conversations or feedback loops with teacher or peers to their current unit of study

o Reference pictures, work samples, or other student-friendly documentation of thinking and learning related to their current task

See also examples from Level 3

The teacher consistently gathers evidence of students’ progress across multiple domains (i.e., language, cognition, social-emotional,
fine/gross motor, literacy, mathematics, arts).*

For example, the pre-kindergarten or kindergarten teacher:

e Takes notes on students’ non-verbal activities, verbal communications, or both across domains

e Monitors student progress toward all developmental objectives

e Has clear, organized protocols for gathering evidence of student progress across domains

e Collects verbal and/or non-verbal evidence of student understanding using appropriate strategies (e.g., signs, sign language, symbols, objects, icons and other visual
images, eye gazing, blinking, head nodding, GoTalk® boards, touch screens, voice output devices, or other), as applicable

e Tracks progress (e.g., probe data, trial-by-trial data, frequency data, permanent product data, anecdotal observations) toward content-based objectives as well as
students’ IEP goals

For example, the pre-kindergarten or kindergarten learning environment:
e Includes documentation of learning progress from/across multiple domains
o Displays work from varying stages of a project, including space reserved for drafts and final products

The teacher inconsistently gathers evidence of students’ progress across multiple domains (i.e., language, cognition, social-emotional,
fine/gross motor, literacy, mathematics, arts).*

For example, the pre-kindergarten or kindergarten teacher:

o Generally collects evidence, but does not gather sufficient information across domains

o Uses strategies to gather evidence of student understanding, but these strategies are sometimes ineffective or unnecessary
e (Checks with a non-representative sample of students (e.g., predominately volunteers or the same students)

e Monitors some student progress toward developmental objectives during individual or group work, but misses key evidence

The expectation of Level 2 practice is not met.

For example, the pre-kindergarten or kindergarten teacher:
o Rarely or never checks for student understanding
e Does not obtain sufficient information through checks for understanding to effectively adjust instruction

*In pre-kindergarten and kindergarten classrooms, paraprofessionals may gather evidence while the teacher is otherwise engaged with students; this work may be attributed to the
teacher.

**Observers should consider students’ developmental age when assessing this indicator. Most 3- and many 4-year-old students will exhibit this behavior only with explicit teaching,
prompting, and/or support from the teacher due to their developmental age. Therefore, evaluators might credit prompting or other explicit skill-building as evidence of students’
understanding of how the learning experience connects to other schema.
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ERATICE RESPOND TO EVIDENCE OF STUDENT LEARNING

9.B Supports and Extensions

The teacher consistently responds to evidence of student development and learning by providing effective supports, extensions, or both. The
learning environment includes embedded supports and extensions for students.

For example, the pre-kindergarten or kindergarten learning environment:

e Features embedded connections between read-aloud texts, center materials, and instructional topics

e Uses physical space to maximize peer-to-peer interaction

e |ncludes multi-sensory materials (e.g., water tables, blocks, dramatic play costumes and props, manipulatives in math stations, audio-based activities in literacy centers)

e Features rich, purposeful environmental print, including vocabulary relevant to the unit of study

e Pairs visual representations with written words, as appropriate

e Embeds tools, resources, and scaffolds (e.g., visual schedules, agendas, charts, cues, prompts, timers, graphic organizers) within opportunities for practice to develop
both executive functioning skills and content knowledge

See also examples from Level 3

The teacher consistently responds to evidence of student development and learning by providing effective supports, extensions, or both.

For example, the pre-kindergarten or kindergarten teacher:

e Models the thinking process for students through think-alouds and other appropriate strategies

o Uses a variety of strategies to support and/or extend learning (e.g., visual supports, verbal explanations, modeling and demonstration, environment modification)
e Requests that students use additional evidence to support an answer

Provides appropriate scaffolds (e.g., deconstructs concepts into smaller components) or re-teaches without reducing the overall rigor of the content

Guides students to correct answers by providing cues, prompts, corrective feedback, or concrete examples, as appropriate

Adds or removes appropriate prompts and supports, as needed

e Differentiates the number of opportunities for and amount of time spent on practice based on students’ individual learning needs and developmental levels

The teacher inconsistently responds to evidence of student development and learning by providing effective supports, extensions, or both.

For example, the pre-kindergarten or kindergarten teacher:
e Misses opportunities to support learning, extend learning, or both
e Only provides supports and/or extensions to a subset of students who would benefit from them

The expectation of Level 2 practice is not met.

For example, the pre-kindergarten or kindergarten teacher:
e Rarely or never provides supports or extensions when appropriate to do so
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(Y9 TEAGHER-ASSESSED STUDENT

ACHIEVEMENT DATA

What is Teacher-Assessed Student How will this process work?

i ? . .
Achievement Datar In the fall, assessments and student learning targets will be

TAS is a measure of your students’ learning over the course of selected to evaluate your students’ achievement throughout

the year, as evidenced by rigorous assessments other than the the school year. If setting multiple goals with separate

PARCC assessments. assessments, weights will be assigned to each goal. Please note
that administrators must approve all assessments, targets, or

What assessments can | use? weights selected for TAS goals.

Assessments must be rigorous, aligned to the DGPS content In the spring, achievement data for all assessments will be

standards, and approved by your school administration. presented to administrators who, after verifying the data, will

assign scores for each goal based upon the rubric.
Why is this one of my IMPACT

components? The deadline for administrators to score TAS is June 14. TAS

achievement targets and scores are tracked in the IMPACT

We believe that a teacher’s most important responsibility is database (http://impactdcps.dc.gov).

to ensure that her/his students learn and grow. Accordingly,
we believe that teachers should be held accountable for the Please note that shared teachers at two schools will receive
achievement of their students. scores at each of them. These scores will then be averaged

. , together to determine your final score for this component.
In addition, we recognize that the PARCC assessments capture

some but not all aspects of your students’ learning over the Please note that, because this component is scored only once per year, we have
course of one year. TAS is an opportunity for you to identify and not included a sample score chart as we have for the components that are
celebrate the learning not reflected on the state standardized scored multiple times per year

test by incorporating it into your own instructional goals and

IMPACT evaluation.

If 1 have additional questions about TAS, whom
should | contact?

Please contact the IMPACT team at 202-719-6553 or impactdcps@dc.gov.

IMPACT: THE DCPS EFFECTIVENESS ASSESSMENT SYSTEM FOR SCHOOL-BASED PERSONNEL



Andy Le

T Bel Perez Gabilondo

DISTRICT OF COLUMBIA PUBLIC SCHOOLS



(Y9 TEAGHER-ASSESSED STUDENT
ACHIEVEMENT DATA

LEVEL 4 (HIGHEST) LEVEL 3

TAS 1 | TEACHER-ASSESSED STUDENT ACHIEVEMENT DATA

Student scores on teacher assessments indicate, on average, Student scores on teacher assessments indicate, on average,
exceptional learning, such as at least 1.5 years of growth™; each significant learning, such as at least 1.25 years of growth*; each
assessment used is approved by the administration; and scores assessment used is approved by the administration; and scores
reported are validated by the administration. reported are validated by the administration.

*Suggested years of growth are listed here as general guidance. Standardized assessments and skills-based rubrics used for TAS may measure reading
levels, rubric levels, etc. Teachers should refer to the scoring guidance for each assessment they have chosen to determine how many levels equates to a
year of growth or more.

Note:

1. If ateacher uses more than one assessment, each will be scored individually. The scores will then be averaged together, taking into account the weights
that administrators and teachers assigned to each assessment when setting TAS goals at the beginning of the year.

Andy Le
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LEVEL 2

LEVEL 1 (LOWEST)

Student scores on teacher assessments indicate, on average, some
learning, such as at least 1 year of growth*; each assessment used is
approved by the administration; and scores reported are validated by
the administration.

Student scores on teacher assessments indicate, on average, little
learning, such as less than 1 year of growth*; assessments used
are not approved by the administration; or scores reported are not
validated by the administration.

Meghan Gay
L A |
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(338 INDIVIDUALIZED EDUCATION PROGRAM
TIMELINESS

What is IEP Timeliness? How will my IEP Timeliness be calculated?
This is a measure of the extent to which you complete your In the spring, you will have the opportunity to confirm the IEPs
assigned Individualized Education Programs within the for which you served as case manager.